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PREFACE

This document, Quality Criteria for High Schools:
Planning, Implementing, Self-Study, and Program Quality
Review, is designed to assist members of a Revies Tean
in conducting a Program Quality Review and school staff
and parents in conducting a Self-Study in preparation
for a formal review. The Program Quality Review

process is designed to evaluate the effects of
curriculum, instructional methodologies, and
effectiveness strategies on students; guide the

development of an Action Plan; and provide a model for
a school's Self-Study.

The document is divided into four pirts. Part I
Jdescribes how the quality criteria can be used for
planning and implementation of School Improvement
initiatives at school sites. Part II contains a quide
to be used by schools in conducting a Self-Study. All
schools scheduled for a Program Quality Review will
complete a Self-Study prior to their review. It is
hoped that other schools will find this guide useful as
they assess the quality of theair programs during their
planning processes. Part III describes the methodology
and procedures of Program Quality Review, the
application of the quality criteria to the school's
carricular and instructional programs, and the means by
which Suggestions in the Report of Findings might be
developed. Tt alsn ccntains cautions ror reviewers
about the application of the criteria to the school
program. In addition, it describes how the transaction
between the Review Team and the school results in
Action Plans for improving the program offered to che
students.

Part IV contains the criteria, in the
narrative statements, portraying the centrail
of high quality, followed by a series of
descriptions indicative of each quality. The
are as follows:

form of
features
concrete
criteria

e g s

iv

Curricular Criteria

English-Language Arts
Mathematics

Science

History-Social Science
Foreign language

Visual and Performing Arts
Physical Education
Vocational-Technical Education

Schoolwide Criteria

Students' Paths Through High School
Integrated Skills

Instructional Practices

Special Needs

Student Services: Guidance and Counseling
Improvement Processes

The Culture of the School

Both state and federel laws mandate the periodic
review of schools receiving special funding
the consolidated application. It is hoped, however,
that all schools, regardless of funding, will find
Program Quality Review beneficial in their efforts to
provide high—-quality education for all scudent
populations.

JAMES R. SMITH, Deputy Superintendent
Curriculum and Instructional leadership

FRED W. TEMPES, Director
Instructional Support Services Division

DENNIS R. PARKER, Manager
Office of School Improveinent '




INTRODUCTTON

Alttnxpdnrgaofmekirﬂoramtherisvxrtually
inevitable, significant and poeitive changes in a
school's capacity to educate all of its students are
not autamatic. The State Department of BEducation has,
therefore, embarked on an educational reform agenda
which can be characterized by the following three-part
model (see Figure 1). The School Improvement Program
(SIP) and its related processes play a major role in
this model.

Figure 1. School Iiprovement Change Model

QUALITY CRITERIA L
SCHOOL PERPORMANCE

REPORT

(HIGH STANDARDS) (POSITIVE OUTCOMES)

POSITIVE CHANGE THROUGH INTENSE SCHOOL COMMUNITY
INTERACTIONS/COMMUNICATIONS AROUND HIGH STANDARDS

The first component involves the establishment of
edtmtimalstmdazds 'Iheyazereflectedinlarge

, and the state's various wrriculmn
frameworks and handbooks These publications are
designed tec help guide local distcicts in their efforts
to establish higher quality curricula for all students.

The Quality Criteria in this handbook are syntheses
of the Department's major curricular amd schoolwide
standards. They are statements drafted by practicing
educators of what an ideal provram can look like in
operation. They are primarily student-centered in that
they include frequent references to what students are

learning or what they are doing in order to learn.
The Quality Criteria, therefore, serve as the
foundation for the four SIP processes of (1) planning;
(2) implementing; (3) Self-Study; and (4) Proyram
Quality Review (PQR). These processes are designed to
engage the scliool cammnity in schoolwide improvement
activities to improve the effect of its program on all
student populations enrolled at the school site (see
Figure 2): average, gifted and talented, under-
achieving, 1limited-English-proficient, and special
education students.

QUALITY
CAITENIA

SURLITY
REVIEY

In planning, a school campares its current program
with the Quality Criteria, identifies "matches and
gaps," and develops specific change initietives based
on its findings. The goal is to establish a program
consistent with the criteria. The criteria then serve
as frames of reference or reminders of what the
program should look like shile the school cammnity is
systenatically implementing the planned changes. After
approximately three years of work toward realizing
these ideals, the school conducts a Self-Study of all
aspects of 1ts program, again, in comparison with both
the curricnlar and schoolwide Queality Criteria.

11




Introduction (cont.)

Tentative plans for how the school might better align
its program with the criteria are identified in the
Self-Study report. Finally, a POR by an outside team is
coducted to review the program using these same
criteria. As with the plaming and Self-Study
processes, the PQR process identifies "matches and
gaps"betweenthesdlool'swn'entprogmmardthe
criteria. These camparisons lead to formal Suggestions
bythemteamaswellasmtmnplansdeveloped
collaboratively by both the PQR team and the school's
Leadership Team. The Actior Plans include a detailed
description of who, what, when, andhwfutumd\arg&s
will take place; they represent specific improvement
initiatives which the school owns and thereby cammits
to implement.

In the SIP change model, these four processes
provide the mowentum while the Q.xallty Criteria provide
the direction for significant educational improvements
at school sites. Taken together, the criteria and
pmcess&sarednsmnedtogeneratethemtensmyof
activity necessary to trigger what have been
characterized as quantum leaps or "aha's" in the
capacity of a school commnity to achieve educational
excellence and equity for each of its student
populations.

To that end, this handbook is an iavitation to
California's educators and interested cammmity members
to join together in planning and implementing their own
meaningful local change efforts. And through the SIP
processes and criteria outlined here, they are free to
do so for the best of reasons; i.e., not because of the
external promise of reward or threat of accountability
but because of camnitment to and ownership of their own
local plan ifor positive change.

Office of School Improvement
1988-89 A
JO00 32
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o PLANNING

Planning means deciding what you want to do in
future, how you want to do it, by when you want
~aplete it, and how you know ycs1 have been successful.
In a school, successful planning must also involve
sufficient consensus among the members of a school
camunity for them to have the coammitment necessary to
carry out the plan. There are at least three areas
related to successful planning which deserve camment
here: (1) resources; (2) process; and (3) outcames.

Resources

The Llasic resources necessary for successful
planning include both funds and information. The School
Improvement Program (SIP) makes funds available to
schools for the expressed purpose of plannine and
implementing significant educational improvements in
(1) curriculum and instruction; (2) auxiliary services;
(3) school organization; and (4) school climate. The
goal of a school's changes in these areas is to neet
three categories of students' needs: eoducational,
personal, and career. In addition, the SIP schonl is
charged with effectively meeting these needs with all
of its students: averace, gifted and talented, limited-
English-proficient, special education, and underachiev-
ing or at-risk students.

Since the focus is on improvement, a significant
portion of the school's SIP money should be set aside
specifically for change initiatives. The SIP budget
should not be spent exclusively on the maintenance of
the status quo, even if the stat's quo is an improved
one compared to years past.

the
to
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PART I
PLANNING AND IMPLEMENTING

I-2

Status quo expenditures usually involve the anmial
comitment . to staff salaries for paraprofessionals,
arxriculum specialists, or coordinators. Change
experditures, on the other hand, help the school to
grow and typically include training materials, teacher
reference materials, consultants, Leacher stiperds for
staff development or curriculum development carried
out beyond the normal workday, substitutes, travel
expenses for conferences or visits to other schools,
parent training costs, one-time purchases of
supplementary materials or equipment, evaluation
costs, and expenses related to planning, the Self-
Study, ard the Program Quality Review. Since there
mst be same provision for staff to have time away
from the everyday operations of the school for
planning and implementing change to be at all
feasible, change expenditures should also include
those which buy time (i.e., time to meeit, investigate,
discuss, explore, decide, plan, monitor, evaluate,
train, learn, and so on).

It is recommended, therefore, that at least 33
percent of the school's annual SIP budget be set aside
for change expenditures. This policy guarantees that
there will be SIP money available to support the
planning, implementing, and staff development
activities so vital to significant ongoing improve-
ments at a school site.

Information is a second major resource for
achieving change, and there are at least two kinds:
inside and outside. Inside information consists of
what the school cammnity already knows about
curriculum, instruction, and its own students, staff,
school culture, and commnity. Outside infcrmation
involves what is known in the field of education about

C 14




Part I Planning and Implementing (cont.)

effective schooling, including printed material as well
as exemplary practices or progrews in operation.

Generating inside information involves questions
sud)asmataretheeffectsofourprogramonwr
students, ourselves, and the commmity? How do these
results relate to what we are doing at school and in
the classrooms? and What are the unconscious rules,
norms, assumptions, expectations, or policies that make
up our school culture? The last two questions are
often the most difficult to answer because they involve
becaming conscious of the unconscious as well as trying
to understand the why's conecting actions with
outcames. Answers will involve what is taught, how it
is taught, why it is taught that way, how the school is
organized, how it functions, who talks to whom about
what and when, and what schooling means for the
different kinds of students at the school.

Typical sources of inside information jnclude the
School Performance Report, grades, criterir -~eferenced
data on student outcomes, student and statf attendance
data, data on dropouts, indices of student conduct,
opinion and satisfaction surveys of students and
parents, face-to-face discussions, staff observations
and interviews, and other local studies.

Useful points of departure for exploring these data
in relation to the questions posed above include the
Quality Criteria, both curricular and schoolwide, as
well as the state frameworks, handbooks, curriculum
guides, and model curriculum standards. By contrasting
what is currently taking place at the school with these
state standards, the school commnity can discover
areas it vishes to maintain, reinforce, or change.
There is 1little doubt, however, that how well the
school community will be able to understand and use the

data collected will deperd on how extensively face-to—
face discussion, dbservation, thought, and negotiation
of conflicting points of view and values take place
during the planning process.

Since no school cammnity is hamogeneous, it is
critical to try to answer questions about What is? and
What should be? by researching the various points of
view of all of the people who make up the school
cammunity. The program may be interpreted in cne way
from the perspective of adults, such as teachers
(upper and lower grades, by department, by program
specialty, and so on); administrators; parents (by
ethnicity, grade level, subject area, and so on);
categorical program staff; paraprofessionals; pupil
services personnel; and other staff. On the other
hand, the school's culture and educational program may
look very different and reflect varying degrees of
success from the point of view of different kinds of
students, depending on grade level, subject area,
categorical program participation, ethnicity, language
proficiency, and so on. A school that is not effec-
tive with one of these groups or from one of these
adult or student perspectives has to consider what it
can do to charge.

Outside information is also a critical resource
because it involves new knowledge, skills, amd options
not yet known to the school commnity about what works
and what does not. Again, state publications repre-
St an excellent synthesis of much of what is known
about high-quality curriculum, instruction, and school
organizational structures and practices. Other
important sources include educational journals and
books; outside consultants; talented staff from within
the district; staff from surrounding districts, county
offices, and universities; and exemplary programs such




Part I Plaming and Implementing (cont.)

as those oconducted by schools recognized by the
California Distinguished Schools Program.

In the final analysis, however, it is the school
comunity's intense interaction with the inside
information of what is and the cutside information of
what could be that will lead the school to an ambitious
vision amd plan what to do next to make the most
significant improvements for all of its students.

Process

The goal of the planning process is to generate as
much interaction as possible among all those who will
have a role in implementing the resultant decisions or
plans for change. This involvement will help not only
to generate a cawprehensive plan but also to establish
the commitment necessary among those who must implement
it.

There are five basic steps in the planning process.
The first step is to establish a collective vision of
what kind of school and what kind of student the school
camunity wants to develop. The gsecond step is to
collect both inside and outside information. The goal
here is to describe the current program in detail and
capare it with what could or should be happening
differently at the school. The third step is to analyze
and discuss the information collected to determine its
relationship and relevance to the future vision as well
as the current practices and outcames of the school.
The fourth step is to negotiate a consensus among all
interested parties regarding the improvement

initiatives to be wundertaken and their expected
effects. The fifth step is to design the improvement
activities and establish the roles necessary for

carrying them out.

The amount of time it will take to carry out a
camprehensive planmng process, however, will vary
dependmg on the size of the school, the relative need
for serious reform, and the format of the plan to be
generated. For example, to draw up an initial plan
which describes everything that is happening at a
school, including ongoing activities as well as
changes, may take an entire school year. However, to
draft a plan for a select mmber of
initiatives, such as the tentative Suggestions and
Action Plans normally generated by a Self-Study, may
only take two to four months.

The structure currently recommended for the Self-
Study can also serve as a model for initial planning.
For example, a leadership Team, in cooperation with
the School Site Council, can organize and quide the
planning process at the school site by establishing
camittees to collect information and plan using the
Quality Criteria as major organizers for the comittee
structure. The Ieadership Team is made up of
representatives of the various structures within the
school (e.g., the School Site Council; grade-level
teachers in elementary schools or subject-area
teachers at the secondary level; categorical program
staff; program specialists; other staff at the school
and district office; and parents and students
representing various student populations at the
school). The Leadership Team should meet with the
camittees to monitor their activities, provide
support, and receive periodic reports on their
progress. This team should also report recularly to
the School Site Council and receive direction from
that group throughout the planning process because it
is this group that is charged with the ultimate



Part I Planning and Implementing (cont.)

responsibility of gquiding, developing, and approving
the school's plan.

As mentioned previously, the Quality Criteria and
the state publications un which they are based should
be the major organizers for the planning process. It
should result in the identification of matches and gaps
as the current program and the criteria are conpared.
For the curriculum criteria, in particular, the plan-
ning process proceeds from (1) what students should be
learning in each curricular area (i.e., the district's
core curriculum); to (2) major instructional strate-
gies, organizational structures, and policies to help
students learn that currlculmn, to (3) variations in
the strategies, structures, anmd policies necessary to
ensure the success of each student population enrolled
at the school (e.g., average, gifted and talented,
special education, limited-English-proficient, and
underachieving students).

Qutcames

The most obvious outcome of a planning process is
the plan (i.e, a consensus of the school conmlruty'
comitments for what changes will be made in the
future). It should also include a brief statement of
the collective vision of what kind of school, teachers,
or students the school comunity sets as its ideais.

The format of the plan should facilitate its use as
a working document. If it is too large or detailed,
individuals will find it difficult to consult or to
find their role in implementing the planmned changes. It
is recommended, therefore, that, no matter how much
information is collected on the current program and no
matter how extersive the many positive activities or

programs being carried on at the school, there should
be a separate, identifiable mpmvanmt plan which
includes a description of the major improvement
initiatives to be implemented in the immediate future.
This is not to say that a comprehensive plan of all
programs, objectives, and activities at the school
should not be written and constitute a plan in
themselves. Rather, there should also be an improve-
ment plan document which is detachable from the
comprehensive plan or exists as a separate summary of
the school's most current change initiatives.

The improvement plan should not, therefore, be
imposing; nor should 1tbere1egatedtoashe1fasa
trophy of the planning process. Rather, it should
include (1) a limited number of improvement initia-
tives (e.g., four to eight major programmatic changes
that the school is willing and able to undertake and
that will have a significant, positive impact on
students); (2) the roles to be played by the members
of the school commnity as they carry out the
initiatives; (3) regularly scheduled planning,
monitoring, and problem-solving activities to ensure
implementation of the change initiatives; (4) an
evaluation component which may include both
quantitative and qualitative measures; and (5) a
budget. The final product must ultimately be approved
by the School Site Council and the local school board
before implementation may be initiated.

IMPLEMENTING

Although it may seem obvious, implementation does
not necessarily occur automatically after planning. In
fact, for successful implementation to take place, it
is often necessary to have the same kind of
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Part I Planning and Implementing (cont.)

organizational structures in place that were used to
develop the plan. This means that the principal, the
School Site Council, the Leadership Team, and many of
the committees formed to represent the various cur-
ricular and schoolwide interests in the school may
still be required to see to it that the major change
initiatives in the plan are carried out.

Systematic and ongoing commmnication among all
participants in the school's planned inprovements has
been shown to be absolutely critical for the successful
implementation and long-term adoption of local
innovations. Weekly, biweekly, and monthly imple-
mentation meetings are the most important formal
vehicles in the school's organizational structure to
achieve this communication. sSuch meetings can
acconplish several important implementation functions.

First, they can focus on monitoring who is doing
what and the effects of the change activities on those

who are involved (e.g., students, teachers, administra-
tors, classified staff, parents, and so on). Second,
staff wvho meet reqularly can ensure the efficient and
effective goordination of their efforts as well as an

appropriate division of labor among all participants.

Seocond, coordination is particularly important in a
school in which several student populations are
provided services by the same adults, either within or
outside of the classroam (e.g., limited-English-pro-
ficient, cawensatory education, special education,
average, or gifted and talented students). For ex-
anple, imnovations which often require a substantial
amount of time for teachers to meet together might
include:

o Establishing a literature-based English-language

I-5

arts program for all students

o Improving the access of campensatory education
students to higher levels of math and science

o Implementing cooperative learning with

groups in science

o Mainstreaming students who receive special
education services

o Providing supplementary support to migrant
students

O Scheduling peer-coachiny visits among teachers
learning how to use sheltered English with
limited-Engl ish-proficient students

A systematic, formal means must be provided for the
adults at the school to plan together what they will
do with each other or with their students, share with
each other what they have been doing with the students
they serve in common, solve problems, and review the
outcames of their efforts. This type of coordination
is that which is needed on a regular basis for
relatively large numbers of students at a school.
Clearly, such coordination, or what has sametimes been
referred to as ongoing planning, should take place in
addition to what student study team meetings can
accamnplish for a relatively small mmber of individual
students having unique problems in the program.

Third, the time spent in implementation meetings
should be devoted mainly to the day-to-day and week-
to-week problem solving necessary to carry out the
school's planned innovations. Fourth, the regular
feedback shared by the participants at these meetings
can also provide the basis for any necessary
modifications or on-course corrections that may arise.
Ard finally, for those who may feel insecure or uneasy
about trying to put new ideas into practice, such
meetings should provide the personal and professional
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support needed for people to turn planned innovations
into reality.

Of all of these functions which may be served by
implementation meetings, coordination and problem
solving will undoubtedly predominate, both in terms of
time spent in meetings and in the immediate effects
that these commmnications will have on the success of
the program.

As mentioned in the planning section, time is the
major prerequisite for the successful implementation of
the school's change initiatives. Therefore, teachers
need time away from their teaching responsibilities.
Released time, short meetings before and after school,
periodic weekend or evening meetings, minimm days, and
the released days available for School-Based
Coordination Programs (AB 777) and Pupil Motivation and
Maintenance Programs (SB 65) are among the options
available for setting aside time to invest in the
successful inplementation of a school's planned
improvements.

SUMMARY

Effective planning and implementation require
modifications in the organizational structure or
capacity of a school beyornd what is necessary to carry
out business as wusual. Time, fiscal resources,
comittee structures, and communication strategies are
the major components that must be addressed by a school
that is comitted to significant change. Planning
produces a plan for future action, implementing
produces action, and the latter does not naturally
follow from the former without deliberate leadership.

At the elementary level the principal and the
School Site Council are the most obvious choices for
causing both processes to happen. At the secondary
level the responsibility will more likely fall to the
department chairpersons and assistant principal in
addition to the principal and School Site Council. In
either case, however, structured planning and
implementing must both occcur regularly and
systematically in order to keep the school growing in
its capacity for change as well as in its ability to
provide an optimal education for all of its students.
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PART IT ~
GUIDE FOR CONDUCTING THE SELP-STUDY

The Self-Study is the foundation of the High School
Progr7.a Quality Review. The reasons for this emphasis
on the Self-Study are as follows:

o The quality of planning for improvement is
deperdent on the quality of the information
collected and the analysis of that information;
collection of information and analysis occur
mainly in the Self-Study phase.

The quality of the Self-Study as perceived by
the school cammnity determines the meaning
accorded the visit by the extermal Review Team
and any subsequent planning.

The Self-Study generates the insight,
commitment, and motivation required to

accamplish significant program improvements.

This guide outlines suggested processes and
strategies for corducting a Self-study:

Organizing for Self-Study
Applying the Schoolwide Criteria

Applying the Qurriculum Criteria
Developing the Self-Study Report
Using a Self-Study

OvooOO

CORGANIZING FOR SELF-STUDY

As a school organizes for a Self-Study, there must
be clarity about responsibilities and involvement.
High schools have been described by some as collections
of departments within schools or loosely coupled orga-
nizations.

II-1

The key organizing structure for the Self-Study is
the ILeadership Team. This representative body,
usually appointed by the principal, has the major
responsibility for organizing and monitoring the Self-
Study. This group is responsible for selecting the
three in-depth areas for the Self-Study and the IR,
developing the Self-Study Report, and facilitating the
review for the PQR team.

The Leadership Team is composed of ten to twelve
individuals who >re considered leaders in the achool
commnity. The team should have representation from
the school's curriculum departments, the School Site
Council, the administration, classified staff, the
district office, and students where appropriate. The
group also oversees a mmber of committees organized
to carry out different aspects of the Self-Study.
These camittees are organized around the fifteen
Quality Criteria (See the chart on p. II-18). ‘The
Leadership Team, together with these other camittees,
provides the structure to carry out a
thorough schoolwide analysis of the school's
and its effect on the students and the adults in the
school community.

In brief, the Self-Study carried out by the school
cammunity determines the success or failure of the
entire Program Quality Review. A school carrying out
a half-hearted, pro forma Self-Study will reap at best
a nondescript review or at worst an embarrassing
external review that will result in meaningless
planning for improvement. This section, "Guide for
Conducting the Self-Study," is included in this
document to emphasize the importance of the
Self-Study. Guidelines on procedures and techniques
for collecting information for the visit by the
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external Review Tear are also included.

The Quality Criteria for Program Quality Review are
designed to pramcte a mcre cchesive and coordinated
view of high schools. In the conduct of the
Self-Study, it is not sufficient for a participant to
contribute only as an individual or to be interested in
only the results that affect his or her own department.
Seven of the criteria are schoolwide and require
individuals and departments in the school to look at
the sum of all the parts—the school as a whole and its
effects on all of its students.

As a school oryanizes for Self-Study, it will be
setting up the ways in which staff will be contributing
as members of three different groups: (1) individuals;
(2) members of departments; and (3) members of che
school as a whole. Self-Study at these three levels
reflects an expectation for an improvement process to
thrive at each level.

In addition to the involvement onf the
administrative, counseling, and instructional staff,
students must be included in the Self-Study. Students
who participate should reflect the diversity of the
student population. They should be selected from the
college-bound, general-track students, ar.. vocational-
cechnical education students; students receiving
remediation or other special services; advanced-
placement students; at-risk or potential d pout
students; students from each grade level; students frca
the various ethnic groups at the school; transfer
studeiits; recent graduates; students involved in extra-
curricular activities, including sports amd academic,
dramatic, or other clubs; and students who participate
in student goverrment. Finally, the school may also
elect to include parents, members of the School Site

Council, and representatives of the local cammnity.

Each participant in the Self-Study is involved in
analyzing where the program is vis-a-vis the criteria.
At the individual level each member of the school
camunity is charged with (1) self-analysis of
practices that pertain to each criterion; (2) peer
observation ard feedback, applying selected criteria;
and (3) focused discussion with others about various
aspects of the school program and the impact of each
aspect on the students, as represented in the Quality
Criteria.

All teachers in their departmental work groups are
involved collectively in 1locking at both the
curriculum and the s-hoolwide criteria. The
departmental perspective is important in the
Self-Study because departments have identities,
reputations, and norms which have direct impact on
what students experience in school and because
departments are effective organizing units for change.
For the curricular criteria, the departments compare
their curricula with state and professional standards
and review the implementation of the curricula. The
results of this comparison and review are then judged
according to the Quality Criteria.

At the departmental level, for both the schoolwide
and curricular criteria, teachers analyze their own
practices as they pertain to the criteria for their
content areas and group analysis of departmental
noms, policies, and practices as they relate to the
schoolwide and curriculum criteria. Peer observation
and focused discussion are the basic methods to use.

For the seven schoolwide criteria considered in the
Self-Study, all participants are involved in shaping
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the individual and departmental input into general-
izations about the school. Good input fram the
individual and departmental 1levels will permit the
staff and students to see the school as a whole and
identify areas in need of improvement as well as areas
of strength. At the schoolwide level individuals are
charged with going beyond their particular classrocms,
content areas, responsibilities, or perspectives and
working to synthesize what they know with what others
know. They must noct exempt themselves from account-
ability for the impact of the school as a whole.

The first step in the Self-Study process is
deciding what questions to ask, what activities to
cbserve, and what data to review to be able to canpare
each aspect of the school program with the related

quality criterion. Decisions must be made on what
classes to cbserve; what students to follow through
their classes; what sorts of questions to ask the
students, the staff memwhers, the administrators, the
council matbers, and others involved in the various
parts of the program; and what documentation is to be
reviewed, including students' work samples, student
achievement data, records of awards, minutes of
neetings, and so on. These decisions also go a long way

~ toward determining the usefulness of the Self-Study as
well as the Program Quality Review by establishing a
schoolwide perspective of program quality.

In the development of procedures for collecting
information about the school program, certain sets of
data should not be overlooked. They include the School
Performance Report, with locally developed indicators
of success; the recammendations of the most recent

Program Quality Review or Western Association for
Schools and Colleges (WASC) accreditation review and
follow-up action taken in response to those recan
mendations; and the results of the California Assess-
ment Program and other nomm-referenced tests analyzed
for pattems of achievement for all students and for
specific groups of students over time.

Good reviews and, subsequently, good planning oocur
when people have good information and the commitment
to act on it. The Self-Study must not be so burden-
same that it discourages quality interaction among
staff, students, and the cammmnity. To avoid having
the Seif-Study feel like an academic exercise or
meanir‘esspapexwork, it is important to keep the
following in mind:

1. Information collected is to be used by the
school and the extermal Review Team to meet the
goals of the Program Quality Review: analysis
and plans for improvement.

2. The analysis provided by the Self-Study is
shaped by the Quality Criteria.

3. Those organizing the Self-Study must guard
against overburdening individuals, departments,
or the school as a whole. Work should be

distributed equally across the school commmity
and the process should take from 2-4 months
only.

Artifacts and Opinions

The artifacts of a Self-Study are the materials
collected. They may include examples of students'

II-3
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work and projects, videctapes of teachers conducting
classes, and students working, records ard transcripts,
memos, and minutes of meetings. Artifacts constitute
the best way for a school to determine the validity of
orinions, which are ancther major kind of information.
It is important to solicit the opinions of students,
parents, staff, and administrators. Opinions provide
valuable information on the overall sense of a school.
Whenever possible, people should be asked to provide
examples or artifacts to support their opinions.

In summary, each school is wrged to individualize
its procedures for oollecting information. If the
suggestions for collection of data are seen as items on
a memu from which schools pick and choose what fits
their situations, the information ocollected will be

more meaningful and powerful.
The Quality Criteria

The criteria for the high school Program Quality
Review are grouped in two main sections: schoolwide
and curriculum. There are seven schoolwide criteria:
(1) Students' Paths Through High School; (2) Integrated
Skills; (3) Instructional Practices; (4) Special Needs;
(5) student Services: Guidance and Counseling; (6)
Improvement Processes; and (7) the Qulture of the
School. The eight curriculum areas that are reviewed
include (1) English-language Arts; (2) Mathematics; (3)
Science; (4) History-Social Science; (5) Foreign
Ianguage; (6) Visual and Performing Arts; (7) Physical
Education; and (8) Vocational-Technical Education.

The concepts embedded in these criteria are not
new. They represent significant agreements in the
current analysis of effective high school education and
incorporate sound curriculum, effective educational

practice, and applied organizational management.

In-Depth Areas

The Leadership Team in charge of planning and
monitoring the Self-Study must choose three of the
fifteen high school Quality Criteria for an in-depth
analysis. The team may choose two curricular and one
schoolwide criterion or three curricular criteria.
These criteria will be a primary focus during both the
Self-Study and the PQR. The Review Team will generate
at least one Suggestion for each of these areas; three
of these Suggestions will then be developed into
Action Plans by the Leadership Team and the Review
Team. The school is encouraged to develop at least
tentative Suggestions for improvement and Action Plans
before the P)R in order to facilitate the Review
Team's work when they arrive. Although the Review
Team has the prerogative of developing the final
Suggestions for the Report of Findings, developmental
work by the Ieadership Team beforehand will help
ensure that the Suggestions and Action Plans that
result from the review are more thorough, well-
conceived, and ambitious than would otherwise be
possible.

APPLYING THE. SCHOOIWIIE CRITERTA

The schoolwide criteria are designed to focus on
what students experience as individuals, as members of
groups (enrollees in acvanced placement classes,
special classes, and so on), and as a total student
body. Typically, separate groups of adults at the
school, such as teachers, department Cchairs,
counselors, and administrators work with students on
discrete bits of content or need. Students experience
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the discrete bits and synthesize them into their
experiences in school. The adults often are not aware
of all the different pieces that students put together.
Using the Quality Criteria to look at school programs
will help schools to see what the school experience is
for different kinds of students and determine the
degree of congruence between what is stated policy and
what students and other members of the school coammmnity
actually experience.

The Quality Criteria are summative statements of a
high-quality program as experienced by the student.
When applying the schoolwide criteria for Self-Study,
members of the school camunity organizing and
conducting the study should follow the steps listed
below:

1. Everyone involved in the Self-Study must become
with the contents of the Quality

Criteria and must be knowledgeable about the
specific criterion or criteria he or she is to

apply.

Those who are to apply a given criterion must
decide what procedures they will use and what
specific information they will seek out. For
exauple: How will they follow individual
students through their day at school? What
students should they select? What classes will
they observe? For how long? What specifically
should they observe while in each classroom?
Who will they talk to? About what? What pieces
of paper and what other artifacts should they
review?

The process of collecting information about the
criterion being applied is carried out as
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planned.

. Then, the individuals who applied each criterion
discuss what they have found, pooling their
information to develop a cammon perspective of
the program in operation and its impact on
students.

. This common perspective is then compared with
the criterion. Areas of the program that re-
flect the description in the criterion are
identified as the program's strengths; those
that do not match the criterion are potential
improvement areas.

. The group must next decide which of the
potential improvement areas should be selected
for action. For example: #hich would have the
greatest impact on the criterion area as a
whole? Which would offer the greatest potential
for success? In what sequence should they be
approezied?

~]

. Finally, the conclusions of the are
recorded so that they can be included in the
Self-study summary and shared first with the
school commnity and then with the visiting
Review Team.

In the pages that follow, the Quality Criteria are
treated individually so that the participants in the
Self-study can use the criteria singly or together. A
general overview of each criterion is followed by a
guide for gathering information and finally by a model
for conducting that portion of the Self-Study. Each
school's Self-Study will be unique to that site, and
participants will want to adjust the Self-Study to fit
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the needs of the particular school. Note: The
following information should be considered a quide and
not a mandate.

Conducting the Self-Study for Students' paths Through
High School

The criterion for Students' Paths Through High
School focuses on the policies and opportunities that
determine the student's experience in courses and
programs during high school. The term Students' Paths
refers to the paths composed of coursework and other
structured elements experienced by a student. Included
are a camon core of curriculum experienced by all
students; a rich offering of curriculum and structured
experiences beyond the common core; and a carefully
monitored network consisting of skills, training, and
counseling that permits students to move between paths
and attain their highest ability. Regardless of the
path taken, students should be informed and have the
potentialtomovebetweenpathsandbeassuredofa

high-quality comprehensive program in each path.

When gathering and analyzing information for this
criterion, keep in mind the following major themes:

1. Students achieve a core of common learnings. In
addition, specialized courses enable students to
attain their goals and prepare themselves for
higher education or work.

The school's policy and practices ensure that
all students have equal opportunity for quality
learning situations. The bridges between the
paths that students might take through high
school allow them to move to more rigorous or
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challenging courses. Students are encouraged to
take higher-level classes and are supported when
they do.

Parents, teachers, counselors, and students work
together to set the best path for each student.
The paths are regularly evaluated to ensure that
they are camprehensive and balanced.

Students and parerits receive frequent assessment
of and advice about student progress. Students
see how what they are learning fits together and
feel that what they are learning is important.

The key to getting information about student paths
is in the unit of analysis: the individual student's
path. The criterion loses its meaning if one looks at
only cross-sectional data. Therefore, Self-Study
procedures should be designed to gather data on whole
p~ths of individual students.

Sources of Information

People

Students, includirg graduates

- Counselors

- Department chairs

- Teachers

- Parents,
Council

- Representatives of local businesses and colleges

(o]

including members of the School Site

o Documentation
- Overall course offerings, including core
requirements, enrichment and extension

f“f\
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offerings, and remedial courses

Prerequisite course patterns

Students' transcripts

Scheduling and time lines for registration
Reports of the mumber of students receiving
guidance about paths

- Reports of students' work in colleges and

- Allocation of resources in guidance regarding
paths

- Written material for students, parents, and
teachers on registration, guidance, and coun-
seling

= Other

Possible Procedures

0 Review documents in order to develop profiles of
paths taken by different groups of students.

o Conduct in-depth case studies of paths for a
representative group of students. Interview a

couple of graduates.
o Carry out departmental analyses of students' paths.

the f for ted Skills

The criterion for Integrated Skills focuses on the
skills of thinking, learning, 1listening, speaking,
writing, reading, and calculating, which are common
across all areas of the curriculum. The term
Inteqrated Skills refers to the extent to which
schoolwide curriculum and instruction integrate these

skills and require students to develop and utilize them
in an integrated fashion. In this criterion both the
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identified skills that all students experience as
necessary for their ~uccess in schocl and the
systematic plan for a school staff to monitor and
teach these skills are considered. Within this
criterion is the educational goal of equity in that
the degree to which students integrate skills is often
the critical factor in opening a mmber of diverse
paths to them.

When gathering and analyzing information for the
Integrated Skills criterion, keep in mnind the
following major themes of the criterion:

1. All students in all courses are developing and
using these integrated skills.

2. This focus on integrated skills is enabling
students in all paths to move into and succeed
in a more demanding curriculum.

3.A11studentsareexpectedtouseamincrease

4. In-service programs are helping teachers in-
crease their own skills and implement activities
and assigmments in their classes that develop
these skills.

Sources of Information
o People
- Observation of instructional activities

- Students' discussion of instruction in the
integrated skills and their perceived need for
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such instruction
- Staff's discussion of which integrated skills

are taught; when, where, and how they are
tauwght; and to what extent such instruction is
needed

- Discussions with librarians and teachers about
library use

- Other

o Documentation

- Students' assigmments and work campleted
- Integrated skills described in the curric =
(a) Diagnostic data of skills studen.. are
presumed to have
(b) Scope and sequence of skills taught
- Course syllabuses

dimtly in cux'ricu.luln

- &choolwide goals and objectives
- Testing data on integrated skills

(a) Standardized

(b) Formal classroom

(c) Informal classroam
- Remedial curricula and materials

mathematics, writing), if any

- Librar- collection, usage, and schedule
- Other

(reading,

Possible Procedures

o All teachers are interviewed about their
expectations for these skills and the degree to
which students exhibit them. Consider each of the
identified skills.

o Interview students about what skills are required
to do well in a particular course, whether they
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have the skills, and how they could get help in
developing the skills if they do not already have
them. Oonsider each of the identified skills.

o Each department reviews its curriculum, including
course cbjectives, to determine the extent to which
the development of the skills, including thinking
skills, is embedded in the curriculum.

The criterion for Instructional Practices focuses
on the techniques and strategies teachers use to
impart the curriculum and promote learning. This
criterion is analogous to the Integrated Skills
criterion in that while the Integrated Skills
criterion goes beyond curriculum content to learning,
the Instructional Practices criterion goes beyond
curricular content to pedagogy. Central to the
Instructional Practices criterion is the notion of the
teacher as a professional; that is, an individual with
a professional knowledge of curriculum and craft. The
content of the criterion is based on the premise that
teachers know and employ effective teaching-learning
strategies in all of their interactions with students.

When gathering and analyzing information for the
Instructional Practices criterion, keep in mind the
following major themes, of the criterion:

. Teachers are knowledgeable about the central
issues, the major works and pecple, and the
primary methods of thought and communication of
their disciplines. Students' learning time is
concentrated on the important priorities of the
subject..

Al
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2. Students' lessons (1) prepare the students for

3.

4.

5.

new oontent; (2) introduce the content; (3)
involve students in interactive activities
suited to the content; (4) require use of the
content with guidance and feedback; and (5)
require use of the content in independent work
and throgh transfer to new situations in
synthesis with other knowledge and skills.

Class time is used to encmrage students to
develop and elaborate i3eas, and discussions are
designed to help students sort out the critical
issues on the subject.

Teaching methods and assigrments are matched to
the learning situation. Type of content, style
of learning, style of teaching, and resources
available are ~onsidered, with emphasis on
developing the scudents' capacity to think and
learn on their own.

BExpectations for students' performance are clear
and fair; students receive timely feedback; time
is managed to maximize learning; teachers'
attention is balanced, timely, and fair; and the
balief that all students can and will learn
guides interactions among teachers and students.

Sources of Information

o People

Observation u. instruction
Teachers' discussion
Students' discussion
Videctapes of instruction
Other
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o Documentation

- Students' work

- Lesson plans

- Staf. development needs assessments and calendar
or plan of activities

- Departmental meeting agendas ard minutes
Other

Possible Procedures

o Teachers pair up for peer observation based on
criterinn. Each pair observes in three or four
classrooms in its own and another department.

o Sample portfolios of students' work are analyzed.

o Each Jdepartment in a staff reeting discusses the
instructional strategias used and records ways in
which studer*s receive information, are encouraged
to learn and acquire skills ar1 knowiedge.
Department members interview students regarding
issues raised in the criterion.

O A group of teachers are selected and trained in
peer observation. This group observes randomly
selected classes within each department.

Needs

The criterion for Special Needs focuses on the
curriculum offered to students with special needs and
the support received by these students to be
successful participants in the regular program. Basic
to this criterion are the concepts of equal access to
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the core curriculum; a rigorous and challenging
curriculum commensurate with students' highest
potential; and a balanced curriculum, including one
that is delivered, when and to the degree necessary. by
the use of the student's primary language as a vehicle
of ir .truction. Also central to the Special Needs
criterion are the school policies, staff developmental
activities, support services, and commitment of staff
and commnity that support -a well-coordinated and
well-articulated program for students. They are
thereby enabled to experience success in their academic
endeavors as well as their daily school activities.

When gathering and analyzing information for the
Special Needs criterion, keep in mind the following
major themes of the criterion:

1. The special services received by the stucent
help him or her master the content of the core
curriculum.

The methods, materials, and assigmments used in
coursework are appropriate to the special needs
and abilities of each student. Coursework is

challenging.

Teachers are knowledgeable about the needs,
capabilities, and learning progress of the
students, and they work together to provide a
coherent, well-articulated program.

Schoolwide policies and procedures encourage and
support an enviroment in which all students
experience success in learning.

I1-10

Sources of Information

People

Students, including graduates
Special services staff
Teachers~-specifically,
special services
Counselors

Parents of students with special needs

(o]

their knowledge about

Documentation

Students' assigments

Individual education plans (IEPs),
learning plans (ILPs)

Initial and ongoing assessment data of students
School plan

Staff development needs assessments, calendar or
plan of activities

Course outlines and expectations

Specialist staff meeting minutes/policy
statements

individual

Possible Procedures

© In-depth case studies of a sample of students are
conducted. How the total program works and how the
different regular and special components work
together are investigated.

© All departments review the availability of special
services and resources and the use of teaching
strategies and materials to address the needs of
this group of students effectively.

(4
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The School Site Council reviews the school plan and
analyzes the effectiveness of its implementation at
the school as it addresses the needs of students
with special needs.

Conducting the Self-Study for Student Services:
cuidance and Counsel ing

The criterion for Student Services: Guidance amd
Counselin~ focuses on the guidance program and its
impact on students' success. The term Student Services
refers to a comprehensive program of counseling and
guidance for all students in support of their acqui-
sition of the school's curriculum and their partici-
pation in school life. The counseling and guidance
program is designed to provide a positive school
climate for students to experience success in school,
help students overcoame behaviors disabling to learning,
and remove barriers to equal access ard equity. All
students learn how to plan for and deal effectively
with societal and educational changes and to take
personal control over their development as lifelorg
learners.

When information on the Student Services criterion
is being gathered and analyzed, the following major
themes should be kept in mind:

1. Al} students receive counseling and guidance
services and have equal access to program
services. The program is designed to anticipate
the needs of and be responsive to all students
and includes a gquidance curriculum, individual-
ized student planning, and systems of student
support. As a result of the program, students:

40
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Acquire necessary decision-making informa-
tion.

Learn to apply planning and survival skills.
Experience a supportive and rewarding
learning environment.

Address educational, personal, and
social concerns.

career,

Student Services refers to a comprehensive
program of counseling and guidance and is an
integral part of the total school. Services are
widely knuwn and understood by the entire school
community.

The program of services is written down, is well
publicized, and includes a scheduled calendar of
program activities.

Ieadership is evident throughout the schiool, and
all staff merbers support and provide guidance
services.

Ongoing staff development activities suppert
program delivery.

An ongoing review of the services is made to
promote contimual improvement. The prugram of
services is evaluated annually and revised

accordingly.

The key to getting information about Studernt
Services lies in the analysis of how student services
affect students' success. Therefore, Self-Study
procedures should be designed to gather data from
observations, interviews, and documentation which
reflect the results and comprehensive nature of the
school's student services.
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Sources of Information
Pecple

o

Students, including graduates

Parents;, including members of the School Site
Council

Adninistrators

Department chairs

Teachers

Representatives of local businesses and colleges
Personnel from community-based organizations and
social services agencies

Documentation

Statement of school policy and philosophy on
student services

Handbook for guidance and counseling services
Guidance calendar for delivery of services
Guidance and counseling goals and objectives and
student outcomes and campetencies

Guidance and counseling materials and curriculum
Guidance and counseling assessment and
questionnaires

Evaluation of quidance activities

Daily counselor logs and client contacts
Records on dropouts, truancy, attendance, and so
on

Case studies
Staff development needs assessments and calehdar
or plan of activities

Possible Procedures

o

Review guidance curriculum and program activities.
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0 Conduct in-depth case studies of a representative
group of students, including graduates.

O Analyze student services and the effects on student
outcomes.

the Self: for Processes

The Improvement Processes criterion focuses on the
policies and practices of organizational renewal in a
school, the climate resulting from the policies and
practices, and the coamponents of the improvement
effort. The temm refers to all
the activities related to organizational renewal in a
broadly conceived sense, including plaming and
organizing for change, identifying needs, setting
goals, implementing changes, carrying out staff
development, and maintaining effective schoolwide
leadership. The assumption is that a deliberate and
systematic forum for growth is operating and that
growth efforts are part of everyday life at the
school.

When gathering and analyzing information for the
Improvement Processes criterion, keep in mind the
following major themes of the criterion:

1. The decision-making processes used by the school
are widely known, broadly based and include the
School Site Council.

2. The improvement goals reflect the academic focus
of the school; the goals and cbjectives of the
program are clearly defined and widely known;
and the school plan provides a focus for the
alignment of curriculum, instructional

NN
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Part IT Guide for Conducting the Self-Study (cont.)

practices, and evaluation.

3. Collaboration exists among teachers and adminis-
trators, and teachers readily participate in the
development and implementation of imp-ovement
efforts at the school.

4. Staff development is an ongoing activity de-
signed to improve the job-reiated knowledge and
skills of all who interact with the students.
High interest and commitment to professional
growth and improvement are evident.

5. Supervision of instruction is ongoing and
systematic and is aimed at instructional
improvement.

Sources of Information
o People

Teachers

- Department chairs

- School site and school advisory council members
- Student council members

o Documentation

= School plan

- Minutes of the school site and the school
advisory councils meetings

- Other meeting agendas and minutes, such as those
for department meetings and the school's
leadership meetings

- School policy statements

-~ Staff development needs assessments and calendar
or plan of activities
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Possible Procedures

o The School Site Council researches, recounts, and
records the improvement activities during the past
few years through a series of interviews with
teachers, administrators, and students.

O The department chairs analyze the current school
plan in ordor to determine the status of the
provosed improvement effort. Each department
discusses its own  department-ievel improvement
process as it camplements the school-level process.
Each chair reports to the School Site Council as a
whole.

0 The School Site OCouncil discusses the school
improvement process, including goal setting,
planning, implementation of improvement strategies,
and evaluation of the implementation of the school
plan to date.

Conducting the Self-Study for the Culture of the
School

The Culture of the School criterion describes the
tone or atmosphere of the school which reflects shared
values, the sense of mission, and the dominant ideas
and philosophy of all who are a part of the school
organization. Central to this criterion is the idea
that the school culture, which is shaped and promoted
by the leaders (administrators, faculty, and students)
at the school, in turn shapes the day-to-day
activities and interactions of the students, the
teachers, the administrative staff, and parents and
community members who interact with the school.
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When gathering and analyzing information for the
Culture of the School criterion, keep in mind the
following major themes of the criterion:

1. The administrators, teachers, students, and
parents believe that student learning is the
primary purpose of the school.

2. School leaders (administrators, teachers, and
students) actively shape and promote the culture
of the school, focusing energies so that the
school's purpose and vision guide the everyday
behavior of students and teachers in the
classroams.

3. Students find school a pleasant,
orderly place to be and
conducive to learning.

safe, amd
the onviromment

4. Teachers enjoy the freedom to experiment and be
innovative; they feel a strong sense of
efficacy.

5. Administrators and teachers value service to
students, self-renewal, and professional
development.

Sources of Information
o People

Students, student leaders, graduates
Teachers, department chairs
Administrative staff

Specialist staff, including counselors
Parents and other members of the community
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o0 Docaumentation

- School policy statements

- Minutes and agendas of School Site and school
advisory councils, department meetings,
curriculum council or department chair meetings,
and student goverrment meetings

= School plan

- Staff development calendar and records of
trairing activities

Possible Procedures

o The School Site Council researches the aspects of
the school's culture by interviewing selected
people and by reviewing documents.

O A small group of students, teachers, administra-
tors, and parents interview randomly selected
members of their peer groups about each aspect of
the schoul's culture. Each group reports its
findings to the School Site council.

APPLYING THE CURRICUIIM CRITERTA

The curriculum criteria have been developed in
concert with the state model curriculum standards,
handbooks, and frameworks. These curriculum criteria,
although specific in content, contain a cammon set of
features that run throughout each of the criteria.
The common elements include the ocontent of what
students learn, instructional practices specifically
related to the content, ocourse sequence, staff
development, and leadership. The criteria have been
designed to be summative and are not intended to be
used to generate detailed or complex portions of a
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Part II Guide for Conducting the Se'f-Study (cont.)

single curriculum. They are intended to provide a
general indicator of what a high-quality program would
be like in operation and provide goals toward which
schools should strive.

For the purpose of effective Self-Study, the
Quality Criteria provide the common language and
cchesion that lead to in-depth analysis. The state
model curriculum standards, frameworks, and handbooks
should also be used in concert with the Quality
Criteria for curriculum during the Self-Study.

(Note: In certain subjects, model curriculum standards
do not exist. For these subjects, standards are
usually available from state and national curriculum
associations.)

At the beginning of the curriculum Self-Study, it
is necessary to identify the participants, determine
the extent of their participation, and establish the
goals for their work. Typically, key Self-Study partic-
ipants are teachers; department chairpersons; program
coordinators; specialists; counselors; schcol leaders,
including academic deans and principals; and other
interested personnel. The school staff may wish to
include in the Self-Study of curriculum areas experts
from outside the school, including staff from the
district, community and state colleges, and
universities. All outside teaching staff should be
prepared for their roles as curriculum specialists and
mentors. The second step in the Self-Study is a
thorough preparation for participants that includes a
review of the model curriculum standards, the Quality
Criteria for the curricular areas, curriculum
frameworks and handbooks, and significant articles
related to curriculim. This reading is meant to

provide the background for the review of the artifacts
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within each department, such as syllabi; course
outlines; departmental policies, including those for
grading and discipline; and other data collected as
part of the Self-Study.

The basic procedures for conducting the curriculum
Self-Study are (1) the Self-Study participants first
review the state model curriculum standards,
frameworks, and handbooks for their subject areas and
then compare the assigmments and activities of their
students with those described in the model curriculum
standards; and (2) they compare what is being taught
in their departments to t4ese documents and the
Quality Criteria, supplemented by district curriculum
guides. Other resources that would be useful in this
an~rlysis of curriculum and instructional practices
include:

Statement on ies in lish and

Mathematics Expected of Entering Freshmen,
available from the State Department of Education

1.

University of California/The California State
University English and mathematics diagnostic
tests

School Performance Report, both state and local
sections

4. Curriculum publications available from the State
Department of Education

This analysis of curriculum and instructional
practices is the essential first step in applying the
curricular criteria. From this point, the Self-Study
would follow the steps
criteria.

. .
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Part II Guide for Conducting the Self-Study (cont.)

Specific ways to implement this portion of the
Self-Study are endless and should be tailored to fit
the school setting, the programs, and the needs of the
participants. Regardless of the precise direction of
the Self-Study, several cammon strategies should be
used throughout:

o Oollect information fram a variety of sources,
including abservation of instruction, the
thoughts and opinions of students, reviews of

students' work and students' achievement, and
the thoughts and -~inions of teachers and cther
instructional st © embers.

o Reinforce percegtions with evidence of students'
work. The Self-Study is meant to uncover what
the students actually experience frum the
curriculum, not simply what is offered.

o lock for a rich mix of student assigrments
designed to give in—c:pth experiences in a
specific situation or rxample within a topic.
ILook also for coverage of all the topics.

o Consider varying points of view, including those
of individuals, departments, and total staff, to
determine wvhat is the overall effect of the
curriculum, how what one department does fits in
with other aspects of school life, and how the
organizaticn as a whole supports and strengthens
the curric lum,

o Maintain a broad base of involvement in the
Self-Study. Included here are good use of
teachers, school- and district-level support
staff, counselors, and other staff as
appropriate in gathering information about the
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program; and analysis and synthesis of the
results of the data collection.

O Make use of ir“ividuals from outside the
imediate school setting to get a long-range
view of student preparation and performance.
The use of department chairs + intermediate,
junior high, or middle school settings as wall
as staff from institutions of higher education
helps to provide a total picture.

0 Review all of the model curriculum standards for
a discipline when viewing a single content area.
Note areas of aligmment, indicate areas of
variation or disagreement, and analyze what
factor of the program may have produced the
variance. Determine whether it is an area that
may be appropriate as a focus for school

improvement. utline those areas that reflect
particular strength within the curriculum.

THE SELF-STUDY REPORT

Once all necessary information has been gathered,
analyzed, discussed, and cowpared with the Quality
Criteria, a summary of the Self-Study is developed.
This report should convey a thoughtful and
professional review of the schoclwide program and the
curriculum areas defined in the Quality Criteria.

It should not be too lengthy, since a very large
document may be filled with toc much detail and may be

The Self-Study Repor: -hould include the following: L

L WIEN
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Part IT Guide for Conducting the Self-Study (cont.)

1. A written record of the result of comparing the
school program with the issues, concepts, or
ideas in each of the paragraphs of the Quality
Criteria

2. A sumative value judgment about the results of
the above camparison

3. Identification of tentative Suggestions and a
tentative calendar for their implementation

4. Tentative Action Plans based on three of the
Suggestions developed in the three in-depth
areas chosen for review

5. Recognitions of Program Strengths including
aspects of the program in which there has been
significant improvement

6. An analysis of the implementation of Suggestions
and Assistance/Action Plans from any previous
reviews

7. A summary of the strengths and weaknesses of the
current Self-Study

The report will include the results of the
Self-Study for each of the 15 Quality Criteria. The
section that includes the results of the Self-Study in
the three areas selected by the school for in-depth
review, i.e., *wo curricular and one schoolwide or
three curricular criteria, should be more thorough than
those for the other twelve areas. The conclusion
reached in the other areas, however, will bz of great
value to each department in planning curricular,
instructional, and organizational improvemer*
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USING TIE SEIF-STUDY DURING THE REVIEW

During the Program Quality Review, the school's
Self-Study is used as a basis for discussion about the
school's program in operation at the site. It is sent
to each member of the Review Team before the review so
that it can be used to develop review strategies and
ensure that important poiats are covered. As the
review progresses, the Review Team will use the
Self-Study as a quide in reviewing the school's
program, validating the results of the Self-Study when
the findings of the Review Team confirm the results,
and seeking additional information when the Self-Study
results and the team findings differ.

When the analytical portion of the review is
complete, the Leadership Team and the Review Team will
consider the identified areas of improvement within
the Self-Study as they make recommendations for
improving the effectiveness of the program and

recognize areas of program strength.

w
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PART 11X
THE HIGH SCHOOL PROGRAM QUALITY REVIEW PROCESS

GENERAL OVERVIEW

A school's Program Quality Review is a process
through which the effectiveness of the curriculum,
instructional program, and schoolwide organizational
strategies is analyzed by means of a set of standards
that describe a high-quality school progran. This
process allows judgments to be made about the effects
of the program on the student populations at the
school. The review, conducted by a team of educators
not employed by the school district, typically occurs
once every three years. Information about the school's
program and its effects on the students is gathered by
this visiting team primarily through cbservation of
instruction; interviews with teachers, students, admin-
istrators, other instructional staff, and parents; and
reviews of pertinent documents. The team members then

the information they gather with the state's
Quality Criteria to determine the extent to which the
program received by one student matches the
descriptions of a high-quality program in the criteria.

The Program Quality Review yields information that
is essential to the effective developmert of the
school's curriculum and instructional program--infor-
mation about what is working well, why, and what should
be changed. Program review is a valuable part of the
improvement cycle of planning, implementing, evaluat-
ing, and modifying the planned program.

mofthemmgig Review

The primary purpose of the Program Quality Review
is to improve the quality of cwrriculum .and
instruction; it is a means for developing and
sustaining a high-quality educational program for all
students. For the school staff and parents, the review
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isaperiodinwhidltocbservearﬂdiswssthe
effectiveness of the programs received by the
students. The immediate benefits of this process are
the decisions and plans to make specific improvements
in the curriculum, instruction, and schoolwide
organization.

The three major goals for the Program Quality
Review are:

Goal 1: Process. Inprcvesb.xientamcanasbystixm-
lating a school cammnity to do an analysis of its
program through a Self- , use this information
together with the results of the Program Quality
Review to plan for improvements, and implement the
Suggestions and Action Plans generated by the review.

Goal 2: Standards. Promote a high-quality curriculum,
effective instruction, and a responsive school organi-
zation through the use of . Quality Criteria as
standards of effective schooring for all student popu-
lations at the school.

Goal 3: Statewide . Promote the networking
of educators throughout California for the purpose of
sharing successful practices and problem solving,
developing collegiality, and supporting educational
professionalism by providing them & critical role in
the statewide school improvement effort.

The goals are accomplished when a school goes
tlmlghthettmeephas&sofaprogramreviad,
including the Self-Study that is carried out by the
school commnity prior to the visit of an extermal
rev ew team; an intensive visit by an external review

Re
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Part IIT The High School Program Quality Review Process (cont.)

team, including review of the findings of the Self-
Study; and planning and implementing of improvements
based on the coambined findings of the Self-Study and
the external Program Quality Review.

The Scope of the Program Quality Review

The program review described in this handbook
focuses on the extent to which the school curriculum,
instructional methodologies, and schoolwide organi-
zation contribute toward a high-quality educational
program for each student.

The Quality Criteria used in the program review
address the two major aspects of a school program—
carriculum and instruction and the schoolwide policies,
practices, and procedures that shape and support the
program. Qurricular criteria have been developed for
the following subjects:

English-language Arts
Mathematics

Science
History-Social Science
Fureign Language
Visual and Performing
Physical Education
Vocational-Technical Education

Arts

00000000

The schoolwide criteria include:

Students' Paths Through High School
Integrated Skills

Instructional Practices

Special Needs

Student Services: Guidance and Counseling
Improvement Process

000O0O00O

o The Culture of the School
The Program Qualjty Review Team

The program review team is made up of three to
seven educators who have been certified by the
California State Department of Education as qualified
reviewers. Reviewers are selected for their knowledge
of curriculum, instructional methodologies, and
special programs, as well as for their outstanding
interpersonal skills. Typically, they are teachers,
resource or specialist tcachers, departmental and/or
curriculim comnittee chairpersons, counselors, prin-
cipals, or coordinators/directors of instruction from
school districts, institutions of higher education,
offices of county superintendents of schools, or, in
same cases, cammnity members knowledgeable about the
school program. The majority of the team members,
including the lead reviewer, must be from outside the
school district that is requesting the review. Re-
viewers work together using the Quality Criteria to
guide them in (1) gathering information about the
school's program and the effects of the program on
students; (2) forming a point of view about the
workings of the school as campared to the Quality
Criteria; and (3) developing a report to the school
that includes findings, suggestions for increasing the
effectiveness of the program, recognition of the
program's strengths, and action plans outlining the
school's immediate next best steps for improvement.

Review Stratedgies
The review strategy is based on the Quality

Criteria contained in Part IV of this handbook.
Through a combination of observations of the instruc-

tional program and its impact on students, intewiewsl,)_i

)( | IV
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Part III The High School Program Quality Review Process (cont.)

with students and staff at the school, and documented
evidence presented to the program review team,
reviewers develop an understarding of the nature of the
school program and its current effectiveness. Then, by
camparing this understanding with the high—-quality
standards of the Quality Criteria, the reviewers can
determine the matches and gaps between the Quality
Criteria and the school's program.

Establishing an understanding of the school program

requires an organized effort. The understanding is
developed by having a clear idea of the school

curriculum; by observing individual students through a
case study approach; by analyzing a broad sample of
carrent students' work; by suming up the comments of
the instructional staff, the counseling staff,
administrators, parents, and the students themselves as
to their current and past activities; and by reviewing
instructional and management material used throughout
the school. This knowledge forms the basis for the
reviewers' judgments of the effects of instruction on
the various student populations enrolled in the school.

Responsibilities of the Reviewers. The Review Team is
generally responsible for learning as much about the
program as it can learn in a limited period of time,
comparing those perceptions with the Quality Criteria,
and providing feedback to the school community on the
effectiveness of the program. In order to do this
successfully, the members of the review team must:

0 Review thoroughly the curriculum frameworks,
handhook materials, and literature related to
the curricular areas to be reviewed.

I 3 III-3

0 Review thoroughly the model curriculum standards
for these areas of concentrated review.

o Be fully conversant w.th the Quality Criteria
and the process of Program Quality Review.

0 Conduct the review thoroughly enough for the
development of a clear ard accurate urderstand-
ing of the effectiveness of the instructional

program.

0 Use that knowledge to make workable suggestions
for increasing or sustaining the effectiveness

of the program.

o Put aside any bias toward a particular program
or method.

O Use the school performance report and the
Self-study findings to facilitate discussions
with the school staff and parents.

O Be able to inform the school of the team's
understanding of the current effectiveness of
the instructional program.

0 Recognize and suppcrt the program improvement
e.forts of the school community.

As the reviewers begin to understand what is
happening for the students, they also seek to find out
vhat processes at the school have contributed to what
is actually occurring. The reviewers seek explana-
tions from the school staff members as to why they do
things as they do, how curriculum decisions are made,
where the instructional program comes from, how it is
supported and improved, how plans are implemented, and
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so on. This analysis forms the basis of the reviewers'
suggestions for improving inscruction and guides the
development of the Action Plan.

As the reviewers complete the review, a Report of
Findings is prepared and shared with selected staff
members and the principal. These staff members are
referred to as the leadership Team. (The role of the
ILeadership Team will be discussed further in this
document.) The report provides tw» types of findings:
(1) the extent to which the quality of each aspect of
the reviewed program matches the standard of the
Quality Criteria; and (2) identification of areas that
appear to be ready for improvement.

After the initial Report of Findings is shared, a
final report is prepared in concert with the key plan-
ners. It includes concrete suggestions for improving
or sustaining the effectiveness of the instructional
program and recognizes practices of high quality. In
developing Suggestions, the reviewers identify areas
ready for improvement and indicate how the improvement
process at the school can be used to enhance or sustain
program quality. ILocal, county, regional, and state
resources are also considered in the development of the
Action Plans. High—quality programs and practices are
noted in the section of the report titled "Recognitions
of Program Strengths."

Responsibilities of the School Commmity. While the
team of reviewers is responsible for learning as much
as possible about the program within a limited period
of time, the school commnity is responsible for making
sure that the team is qaining accurate and complete
information about the program. A school community

'}:repam for the Program Quality Review by conducting a

ITI-4

required Self-Study. A thorough study of the curricu-
lum offered and the schoolwide strategies that support
the delivery of that curriculum will enable the mem-
bers to know how well their program is working and
vhy. With this knowledge the school cammmnity will be
able to assist the reviewers in gathering accurate in-
formation about the program so that the findings of
the review, especially the Suggestions, will be com—
plete. (NOJE: For further information on conducting
the Self-Study, see Part II.)

The .najor responsibilities of the staff, parents,
and commnity members involved in a Program Quality
Review are to:

o Know the curriculum, planned instructional
program, and schoolwide organizational strate-
gies anmd their effects on the students and the
paths they take through school.

o Be familiar with the Program Quality Review
process and the Quality Criteria.

0 Be involved as individuals; as members of de-
partmental, counseling, or administrative
staffs; and as a school's total staff in identi-
fying the program's strengths and areas in need
of improvement in relation to the Quality Crite-
ria by determining which activities are working
well and which are not.

O Be ready to share this knowledge with the review
team and to be able to direct reviewers to the
information they need to fulfill their responsi-
bilities.

Lo
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Responsibilities of the Ieadership Team. The Leader-
ship Team (formerly called the Key School Planners), a
group of representative adults involved in the instruc-
tional program, is responsible for establishing a link
between the Review Tcam and the school community. The
Leadership Team shares information wiun the Review Team
in a way that enhances the development of a complete
and cohesive picture of the school's curriculum and
instructional programs.

The principal and the Leaderchip Team assist the
school community and reviewers in all aspects of the
Program Quality Review. They also serve as leaders in
the school's Self-Study process and assist the team in
its information-gathering efforts during the meeting
held to prepare for the review and in other formal and
informal ongoing meetings. Their responsibilities also
include (1) collaborating with the Review Team in the
development of Suggestions into Action Plans; and (2)
playing leadership roles in the schocl's implementation
of these plans after the team leaves.

r‘{]!’Q“i'}li]rl‘l‘ls:““f’l"K ¥!
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METHODOLOGY

The methods used in gathering information ¢ ut the
program include observations, interviews, and docu-
mentation. Information gathered through each method
is verified by information frm one or both of the
other sources. When combined, the data gathered from
the three methods should foirm a coiplete picture of the
program. The use of specific procedures should ensure
that the review will be thorough and consistent. This
view of the program is then compared with the Quality
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Criteria. From that comparison come the Suggestions
or Recognitions of Program Strength.

The criteria used for judging program quality
describe the curriculum, instructional methodologies,
and effectiveness strategies and their effects on the
students. Each criterion contains features of a high-
quality program. The reviewer's job is to determine
to what extent each aspect of the program being
reviewed fits the description of a high-quality
progran.

Throughout the process the reviewer will be ~uidec
by the Quality Criteria that identify areas o. the
program to be investijated and provide directions to
reviewers for collecting information about the school
program.

The Case Study Approach

As previously mentioned, the high school setting is
a complex one for students as well as staff. To
"acilitate the formulation of a clear picture of the
students' paths through school, the Review Team will
include a small sample of students in a case stwy.
Through studying the activities and programs of the
selected students, reviewers get a firsthand lock at
how all the elements of the high school setting come
together for the student. From this ventage point the
reviewers can determine what, out of all the programs
have to offer, is actually received by the student.
Further, the case study provides information on what
effects *he curriculum, instruct!-inal methodologies,
and organizational strategies have on students'’
learning. And, finally, through the case study the
reviewer will be able to maks some projections about
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how the students' total program will come together by
the time of graduation.

Classroam Observation

Through classroom observations, the reviewers
gather information about how the various instiuctional
methods, the curriculum, and effectiveness strategies
operate in the classroom setting. This information is
collected to develop & camplete understanding of the
progran and its effects on the student.

Insight into the effects of the staff development
activities, as well as instructional support and
plamning activities, also emerges through classroom
observations. On entering the classrcom, the reviewers
should spend a few mirmtes observing what is happening,
remembering that they are putting together an initial
picture rather than making a judgment at this point,
that each impression will need to be verified through
further observation and informal interviews as well as
through other sources, and that first impressions may
be influenced by personal bias.

Questions that might be asked include the following:

o What are the students doing?
instruction? 2gplying skills?

Receiving
Practicing newly

acquired skills? thesizing and evaluating
information? Waiting? Playing? Causing a
disturbance?

0 How is the claszroom being managed? Is it task-
oriented? Conducive to learning?
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O What is the range of the activities that are
taking place—-from acquisition of knowledge to
higher-level learning skills?

O How are students grouped and how is assistance
provided to individuals?

O How much time do the students actually spend on
the assigned activity? Do they know what to do?

o How are students applying the skills being

learned?

0 How are students with special needs
participating and performing in the classruom
activities?

O How are the instructional settings varied in
accordance with the needs of the student and/or
what is to be learned?

oIsthereanyevidenceofbalamainthe
curriculum; i.e., visual and performing arts,
history-social science, and science?

The information guined through these observations
is built on using the cwricular and schoolwide
criteria. Classroom observation includes informal
interviews with students and staff, based on what has
been cbserved, as well as the observation of
activities.

Interviews

The basic information gained through reviewing the
Self-study and classroom observations is verified,
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clarified, and expanded through interviews. Interviews
enable the reviewers to learn how the program came to
be the way it is, as well as to better understand the

program as it is.

By using what is known about the curriculum and
instructicnal program thus far, reviewers conduct both
informal and formal group interviews. Examples of
informal interviews include asking questions of the
students and teachers in the ciassroom, talking with
instructional aides working with students, talking with
teachers in the teachers' lounge, ar so forth. Formal
group interviews are conducted with teachers,
instructional aides, ocouncils/comnittees, district
personnel, support staff, students, and volunteers.
The interviews serve several major purposes:

o Verifying data abtained from other sources
Collecting data that have not been gathered from
cther sources

(o]

Resolving conflicts in data collected

Giving people the opportunity to share
experiences, present conditions, or future plans
which the reviewers might not have uncovered

Offering an opportunity for people to ask
questions of the Review Team

Conversations with students who are part of the
case study occur over the course of the review. They
begin on the first day and provide an initial glimpse
of the school through *he languages and experiences of
the sidents., As more of the program unfolds during
the courne of the review, the students will be called
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on again to offer additional information amd
perceptions to the reviewers. The abject of these
interviews is to learn as much as possible about the
students' activities from the time they arrive at
school until they leave, including extracurricular
activities. Students are expected to describe daily
activities rathe. than merely answer questions.

The reviewers will receive a copy of each student's
daily schedule so that they can observe as many of the
students' classes as possible during the course of the
review. A general impression of the effect of the
school on the students and the paths they choose can
be formed from these cobservations. Additional
information should include pertinent background
information on these students, teachers'
extracurricular activities, and other activities that
occupy the students' time.

After the initial student interviews and during
visits to the classrooms, the reviewers will
continually relate what the students are doing to the
program doals and objectives, course outlines,
curriculum quides, and the students' own goals and
future plans. During this process the reviewers will
again interview and continue to observe the selected
students to help complete the picture.

The group interview in the high «chool setting
allows the review team to discuss with similar job
qgroups (e.g., teachers in the mathematics and English
departments) the Kkey issues of curriculum
instructional methodology, the students' paths through
the courses offered, staff developmerit, and the school
improvement process. As in the individual .. “erviews,
the team should base its questions on what has been
learned so far. The interview should provide evidence
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to verify or modify the team's preliminary views and
extend its knowledge of the situation at the school.
Group interviews generally are scheduled for 30 to 45
minutes; however, the interviews with the teaching
staff should last an hour or more.

Review of Data, Policies, and Other Documents

Documentation helps to verify, expand, and clarify
what is learned through classroom observations and
interviews. The information in the School Data Summary
forms an initial base for the review since it contains
a broad sample of information about the student
population and adult and student expectations, the
curriculum point of view, achievement information, and
other data. Reviewers should not read documents for
the sake of establishing that such recordkeeping
exists, but rather for the purpose of developing a
camplete understanding of what the program in action is
really like. A school, on the other hand, should not
create documents for the Review Team, but should share
meaningful data, policies, and other records that are
useful to staff and parents in forming the program and
helping it to move forward.

AR R R R
PROCEIURES BEFORE. ‘THE. REVIEW

Appropriate information can be obtained from the
camplex setting of a high school by the use of
methodology that is broad in scope yet thorough.
Information about curriculum must be combined with
knowledge about the organizational structure and the
people involved, including the function of each
department, counseling services, special programs, and
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other specific services that ocontribute to the
students' experiences in the school. The methods used
in gathering information about the program, as
described previously, ensure that the review will be
thorouwgh and consistent.

'Ihissectiondmib&sthestepsneededtocan:y
out a review: making the arrangements, contacting the
school, preparing for the Program Quality Review, and
conducting the Program Quality Review. Although the
instructions are directed toward the lead reviewer,
they can easily be adapted for use by school personnel
responsible for ccordinating the review.

Making the Arrangements

Scheduling, mailing of materials, and arranging the
liaison between reviewers and the school district take
place at the local level. Most districts will be
affiliated with other districts with which they share
persomnel to provide a pool of trained independeit
persons required for review teams. Most offices of
county superintendents of schools provide coordination
services to assist districts in the formation of
consortium or other types of affiliation. Although
there will be a variety of such arrangements, for
simplicity, the existence of a consortium of districts
and of a person designated to ocoordinate review
activities in the consortium are presumed. NOTE: The
reader must adapt what is discussed here to the
circumstances of the district being reviewed.

The team leader's involvement in the review of a
particular school is initiated by the review
coordinator. The coordinator will orient the lead
reviewer to the procedures being used in the

-
v
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consortium, materials and in-service training the Discuss the Selection of the Ieadership Team. The lead
school's staff has received, and responsibilities for reviewer should discuss the selection of the
contacting district and school personnel. Leadership Team with the principal during the initial

call to the school. As part of the school's

preparation activities, the principal selects a group
Oontacting the School. Consistent with occnsortium of individuals to be directly .nvolved with the
procedures, the 1lead reviewer will telephone the process of the Program Quality Review during the
school's principal to set up the review. This call, Self-study and the visit to the school. The most
usually made two months before the review, should cover important criterion in the selection of the Leadership

the following topics: Team is that the members are familiar with and play a
significant part in the school's curricular and

0 Confirmation of the schedule of events—times instructional improvement process. These individuals
and dates of visits to the school by the lead will work collaboratively with the Review Team to

reviewer and tae finll team facilitate the ease with which the review is conducted
and the results are reported. The departmental

o Information the school should send to the chairpersons of the cur-icular areas selected for
reviewers ahead of time intensive review must k2 selected as Leadership Team

o Information the schocl will receive ahead of
time anrd how to get it Preparing for the Program Quality Review
o Proposal of an agenda for the review preparation A successful Program Quality Review depends on
meeting by the reviewers, principal, and thorough preparation by the Review Team. In addition
Leadership Teanm. to completing the necessary arrangements, the team
will read, study, and discuss a variety of materials
o Curricular areas, selected by the school, on before the initial meeting with the school principal
which the review wilyi focus and the Leadership Team. Some of these materials will
be obtained through the consortium coordinator, while
o0 Procedures used by the school in preparing the others will be obtained directly from the school. The
Self-Study basic set of materials includes:
o0 Procedures used by the team before, during, and o State Department of Education's Quality Criteria
after the review for High Schools: Planning, Implementing, Self-
Study, and Program Quality Review

o Clarification of any concerns or questions
o0 State Department of FEducation's High School
Program Quality FReview Training Manual
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o State Department of Education's Model Qurriculum
Standards

O CQurricular assessment resuls, statements of
goals, statements of expectations, books in use,
reading lists, and other items as determined by
the school and the district

o School plan

O Summary statements of the school Self-Study

o Report of Findings from the previous Program
Quality Review

0 School performance report

o Iogistic information: i.e., maps, schedules,
staff rosters
the materials. The materials prepared

by the State Department of Education include the Model
Qurriculum Standards and state curriculum frameworks
and handbooks. These materials will provide the
background standards for use in the discussions between
the Review Team and the Leadership Team on curriculum
issues. In addition, the review of the curriculum
packet will help the team in the analysis of the
school's curriculum and in the formulation of Sugges-
tions whose implementation is 1likely to have good
results for the school.

Study the school Self-Study Repoit. The results of the

Self-Study, along with the curriculum materials sent to
the reviewers by the school, will provide the team a
basic understanding of the curriculum being offered by
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the school and :its impact on the students, as
perceived by the school.

The reviewers will analyze the Self-Study and the
curriculum materials, camparing them with the Quality
Criteria and the expectations conveyed by the
previously mentioned set of materials. The purpose is
to identify the issues that should be discussed at tne
meeting to be held to prepare for the review.

In preparing for the discussion on curriculum,
reviewers should ask themselves the following

questions:

o What is the camon core of learning taught to
every student?

O Are there major gaps in the curriculum for same
students or for all student populations?

o How are the skills of interpretation, inference,
problem solving, evaluation, and other
higher-order thinking skills incorporated across
curricular areas?

o How are the skills of reading, writing,
speaking, listening, calculating, and learning
developed and integrated into the curriculum and
instructional practices across all cwrricular
areas?

o What kinds of expectations are held for the
students?

O How are students guided through covrse offerings
so that their learning opportunities are
maximized?

G0
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Answering these questions will help clarify some of
the issues and, by providing an indication of strengths
and areas of improvement to be confirmed by cbservation
and interview, serve to guide the team as it begins its
investigations.

the school onmance The information
on the school performance report provides an essential
context for the review in that it includes indications
of the impact of the school's program on the students
prior to and after the review. The data in the school
performance report will help the reviewers make use of
what they are discovering about the school's program.
The school perfornmance report has two parts. The first
part, produced from data compiled by the state, covers
(1) student enrollment in courses, giving an indication
of the rumber of college-bound students and the rigor
of the courses they are taking; (2) the result of the
twelfth grade California Assessment tests over
a three-year span; and (3) data about dropout rates and
absenteeism. The second part, produced locally,
includes information on:

1. The quality of the instructional program

2. The nature of the learning envirorment

3. The amount and quality =f writing and homework
4. The number and types of books read

5. The community's support and parental
participation

6. Awards and recognition achieved by students,
teachers, or the school
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7. Students' participation in extracurricular
activities

8. The nature and quality of support for studente
with special needs

Given the extent of the overlap between the
elements of the local school performance report anxd
the Quality Criteria, particularly items 1, 2, and 8
fram the preceding list, a substantial part of the
report may be inciuded in the school's Self-Study.

The school performance report and the Self-Study,
reviewed together, will place the Program Guality
Review in a context of time, set the stage for the
visit, and help reviewers understand what they will be
learning while at the school.

Read the school plan. A careful review of the school
plan, including the discussion of the school budget
and especially those curricular areas selected for
in-depth review, helps the reviewers urderstand what
the school's priorities are, what the planned program
is to accomplish, and how it will be accomplished.

FEEEETECE LELRE EEREREERY BELE ELEVEM SRR BRI
PROCEDURES LURING THE REVIEW

Review Preparation Meeting with the Ieadership Team

The meeting held to prepare for the review takes
place the day before the review. The purpose of this
meeting is to establish a common undexrstanding among
reviewers, the principal, the leadership Team, anr2
appropriate district staff of what to expect during
the review. The meeting is chaired by the lead
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reviewer. The lead reviewer and the principal should
dlso.:ssma"vancethep.zrpose roles, and process of
the meeting. The .genda should incluce the following
itoms:

0 School backypound. The principal briefs the
team on the historical and social context of the
schl. Recent events that have had a signif-
icant impact on the scheooi's life are described.

o Program Quality Review background. The lead
reviewer briefs school staff on the history and
purpose of Program Quality Reviews. The basic
review methodology is explained, and the roles
of the team members are clarified.

n Self-Study discussion. fThis is the nost
substantial item on the agenda and usually

requires the most time. The discussion should
move through five steps:

1. Discussion of the highlights of the
curriculum documents, the local materials,
the model curriculum standards, and the
Quality cCriteria provided by the State
Department of Education

2. Discussion of the school's Self-Study
preccess, including the results of the
Self-Study in selected areas of the
curriculum and results of the previous review

3. General discussion of the curriculum offered
by the school and specific discussion of the
two or more curricular areas selected by the

school for review
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4. Discussion of issues identified bv the Review
Team

5. Establishment of expectations for the
curriculum focus and strateqy of the review

If the 1local view of curriculum differs
st stantially from the view contained in the Quality
Cr..eria or the model curriculum standards, the
differences should be discussed. From this dlscussmn
shoild come a shared understanding of how curricu’um
differences will be managed during the review. NOTE:
Because the Quality Criteria were developed with the
help of major state and national cwriculum
orgamzatlons, representatives of local districts, and
eninent scholars, substantive differences should be
rare.

O School plan. The plan is discussed in order to
determine how agreements about curricular
instructiona’ methodologies, the school's goals,
and other issues were developed and are expected
to be implemented.

¢ School performance report. The Leadership Team
and the Review Team discuss their .nterpretation
of the data and information in the report,
including past trends and future aspirations.
The analytical values of data are discussed as
to what areas are to be focused on and what
strategy is to be used.

O Agrecment on__striteqy and focus. Next,
agreement is reached on the hasic strategy the
team will follow and the areas in which an
in—depth loock would most likely be productive.
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o Schedule of events. Final scheduling and lcgis-
tics are worked out.

antroductory Meeting with the School Staff

If the principal ari leadership Team believe it
would be advantageous to the review process,
arrangements car be made for a short, informal meeting
of the school staff and the reviewers prior to the
becinning of classes on the first morning of the
review. During this meeting the reviewers would:

O Share the purpose of the review:

- Carpare the school program with the Quality
Criteria to determine the effectiveness of
the instructional program.

~ Recognize the program's strengths.

- Make suggestions for increasing the
effectiveness of the instructional program.

O Alert stafi merters to the procedures that will
be followed:

- Observation in each classroom included in the
review, including informal discussicrs with
students and staff members and review of
students' work

- In-depth review of the instructional program
received by a sample of students

- Group interviews with teachers, counselors,
support staff, paraprofessionals,
c-uncils/committees, parents, and the
district's office staff, as appropriate

- Review of curriculum materials, the results
of the Self-Study, student achievement and
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other outcome data, schoolwide policies and
procedures, and the school plan
- Report of Findings and Suggestions

Visits to the Classroom

The reviewers work with the school staff to ensure
that all appropriate classrooms are visited and that
resource specialist roams, learning laboratories,
media centers, amd other areas where regular and
special learning activities occur are visited when
appropriate.

Through classroam observation, which includes
informal interviews with stucents and staff, the
reviewers gather information about how the curriculum,
instructional methods, and organizational strategies
operate in the classroom setting. Such observation
can also provide insight into the effects of staff
development, instructional support, and planning
activities. On entering the classroom, raviewers
should spend a few mimutes observing what is
happening, remembering that they are forming an
initial picture rather than making a judgment, that
each impression will need to be verified through
further observation and informal interviews as well as

other sources, and that first impressions may
be influenced by personal bias.

Interviews

Collecting information requires cross-validating
observations, interviews, and documentation to verify,
clarify, and expand informaticn geuined about the
schcol program and how it impacts students. In
addition, interviews provide opportunities for
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district and school staff and commnity members to ask
questions of the Review Team and share additional
experiences—to form a better perspective of the
school 's visions and progress.

Documentation

The use of docments, such as statistical data,
school policies, schedules, and resu.ts of the previous
review, form an initial base of information that can be
used to further verify, clarify, and expand findings
throwchout the review via observations and interviews.

Application of the Quality Criteria

The reviewers will note that while each criterion
focuses on a specific part of the program, common
themes run through each of the sets of criteria. In
applying the curricular criteria, the reviewers will
observe instruction, review students' work, and talk to
studem.s and instructional staff members in order to
determine Zor each curricular area being reviewed:

0 What constitutes the curriculum, including:

- What the core curriculum is and what other
courses are available to the students

- What is being taucht

- What st'dents are learnirg

0o To what extent 1lessons and assigmments,
including instructional stiategies, materials,
media, equipment ind so forth, are appropriate
to:

- The curriculum to be learned
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=~ The needs of the students
0 To what extent lessons and assicamments:

- Extend beyond rote leaining of facts to the
acquisition and application of +he concepts,
ideas, and issues behind the facts.

- Utilize the integrated skills of reading,
writing, speaking, listening, computing, and
learning in acquiring knowledge of the
curriculum.

- Challenge all students to think and
communicate their thoughts.

- Enable students with special needs to succeed
in *he core program.

0 To what extent teachers are supported through
staff development activities and their
department's and schnol's administrators

In applying the schoolwide criteria, the reviewers
will be talking to staff members, observing them at
work, observing the interactions among staff members
and students, and observing the operations of the
school program to determine schoolwide effects on
learning:

0 The extent to which the culture of the school is
centered on the pleasure and impcrtance of

learning

O The degree of alignment of the a location of
human and material resources, inclding staff
development efforts, with ocurriculum and
instructional goals

1
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o The extent to which the school is engaged with
the parents and the wider school cammmity in
common support of the school's and commnity's
goals

-~ The presence of an improvement process in the
learning culture that is promoted by management

practices and supported by policies and
resources
lying the Criteria

The Quality Criteria determine the conduct of the
entire Program Quality Review. They guide the members
of the review team as they observe instruction and
other students' and staff's interactions on campus; as
they talk to students, staff members, administrators,
and parents; and as they review curricular materials,
students' records, the school plan, axd so forth.
Throughout the information-gathering process, the
criteria are used to determine what will be cbserved,
shape the questions to be asked, and identify the
documents and records to be reviewed.

When the reviewers have learned enough about the
program to know what it is, how it works, and how it
affects the students, the Quality Criteria become the
standards against which the program and its effect on
students are conpared. Out of this comparison come (1)
Recognitions of Program Strengths (that is, elements of
the program that are founl to match the description in
the quality criterion); and (2) identification of areas
within the program that could be improved.

The Quality Criteria are used not orly tc identify
the program areas or elements that could be improved
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but also to provide a direction and same initial ideas
for the school's improvement efforts. To develop
Suggestions, the reviewers are encouraged to draw on
the model curriculum standards and the curriculum
frameworks and handbooks issued the state
Department of Education, in addition to 1local
curricular resources.

Deve o __Plans, amd
Recognitions of Program Strenqgths

Suggestions for increasing the effectiveness of the
school's program will be framed by the Review Team
nembers as they campare what has been learned about
the program and its impact on students to the Quality
Criteria. These Suggestions will be reviewed by the
Leadership Team. Both teams will select two
Suggestions that will be developed into Action Plans.
These plans will identify comprehensive astivities
that will have the greatest impact on the program and
will lead to improvedq effectiveness in many areas. In
adaition, these plans will include a variety of
strategies for implementation, identification of
resources (human, material, fiscal), designation of
person(s) responsible for implementation of
activities, ongoing monitoring ard evaluation, and
time frames or campletion dates.

A calerdar of implementation for the remaining
Suggestions will be developed collaboratively by the
Program Quality Review Team and the school's
Leadership Team. Activities may or may not be
included, depending on available time at that point in
the review.
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In developing Recognitions of Program Strength, the
Review Team will consider the following criteria:

© A program Or an aspect of a program that
reflects the high quaiity in the quality
Criteria

© An aspect of the program in which significant
improvement has occurred

0 A high-quality program that is in place for all
students

0 Collected information that supports and warrants
the recognition

These criteria make it possible to recogmze

outstanding programs or aspects of programs that are in

place at a school. The term Recognition of m
Strenath 1= wead in lien of cymendotion and requires

supporting evidence related to the Quality Criteria.
Individuals should not be singled out for this

recognition.
Cautions About Applying the Quality Criteria

No matter how well designed the procedure or how
well prepared the reviewer, difficulties in judging

program quallty will always arise. Examples of errors
made by reviewers are is follows:

Too general. The review is limited to a sample of
situations for a given period of time, curriculum,
group of students, and so on. To conclude that thls
limited sample is typlcal is to generallze incorrectly.
To avoid this mistake, the reviewers must also relate
current work to samples of past work. The observed
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activities and students' work are discussed with the
student or the teacher or both, and erplanations of
how the activities or assigments fit in with the
overall program for the course are asked for.

Finally, observations in the various classrooms
should be related to scnoolwide programs and plans for
programs. Reviewers should discuss this relatlonshlp
with teachers and counselors, with people active in
planning, and with the departmental chairpersons,
other school leaders, and the pr1nc1pa1 By fitting
observation and explanatlon together in this way, the
reviewers can construct a historical picture of the
school program and link it with student experiences.
It is this picture and the 1link to students that
provide the framework for generalizing from specific
observed data.

Oonsidering all_studert populations. In judying
the avtent to vhich each aspect of the program matches
the standards of the Quality Criteria, reviewers must
consider all student populations affected by that
program. When virtually all student populatlons
receive curriculum and instruction as described in the
quality criterion, that aspect of the program is
recognized as one of }ugh quallty If, however, a
specific set of students is receiving curriculum and
instruction of a lower quallty than that described in
the criterion, the reviewing team should recommend
ways to improve the quality of instruction for those
students.

Too_impressionistic. Although initial impressions
are a valuable guide for pursuing a 1line of
investigation, they should be validated by careful
examination of appropriate evidence. This evidence
should include teachers' and students' explonations,

OnN
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students' work, or classroom observation. Initial
impressions can be based on situations that are not
typical of the school, and reviewers are cautioned not
to let these impressions color the review.

Too analyvtical. The reviewers should limit their
efforts to gathering information. This amoroach can
lead to collecting data for their own sake rather than
locking for the qualitative effect on the program. The
reviewers should give the school an opportunity to
disclose itself in its own way. The reviewers should,
therefore, spend same time in contemplating what they
ckserve about the atmosphere and tempo of life at the
school.

Personal bias for or aqminst specific materials or
programs. The reviewers should keep in mind that what
works or does not work in one situation may or may not
work in another. The reviewers should observe how a
program works at the school being reviewed, rather than
concentrate on now it might work or did work at their
own schools., That a program succeeded or failed at the
reviewers' schools is irrelevant.

False positive. A false positive occurs when a
school staff doing a poor or mediocre job is noted by
the reviewer as doing a good job. When this mistake is
made, the incentives for improvement are undermined,
and the arguments for maintaining the status quo are
reinforced.

False negative. A false negative occurs when a
school staff doing an effective job is noted negatively
by the reviewer. Although this mistake can be most
upsetting, it may not be as bad as the false positive.
Schools that are found to be effective but not up to
the Quality Criteria are often upset that they did not
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receive all Recognitions ¢f Program Strengths. 1In
many cases these schools are strong enouwgh and
confident enough in their Self-Study to brush off the
effect of a false negative. In same cases, however,
especially in schools that have made progress in
developing effective programs, a false negative rating
can be demoralizing.

Reinforcina facades. Overattention to the
technology and procedures of Program Quality Reviews
may subvert the intended effects on education and
create a fair but expensive and wasteful game.
Although concern for fairmess is very important, it is
less important than concern for the real task of
educating students. Same shool and district
personnel camplain that trying to do well in the
Program Quality Review forces them to waste time
building facades instead of teaching the students.
Reviewars should not reinforce the building of facades
in schools that want to do well. should
concentrate not on the paraphermalia of instruction
but on how well students are learning. .

buring the review, several periods will be set
aside for informal or formal dis.. “=ions with the
school's principal and the leadershi®» Team. These
meetings serve to keep everyone abreast of:

o The progress of the review

o Areas in which information is incomplete or
missing

0 Scheduling problems
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0 Feedback on what has been learmed about the
program

In addition, the meetings provide an opportunity
for the team to receive feedback about how the review
is being perceived by the school commnity and to
receive additional information.

Oongoing Meetings of the Review Team

Throughout the review the reviewers st meet
frequently. Several periods that have been found to be
most productive for the reviewers to meet are:

o At midday, when reviewers touch base with one
another, sharing what has been learned

0 Before group interviews, when reviewers
determine questions to be explored and issues to
be raised

o At the enrd of each day of the review, when
reviewers discuss findings of quality and
suggestions for those aspects of the program
needing no further clarification and design
strategies for ccllecting additional information
or resolving conflicts in information

0 Before the development of the report, when
reviewers meet with the principal and Leadership
Team to (1) prepare findings as to quality and
suggestions for increasing the effectiveness of
the instructional program; and (2) determire the
roles for the report to be made to the principal
and Leadership Team.
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Development of the Report of Findings with the
Leadership Team

On the last day of the review, after all
observations and interviews have been completed, the
review team will meet with the principal and the
Ieadership Team to prepare for the review. The
objectives of this meeting are to:

0 Report findings and general Suggestions.

0 Select which of the Suggestions will be
developed into Action Plans.

o Develop collaboratively the selected Suggestions
into Action Plans by using details specific to
the school and its planning and implementation
processes and by identifying appropriate
resources.

o Plan the best way of presenting the findings to
the entire staff.

After the meeting, the Report of Findings and
Suggestions are presented to the assembled school
community. A description of that report is contained
in the fnllowing section of this document.

Report of Findings

The information gathered by the team of reviewers
at the site, their best judgments about the quality of
the curriculum and instruction, and Suggestions are
communicated in two phases:
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o

During the development of the Report of
Findings, the Review Team recourits its findings,
plans the best way to present these findings to
the staff, and collaborates on the development
of selected Suggestions into Action Plans.

The Report of Findings is presented at an open
meeting of the staff, district representatives,
parents, and commnity members. It conveys the
impiementation progress fram the previous
review, school data analysis, Self-Study
feedback, and results of the analysis of the
school aurriculum and instructional program,
including a description of Recognitions of
Program Strengths, Suggestions and Action Plans.

This two-phase sequence of reporting helps ensure that:

o

The analysis of the program's quality will be
presented in such a way as to encourage
improvement at the school.

The Suggestions and developed calendars are
appropriate and 1likely to yield positive
results.

The Action Plans will be complete and fully
understood by the staff and the reviewers.

The Leadership Team and School Site Council will
becane actively involved in the review and
improvement efforts so that they may use similar
methods when other curriculum areas are to be
reviewed within the school's Self-Study process.

What the Report of Findings Includes

The report is both a written and oral presentation
and is delivered at the conclusion of the Program

Quality Review.

It grows out of everythiny the team

has learned about the school program and its impact on
the students and is shaped by a discussion of the
review's findings between the Raview Team and the
Leadership Team. The report is the means by which the
findings and plans are made known. It is the most
critical element of the entire process of review.

The report cammnicates the following major elements:

o
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Written feedback regarding the school's Self-

Study process and product and recammendations
for improvement

A sumary statement that addresses student and
school performance data while reflecting a match
between the data and the Report of Findings

A summary paragraph addressing the school's
implementation of the Action Plans and
Suggestions from the previous review

The results of the analytical review of the
school's curriculum and instructional program
and the effects on the students

The Action Plans and Suggestions for improving
the effectiveness of the planned progranm,
including the resources available for supporting
the plans

The review process as a model for collecting and
analyzing information about the planned program
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in a way that results in improvements in the
effectiveness of the curriculum and
instructional methodologies

These elements are woven together to provide
information to the school as to how the effectiveness
of the program can be sustained or increased.

A successful Report of Findings is a stimulus for
continuing program improvement. It oconfirms and
extends the knowledge that staff and parents have about
their program and assists the school in gathering and
organizing resources supportive of the school plan for
improvement.

How the Report Is Developed

The Report of Findings is prepared while the
Program Quality Review is being conducted because the
report is based on all the information the team and the
school planners have gathered through observations,
interviews, and reviews of documents.

Conferences of the Review Team mcmbers, held
throughout the review, form a basis for the report. A
picture of the school emerges from these conferences as
the reviewers:

o Review what they know about the progranm,
identify areas that require more information,
and plan strategies to collect it.

o Review the schcol plan and other documented
information gathered during the visit and
results from the previous review.
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O Compare information collected with each of the
Quality Criteria being applied.

o Identify Recognitions of Program Strength.

o Identify potential areas for Suggestions while
recognizing the school's own improvement
process.

o Identify local and regional curricular resources
so that specific Suggestions may be developed
into and coupled with Acticn Plans.

o Decide on the order of the preliminary report to
the ILeadership Team, the manner in which the
discussion is to be quided and by wham, and the
responsibility each reviewer will take.

During the development of the Report of Findings
with the Leadership Team, the Review Team presents
what it found when it comwpared what it had learned
about the program and its impact on the students with
the Quality Criteria. Questions about these findings
wiil be answered, and information will be verified.
In addition, the aralytical portion of the Report of
Findings and Suggestions will be framed. The
collaboration of the lLeadership Team is essential in
producing Suggestions that are meaningful and likely
to produce results and in providing a bridge between
the Review Team and the rest of the school community.

It is important for all involved to recognize that
the meeting called to present the preliminary report
is a working meeting. After the major findings of
review are shared and discussed and the team's Recog-
nitions of Program Strengths and Suggestions are
presented, the main task of the meeting can be ad-
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Part IIT The High School Program Quality Review Process (cont.)

dressed--determining which two Suggestions will be
fully developed into Action Plans and which will remain
Suggestions. Then the Action Plans are developed.
Also, a calendar of implementatior for the remaining
Suggestions will be developed if time is available
during the review. The campleted Action Plans will
include proposed activities, strategies for implemen-
tation, resources needed, and ongoing planning and
evaluation activities. Finally, these acreed-on Action
Plans are wwen into the Report of Findings as a
working document to be used by the school to gquide
further improvement efforts.

The lead reviewer should conduct the pr Adimirary
meeting in a way that clicits involvement from school
staff. Many schools will pe knowledgeable about Pro-
gram Quality Review practices aid procedures and will
be ready w collaborace in the process. At other
schools the ILeadership Tean will want the team to
assunre most of the responsibility for reporting to the
school ard developing Actim. Plans. It is the respon-
sibility of the lead reviewer and the team members to
assess the readiness of the Leadership Team to partic-
ip:te in the Report of Findings and to plan activities
in accorvance with the abilities of the staff.

Delivery of the Repcrt of Findings

The Pgori of Findings is presented to the
remainder of the suhiool staff, parents, the district
otfice, and coammunity members. This report should be
presented by members of the team and the Leadership
Team. Its purpose is to:

0 Present the findings of the review to the schocl
commnity.
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o Provide the supporting evidence that contributed
to the analysis of the program.

¢ Recognize the strengths of the program,
including, where appropriate, areas of

significant improvement.

o Present the Suggestions for improving the
effectiveness of the instructional program and

expand on the written statements by sharing the
ideas and recommendations of the Review Team and
ILeadership Team on how the school staff and
parents can use the planning/evaluation process
in their school plan and for continued
improvement of the program.

o Describe the Action Plans and resources that
support the Suggestions.

The final, lasting impression made at the school
should be that of a professional, clear presentation
that recounts the analysis of the plamned program,
reports the findings of the review, recognizes the
strengths of the program, and makes appropriate
suggestions to improve the effectiveness of the
school.

In presenting the oral report, the Review Team and
the Leadership Team members will:

o Emphasize that the review is of the total school
program, with a focus on the selected curricular
areas.

o BExplain what the Quality Criteria are, how they
are used, and how they relate to each cother.
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Part III The High School Program Quality Review Process (cont.)

0 Recognize the effort expended by staff amd
others in iwplementing or in improving the
program and in conducting the Self-Study.

o0 Present. the findings, recognizing the _program's
strengths, sharmg Suggestions for increasing
the program's effectiveness, and presenting the
Action Plans developed collaboratively by the
tean and the key planners.

0 Thank the school commmnity for its hospitality.

In addition to presenting an oral Report of
Findings, the team will leave the following written

reports:
o Summary of Findings for each criterion

0 Recognitions of Program Strengths, ;mcludmg
aspects of the school's program in which
significant improvement has occurred

o Suggestions for increasing the program's
effectiveness, including those developed into
Action Plans by the Review Team and Leadership

VLR EEE R R R L ]

PROCEIURES AFTER THE REVIEW

Action Plans in School Plans

The Report of Findings is a significant portion of
the ongoing monitoring and evaluation of the school
program for the purpose of modifying the school-level
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plan. Well-written Action Plans should be of signif-
1cantscopearﬂdeta11thatﬂ1eycarbe11ftedfrun
the report and rlaced in the school plan. Action
Plans should contain a calendar of activities, desig-
nate responsibility, identify supporting resources,
and include an evaluation coamponent.

Role of the School Site Council and Ieadership Team

In School Improvement schools, the School Site
Councils (SSCs) take an active part in monitoring the
follow-up activities thac will grow out of the formal
ngramgxalltyRewewpmossaIﬂtheReportof
Findings. In all schools the ILeadership Team should
be resporsible for the production of a yearly written
report that describes:

0 Action Plans and Suggestions that have been
fully implemented

0 School and district persomnel who played a role
in implementation

0 Implementation of the program and how it
impacted student experiences and/or the school
organization

0 Action Plans and Suggestions that have not been
implemented and the reasons why implementation
did not take place

Copies of the report should go to the membership of
the School Site Council and Leadership Team, school
staff, school community groups, district office, local
board of education, consortium coordinator, and the
State Department of Education. 102
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Part III The High School Program Quality Review Process (cont.)

The decisions about who will assist in implementing
recamendations or modifying the planned program rest
with the school and the district staff. For follow-up
assistance in implementing the Action Plans for program
improvement, the school personnel should contact their
district resources, offices of county superintendents
of schools, the State Department of Education, private
or public institutions, staff development oenters
within their areas, or whatever resources they decide
would be best for them.

Program Quality Reviews are monitored by the State
Department of Bducation, and the results are used to
provide assistance to schools, districts, offices of
county superintendents of schools, and regional
resources.

III-23
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PART IV
PROGRAM QUALITY REVIEW CRITERIA

This section contains the criteria for 15 areas to
be examined during the review of a high school program.
Each criterion represents a high-quality standard for a
particular element or aspect of the program.

The quality criteria address the two major aspects
of a school program:

o The curriculum; that is, what is being taught
and learned:

*nglish-Language Arts
Mathematics

Science

History-Social science
Foreign language

Visual and Performing Arts
Physical Education
Vocational-Technical Bducation

o The schoolwide policies and procedu..s that

shape and support instruction:

Students' Paths Through High School
Integrated Skills

Instructional Practices

Students with Special Needs

Student Services: Guidance and Coun-
seling

Improvement Processes

Qulture of the School

Each criterion contains a brief introduction that
describes the ocentral features of a high-quality
program and a series of statements that further
describe or illustrate the program.

110

INTRODUCTION

The national educational reform movement has as its
central focus the adequacy of a high school education
for preparing students to succeed in three ways:

Campete successfully in the marketplace of the
next decade.

(o]

contribute as literate citizens to the surviv-
al of our democracy.

Participate fully in the cultural, ethical,
and political life of our civilization.

The major voices of the educational reform
movement—Ernest Boyer, John Goodlad, Theodore Sizer,
and, in California, Bill Honig, Superintendent of
Public Instruction, among others——all speak of the
need for substantive changes in both the content and

the processes.

These leaders of reform agree on not only why there
must be changes in high' school education but also what
those changes should be. ‘The most fundamental of
these shared convictions is the belief that a high
school oducation should offer a comon core of
knowledge that all educated citizens should possess.
This core, they maintain, is both utilitarian in that
it prepares students for postsecondary work and study
and altruistic in that it helps each student develop
in character and citizenry.

(Note: For a sample of the work of these four
educational reform movement leaders, see:

Emest L. Boyer, Hidgh School: A Report op
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Part IV Program Quality Review Criteria (cont.)

New York:

Harper and Row, 1985.

John I. Goodlad, A _Place Called School:

Prospects for the Future. New York:
McGraw-Hill Book Co., 1984.

Bill Honig, "“The Educational Excellerce
Movement: Now Comes the Hard Part," Phi Delta
Kappan, Vol. 66 (June, 1985), 675.

Theodore R. Siser, Horace's Compromise: The
Dilemma of the American High School. Boston:

Houghton Mifflin Cn., 1984.

The common themes of reform shaped through this
natiorwide movement for excellence in education have
been captured in the descriptions of high-quality
education contained in this dooment. The themes that
are included in the criteria are of three basic kinds
and have to do with (1) curriculum, or what students
are expected to learn; (2) students and the teaching
and lerrning processes in the classroams; and (3) the
organization and the culture of the high school.

There is a common core of knowledge that all
educated citizens should possess. By opening vistas
for students into the broad achievements and issues of
civilization, this core will empower the students to
participate in and benefit from a higher-quality Jife.
This ocore includes cultural 1literacy, scientific
literacy, knowledge of the humanities, and appreciation
nf the values that undergird our society. 1In addition,
tluugh this core curriculum, students should develop

fully the skills of reading, writing, speaking,

listening, calculating, and learning and the ability
to think critically. All student populations should

have access to the core curriculum. Most students are
expected to succeed in this rigorous academic
curriculum.

As students proceed through high school, care is
taken to enswre that the paths they choose are
directly related to their career, personal, and social
goals; that bridges exist to help students move from
one path to ancther as they mature and develop through
their high school years; and that students are able to
take the prerequisite courses for their chosen paths.

Vocational education courses complement and
reinforce this academic core; they provide alternative
paths through the core in which the content is
comparable to that of core courses. In addition,
vocational education courses make students aware of
different career options, help students evaluate
various career choices, and prepare them to select a
career.

Students and Instruction

Students are engaged in their learning tasks.
There is an emphasis on active, lively learning, with

students discussing, questioning, and exchanging
ideas; working at creating, constructing, and

producing projects that give depth and significance to
the curriculum; and using concrete materials and
original source documents. Teachers use questioning
techniques to encourage students to extend their
thinking and articulate their reasoning. The subjects
of history, literature, and scierce are used to engage

1

Sy

Y]




Part IV Program Quality Review Criteria {cont.)

students in discussions of events and ideas and in
reflections about their own lives, and they are used as
links to other curricular areas. Teachers recognize
the need for students to became independent learmers;
they take into account the knowledge students bring to
each leaming situation, build on it, and challenge the
students to apply what they know in new situations
while they steadily increase each student's own
responsibility for learning.

Students with special needs, such as limited-
English-proficient, educationally disadvantaged, and
gifted and talented students as well as students
rec:iving special education instruction and services
have access to the core curriculum. The special
services that students with special needs receive
support their success in the core curriculum. When
remediation is required, instructional strategies are
modified; or alternative learning settings (other than
pull-out programs) are developed so that students are
successful in learning the core curriculum. The core
arriculun is not replaced by a diluted, simplistic,
remedial curriculum. Each professional staff member
acknowledges and accepts his or her responsibility for
the students with special needs, including the students
at risk of dropping out of school. Staff members help
students build a bridge to alternative learning
settings and back again as appropriate to the students'
career goal paths.

The Organization and Qulture of the School

The principal, vice-principals, and departmental
chalrperscns are knowledgeable about and provide
guidance in curriculum and instruction. Their focus is
on professional educational issues rather than the

Iv-3

management of the day-to-day functioning of the
school. Time is recognized as a precious ccmmodity,
with meeting time spent on educational issues rather
than on housekeeping matters.

The departments work as a collegial organization,
with teachers conferring about students, planning
together, and sharing oaurricular information and
instructional techniques. Teachers find their expe-
rience at school professionally rewarding.  Staff
development activities help teachers expand their
curricular knowledge and refine their instructional
techniques through effective adult pedagogy.

Teachers and administrators believe that every
student can develop morally, intellectually, cultural-
ly, and emotionally to his or her potential. They
further believe that an educated society is the sine
qua non of a democracy. These fundamental beliefs are
evidenced in how they care about their students, what
the students are and are not learning, and how they
are developing; how they work together, plan and con-
duct instructional activities, and carry out school-
wide activities; and how they commmnicate with
students and among themselves. They are committed to
high-quality education for all student populations,
working at program improvement as individuals, coliec-
tively as members, and as a total school
staff. Throughout the school there 1s open, candid
recognition and discussion of the problems of the
school on the part of staff members and collective ard
collegial efforts to eliminate the problems in order
to increase the effectiveness of their school program.

(Note: Sara lawrence Lightfoot. The Good High

New York: Basic Books, Inc., 1983.)
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Part IV Program Quality Review Criteria (cont.)

'Ihese themes or attributes of a hlgh-quallty high
school emerge and reemerge in the quality
criteriadesxihedinthisdoament The 15 criteria
include eight curriculum stardards and seven schoolwide
stadards. The criteria for English-language arts,
mathematics, science, history-social science, foreign
language, and visual and performing arts reflect the
major foci of the model curriculum standards for each
cxriculun area adopted by the State Board of
Bducation in Jamary, 1985. In the Self-stidy
oconducted prior to a Program Quality Review, staff
members are expected to use the model curriculum
standards in addition to these quality criteria
analyzing the current effectiveness of each curricular
area.

Although these quality criteria were developed for
thc Program Quality Review process, their greatest
value to a school lies in their use in analyzing the
various aspects of the school's program. Because the
quality criteria are high-quality standards, they
represent the standards toward which school staff
menbers should be striving as they work to improve the
quality of education experienced by their students.
Staff members in all high schools should find these
standards essential in setting program quality goals,
useful as a yardstick in measuring progress toward
those goals, and beneficial as indicators of direction
for improvement. The quality criteria should receive
their greatest use as tools far plaming program improvements.
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EKGLISH-LANGUAGE ARTS

the Englich-languege arts program plays en important role in
developing the ability of all students to communicate in the English
language and to think critically.

Students gain English language proficiencies by reading a centrel
core of literary works that focuses on the significant issues of
humanity. The skills of reading, writing, listening, and speaking
are developed in context through a meaningful study of these enduring

works. Students use their language arts skills to comprehend ard
aevelop the ideas and values that these works embody.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at
8 level significantly below their peers, gifted and talented
students, students receiving special education instruction and

services, and students who are members of ethnic groups underrep-
resented in colleges and universities.

PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS INEFFECTIVE

EFFECTIVE
Curriculum

Significant Literature is the basis of the English-
language arts program in which core works from a variety
of genres selected to accommodste a variety of cultural
perspectives, individual tastes, developmental concerns,
and personal experiences are studied in depth by
students. Human dilemmas and vslues are confronted, and
higher-level thinking skills sre employed as students
derive and convey mesning in order to clarify their own
understending of basic human values.

The high school curriculum is part of a systematic,
srticulated K-12 program with outcomes resulting in new
insights into the human condition, knowledge that adds to
students' emerging world view, ability to think critical-
ly about ideas and concepts, independence in using the
language arts tools, and pleasure from reading quality
literature for its own sake.

Skills are taught in context and the
processes of reading, writing, listening, and speaking
are interrelated and serve as tools for learning as
students bring their prior knowledge to bear on compre-
hending text. Students receive direct ijnstruction
regarding the conventions of language when these have not
already been acquired through reading and oral discourse.

languege arts

V-5

INEFFECTIVE

A skill-based, worksheet-orfented program is provided
in which skills ere taught in isolation and deal
primerily with concerns of reading levels and super-
ficial treatments of values in safe, diluted, or
sterile texts dealing with trivial subjects or
condescending themes.

No grade-level continuity is evident. The curriculum
is fragmented from grade to grade or school to school.

Skills are taught one at time and as ends in themselves
without connection to students' prior experiences and
the expectation that these skills will add up to
students' ability to resd and write well.
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English-Language Arts (cont.)
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Instruction

All students, including LEP, gifted, compensatory
education, and special education, experience common,
comprehensive, academically oriented, core curricutum

irrespective e¢f primary Language or ethnic background.

Through large group settings, collaborative groups, and
partners, they discuss ideas and values in core and other
literary texts with the focus of instruction on helping
them develop new insights into their own lives and those
of others.

A range of thinking skills taught in the context of
worthwhile Lliterature is essential to instruction. A
wide range of thinking develops as students read, write
about, and discuss the meaning they discover through this
literature.

Students in all subjects learn to use the writing process
flexibly, with attention to the different strategies
necessary for the different kinds of writing seen in the
real world. The sequence of writing instruction begins
with encouraging fluency and content before correctness
of form.

Cral language proficiency is encouraged through a variety
of individual and group listening and speaking activities
in settings where meaning is sought and negotiated from
literature.

School Environment

Teachers of all subjects encourage mastery of the
Language arts skills. They introduce and model the
reading, writing, and thinking strategies students are to
employ.

The ertire school community supports and models the
effective use of all the language arts.

V-6

The program separates students into categories and is
remedial in nature, accelerated for only a few, or
disconnected in concept and approach.

Skill sheets are central to the curriculum. Students
passively complete skill sheets and read controlled
vocabulary stories in order to develop correct speech
and written products and comprehend single
interpretations. Formalistic teaching of literature as
the study of plot, character developmen:, and thematic
interpretation prevails. LEP and other minority
students do not experience the common core curriculum.

Thinking is perceived as distinct, separate, and
hierarchically arranged levels. Thinking instruction
is separated from the language processes and content.

Only low-level writing tasks are taught, often without
purpose and separate from students' ideas. Students
are taught formulas for written products, e.g., the 5-
paragraph essay and the paragraph with a fixed topic
sentence. The purpose is correctness according to
predetermined adult standards.

Only the best students are encouraged to speak, and the
activities are not connected to reading and writing.
Opportunities for self-expression in individual and
group settings are limited. Verbalization consists of
one-word responses to teacher's questioning.

Instruction in the language arts skills is relegated to
the reading and English teachers. Teachers and other
adults in the school infrequently share their reading
and writing with students.

Members of the cschool community demean the importance
of language arts skills and serve as poor models.




English-Lengueye Arts (cont.)

Home Environment

The school promotes e h~m> environment in which perents
serve es good models end help their children with their
school work by providing e sefe environment conducive to
leorning. They ere supporti.. aof their school work and
enguge in reeding, writing, end speeking ectivities with
then.

Steff Development

The school in-service education progrems eddress the
development of e broad background in litereture, methods
eppropriete to e literature based curriculum, research on
leerning, end resources offering help in the design end
implementetion of the English-lenguege erts prograem.

Assessment

The essessment program reflects the purposes of the
curriculum. It covers the full range of goels of the
English-lenguage erts progrem, aligns with whet students
ere expected to leern, «nd provides elternete stretegies
and forms of testing. Assessment is based on students
work over time end re.ies on their written end orel work
end not just objective testing during snd following the
completion of their work.

CURRICULUN

The English-lenguege erts curriculum is comprehensive,
systemetic, end developmentel. The curriculum is orgenized eround e
centrel core of literery works selected from emong the grest esseys,
poems, short storfes, novels, biogrephies, dremss, fo'“teles, end
speaches thet preserve end embody the diverse culturc' ieritage of
the united Stetes. English teachers use literature as both (1) the
medium for teeaching the fundamental human, ethical, cultural, end
politirel values thet underliie ovr society and connect us es hu~-n
beings; and (2) the meens for tesching the processes of {isteni _,
speeaking, reading, end writing at ail grade {evels. The curriculum
is developmentelly sequenced so that all students gain an increased
understendirg of the works of literature that are studied end so that
thez bocome better prepared to raad end comprehend similer works on
their own.

LITERATURE

The literature curriculum has three parts, encompassing a core,
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The school does {ittie to solicit help from perents who
ere pessive with regerd to their youngsters' lenguege
use ond school work. They do not provide e home
environment conducive to developing good study hebits
end minimize the importence of leerning end schooling.

Teecher in-service educetion is rere and is focused on
instructioneal methoaology end the teeching of faoleted
lenguege skills. Knowledge of subject metter is not
emphasized.

The essessment program emphesizes the testing of ner-
rouly focused, isolated, or low-level skills. Promi-
nence is given to objective tests following e period of
instruction.

Rz
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en extended, end e recrestionel/motivetionel reeding program. The
core progrem consists of those works thet ere intensively studied by
oll students, including those students with specisl needs; the
teecher veries the manner in which the works ere studied for speciel
needs students. The extended progrem consists of edditionel works
which supplement the core progrem end ere eppropriets to students!®
special interests ond needs. The recreetionei/motivetionel reeding
program develops positive reeading hebits of students end the concept
thet reeding is pleesureble ond rewerding. Students who ere not
proficient in English ere provided the seme or, if uneveilaeble,
enelogous selections in their primery lenguege, or thay experience
the content in other i{instructfonal modes (-.,., eudiovisuel
supplements end sheitered instruction).

INTEGRATED PROGRANM

Students regularly respond to {iterature through interreleted
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English-Language Arts (cont.)

instruction in the processes of listening, speaking, reading, and
writing. These four processes are integrated in a total Llearning
program that emphasizes higher-order thinking skills. Students learn
to read with understanding, listen with purpose, write in their own
styles, speak with influence, and handle the conventions of standard
English--all within the context of studying the central issues
embodied in Lliterature. Students come to value the processes of
language as tools for clarifying, expressing, and learning new ideas
in all curricular areas. T“hey use language to help them acquire and
spply more complex thinking skills across the curriculum. Language
processes are integrated through direct instruction, cooperative
small-group activities, and independent activities.

READING AS A PROCESS

Students reard extensively in a variety of genres. Through the
reading process, students move into, through, and beyond literary
works; they are inspired to interact with the works, explore and ask
important questions, and apply the meanings of the works to their own
lives. Through this process, all students at all levels are afforded
opportunities to experience good literature, interact with the works,
and engage in critical thinking and questioning.

WRITING AS A PROCESS

Students learn to write clear, cogent, concise prose connected to
the literary works they study. They experience writing as a process
which embodies several stages, including prewriting, drafting, re-
ceiving responses, revising, editing, and post-writing activities,
including evaluation. They are encouraged to give attention to
developing fluency before attending to formal correctness. Students
participate in writing activities which encompass a variety of pur-
poses, audiences, topics, forms, and modes of discourse. Students
show greater sophistication in their writing as they mature; their
writing reflects their growth in the use of higher-level thinking
processes, including analysis, synthesis, and evaluation.

LISTENING AND SPEAKING

Students interact with teachers and peers, in  both
teacher-directed and student-centered oral languagr activities, to
share their reactions and ideas about their readings and writings.
They learn strategies for synthesizing and integrating their
reflections on what they hear and read into their own speaking and
writing. Teachers direct students' attention to examples of rich and
powerful language and offer opportunities for students to experience
and discuss language use. Students demonstrate increased facility
for oral presentations at each grade level.
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EVALU“TION

Evaluation of students' strengths and progress in the language
arts program is systematic and ongoing, and it includes a broad
range cf assessment methods. Evaluation reflects the purposes of
the curriculum and includes (1) frequent self-assessment and peer
critique of writing and speaking activities; and (2) teachers!
informal evaluations of students' participation and achievement
releted to both individual and class objectives. Data on students!'
performances are collected, along with data on the quantity and type
of work accomplished. ‘reedback is provided regularly to students
and parents through test scores, grades, confere.ces, peer
critiques, awards, and other forms of recognition. The performances
of various types of students with special needs are monitored in
re ation to specific areas of the curriculum. Evaluation data
support modifications in the instructional program at the classroom,
department, and school levels.

PROGRAM SUPPORT

All students have access to a wide range of literature through
the school's '‘brary; they are assisted by a librarian in selecting
and using an ex._nsive and current collection of print and nonprint
materials. Students use technology (e.g., computers and audiovisual
media) as a resource for (1) discovering new information; (2)
storing information; (3) composing; (4) practicing and learning; and
(5) sharing information, ideas, and their own oral, written, and
visual expressions with others. Courses are offered for students
who want or need to gain greater proficiency in English for
postsecondary education or career goals. Supplementary services,
including those for students with Llimited-English proficiency,
provide language arts instruction which heips students to
comprehend, respond to, and appreciate core works of literature and
helps them to become more fully aware of human issues.

DEPARTMENTAL ACTIVITIES

Teachers interact with each other regularly at departmental
meetings designed to provide staff development and program renewal.
Curriculum and instruction are implemented consistently across all
sections of the same course. Each teacher is committed to a
systematic program tnat emphasizes progressive proficiency in
reading, writing, listening, and speaking. The chairperson and
teachers periodically evaluate the program to determine how well the
instruction achieves substantial Lliteracy for all students; the
development and integration of writing, comprehension, and speaking;
and the contextual acquisition of vocabulary and technical skills.,
The principal and departmental chairperson often interact to develop
plans and promote activities that support departmental efforts for
teachers to grow professionally.
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EXEMPLARS

o All atudenta complete four yeara of English-language arta couraes
in which they syatematically develop their ability to read,
write, Liaten to, and speak thc English language and become more
t?ouledgelblo about their cultural heritage through reading

terature.

© The core program includea worka of Literary merit that:

- Have been aelected carefully by curriculum planners and
aelection committeea at the achool and diatrict levela.

- Are atudied in depth by all atudenta.

- Are experfenced by atudenta through close reading, hearing
them read aloud, =: aeeing them performed.

o The extended program conafats of worka of literary merit that:

- Have been aelected by curriculum planners and selection
committeea.

- Studenta read on their own or in small groups to aupplement
ti.e cleaswork carried on under the core program.

- Are broad enough to permit teachers to recommend titles which
are appropriate to the special interesta, needs, and abilities
of their studenta.

- Are related to the core program through themea, historical
aettinga, typea of charactera, locations, curricular topics,
or worka of a particular author or fllustrator.

o The recreationat/motivational program consiats of titles of
literary merit that:

- Are readily available in clasaroom, school, and public
Libraries.

- On the recommendations of teachers and librarians, students
read on their own for enjoyment and enlightenment.

o Teachers focua attention on the central human isaues raised in
literary worka of the world in lessons that:

= Challenge the studenta to achieve greater understanding of the
fasuea and their importance to the human condition.

- Develop the students’ maturity in thinking about the issues
and articuleting their ideas about them.

- Engage the atudents in a reasseasment of their own valuea in
relation to those valuea embodied in the literature.

o Original whole worka rather than excerpts or watered-down
versions of the works make up the major part of the program.
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Studenta: '

- confront the complex i{ssues in the Lliterature through
analysta and summarize the zentral themea.

- Engage in comparing and contresting activities.

- Dbfscusa varioua interpretationa of the work and make
inferencea concerning the author'a meaning.

- Draw concluaiona and make judgmenta.

- Appreciate the techniques of effective expreasion in the
literature.

= Learn about atructural componenta aa well aa characterization
and point of view.

Inatruction guidea all atudenta through a ranga of thinking
proceaaea that are not basad on the asaumption that atudenta
muat acquire one type of thinkinn before being able to progreaa
to another. All atudenta develop the abflity to predict,
interpret, compare and contraat, analyze critically, ayntheaize
information, and evaluate, aolve problems, and integrate meaning
through comprehending and compoaing sctivitiea.

Studenta show greate: maturity in reading, writing, liatening,
speaking, and thinking aa they progresa from the freshman
through senfor yeara of high school. Teachera make more
rigoroua and challenging demanda and expect more aophiaticated
skilla from the older atudents than from the younger ones.

Teachera uae heterogeneous cooperative learning groupa aa a key
fnatructional atrategy in the development of native and
nonnative apeakera' language proficiency and mastery of the
curriculum.

INTO Lliterature--Before students read or interact with a
literary work, teachera employ atratzgiea to evoke the atudenta'
intereat in the work and to connect them peraonslly with ft,
such aa:

- Asking provocative questions about the work

- Eliciting the studenta' releted backgrounda of experiencea
and prior knowledge

- Providing an overview or synopsia of the work

- Offering bionrs 1ical bi:ckground about the author and other
interesting hi orfcal and factual information about the
piece

- Doing an oral reading of a lively scene, showing a film, or
using outaide reaources, such as precticing authora and cther
apeakera

- Beginning with familiar, simpler works which share common
themes with the mcre complex work
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THROUGH literature--Students explore the work in depth through:

- Reading and interacting with the work

- Discussing the abstract ideas,
encountered in the work

- Generating their own interpretations and responses

- Focusing on crucial quotations

- Engaging in dramatic presentations by assuming the personae of
characters

- Making predictions about what will occur in the piece

- Recording their reactions in literature logs

- Making jourrial entries of quotations or problems confronted by
the characters

- Designing artistic visuvalizations

concepts, and ideals

BEYOND literature--Interaction with the literary work is followed
by activities that help students pull their thoughts together to
reflect on how the work relates to them and to society, such as:

- Discussing and writing their reactions and insights

- Reconsidering and reinterpreting their world views as a result
of the work

- Developing an
characters

- Relating one piece of literature to another

- Dramatizing the work

- Reading parallel works among genres

- Writing a new preface, a new ending, a change of scene, a
script for readers' theater, interpretive questions,
summaries, 1magined interviews, or sequels

illustration showing relationships among

Students write in many different modes of discourse:

- Story, observation, autobiographical and biographical incident
and sketch, poetry, dialogue, persuasive essay, report of
information, drama, letter, memorandum, newspaper article,
diary, narrative, legend, memoir, speculation about results or
causes, remembered plLace, analysis, fable, myth,
interpretation, lyrics, and problem-solution

Students experience a writing program in which they engage in:

- Prewriting activities in order to select a topic, identify the
intended audience, and determine the mode, tone, and style of
the writing

- Drafting activities in which the students manig:late language
to suit their meaning and purpose, organize details, and give
evidence
Responding activities

- Revising activities in order to clarify thoughts and ideas

- Editing activities

Iv-10

- Postwriting activities

Students write to develop their own style. They are
familiarized with word processing and other computerized writing
tools. Students' writing is published in various ways in “he
classes, school, and community.

There ar2 written standards and expectations for student writing
which are known and used by all teachers.

Students deve'op oral communication skills and regularly take
part in discussions, panels, debates, and speeches on topics
related to the central human issues found in the literature.

Students practice critical listening in a variety of settings
(small and large groups and one-on-one situations) and learn to
distinguish between the emotional and factual content of the
messages they receive.

Teachers model effective communication skills by reading and
writi1ng along with and in view of the students and by modeling
listening and speaking skills throughout the school day.

Assessment methods and materials are aligned with the current
emphasis on substance and the. integration of Llistening,
speaking, reading, and writing.

T2achers are knowledgeable in the use of holistic, analytical,

and primary trait-scoring methods for written (anguage
assessment.
A variety ot measures is used in conjunction with classroom

assessment to determine the quality of the languagz arts

program:

= "School performance Report"/CAP data

- Background and training of teaching staff

- Quality and degree of use of the library/media center
- Attitudes of students

- Quality of services for students with special needs

Periodically, Englicsh teacners evaluate their programs in order
to determine the extent to which:

- Students are becoming culturally literate.

- Instruction and assignments integrate listening,
reading, and writing.

- Students are improving in their use of vocabulary and
technical skills, as evidenced in their writing and speaking.

speaking,

The school library contains an extensive collection of books ghad M

]
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English-Language Arts (cont.)

nonprint materials of high quality. Teachers and Llibrary
personnel encourage and help students to select and use a variety
of resources.

o Students with special needs participate in a language aris
program that is conducted in concert with the regular language
arts progrem. They experience and discuss the same material and
ideas as do the more proficient students.

o Specialized instruction in language arts is provided to students
with specific interests or needs; the strategies support the core
currfculum and provide (1) different modes cf instruction, e.g.,
visual and auditory, cooperative and competitive, or primery
language and modified or "sheltered” English instruction; (2)
higher-intensity experiences involving frequent feedback,
practice, exposure to the teacher, and lower student-to-adult
ratios; and (3) a greater variety of activities and resources
than are normally available.

o English teachers meet regularly to ensure that their courses are
coherent and developmental for students progressing through high
school, that the courses meet university requirements for the
college-bound, and that students are developing sufficient skills
in English-language arts, in thinking and in understanding,
interpreting, and appreciating literature.

o The principal actively supports departmental goals and efforts
for professional growth for the faculty.

The following resource publications are available from Bureau of

Publications Sales, California State Department of Education, P.0.
Box 271, Sacramento, CA 95802-0271 (phone: 916-445-1260):

o fEnglish-Lenguage Arts Fremewcrk, K-12, 1987

o Model Curricylum Standerds, 9-12, 1985

o English-Language Arts Model Currjet K-8, 1987

o erature, K-8, 1986

0 t i Program, K-12, 1986

o Handbook for Planning an Effective Literature Program, K-12, 1987
o Practical ]dess for Teaching writing as a Process, 1987
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o Becoming a Netion of Resders, 1985

The following resource publication is available for $10 from the

University of California, Los Angeles, Center for Academic
Interinstitutional Programs (UCLA/CAIP), 405 Hilgard Ave., Los
Angeles, CA ¥J3024:

o Literature for All Students: A Sourcebook for Teschers, 1985

130




The ability to think mathematically is becoming more and more
essential for all members of our highly complex .nd technological
society. To accommodate changes in the way and extent mathematics is
used, it is essential that students develop the ability to discern,
conjecture, reason, fnvent, and construct; in short, that they be
able to think mathematically.

The mathematics curriculum helps students gain this kind of
mathematical ability by (1) emphasizing basic mathematical concepts;
and (2) emphasizing higher-level thinking skills and probiem solving

EFFECTIVC

Curriculum

Students are enrolled in courses that are interesting and
challenging; they are not screened out of "serious"
courses because of limited proficiency with two-digit
computation.

Students not in college preparatory courses, including
Chapter 1 students, take courses pith the character of
Math A/Math B.

The college preparatory sequence includes substantial
attention to logic and statistical inference.

e The college preparatory courses make substantial use of
computers or graphing calculators for generating and
displaying functions.

New concepts are presented in a meaningful context, most
ofter connectea to a real-world situation.

There is frequent use of situational lessons that extend
over several days or weeks.

Assigned tasks often require students to make decisions
on mathematical modeling and solution approach.

All students have scientific calculators at all times.

0C 1512
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MATHEMATICS

as & process. Requiring a new intensity of study, the mathematics
curriculum requires students to achieve a depth of understanding
that enables them to know why as well as how to apply their
mathematical learning.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at
a level significantly below their peers, gifted and talented
students, students receiving special education instruction and
services, and students who are members of ethnic groups
underrepresented in colleges and universities.

-
.

PROGRAN CHARACTERISTICS
EFFECTIVE VERSUS INEFFECTIVE

INEFFECTIVE

Students are tracked primarily on che basis of their
computational skills.

Students not in college preparatory courses primarily
review und practice arithmetic, from straightforward
remediation on paper and pencil multiplication and
division of whole numbers, to *“pre-algebraic® manip-
ulations with fractions.

The college preparatory sequence includes only the
traditional topics of algebra and geometry and
precalculus.

College preparatory students generally plot points by
hand.

Concepts are treated as mathematical abstractions to be
"explained" by the teacher.

Each day's lesson is self-contained, usually focusing
on a procedural rule or particular case.

Lessons have problems of a single type, with little
motivation other than learning and practicing a new
textbook skill.

only students in some classes are expected to use
calculators, on a restricted basis.

.’J
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Nathematics (cont.)

Numerical calculation occurs in context. Students are
expected to pay particular attention to the degree of
accuracy needed or possible in a numerical result.

Instruction

Students® work ia primarily on questions/problems they

have not seen before. They are expected to learn from
doing.
Students regularly use concrete materials, whether fin

algebra or in general mathematics courses.

Perseverance is promoted.
have ample time to ponder,
restart, press on.

In most assignments, students
explore, misstep, consider,

Students make conjectures or reach conclusfons through
oral interaction with one another.

Students most often reach their own conclusions and give
their evidence/reascning (sometimes to the whole class).
The teacher seldom acts as the aul ority, saying that a
result or interpretation {s correct.

Lessons are expected to generate new or broader questions
during a class. Students are expected to "worry with®
questions overnight (or longer), to return to
“incomplete® issues/questions.

Student homework generally extends the work done in
class, with different kinds of examples or general-
fzations, or the gathering of data for present or future
applications.

Agsessuent

Assessment gives primary attention to students'
understandings.

larger

Formal as well as {informal assessment gives msjor
attention to performence with nonroutine problems.

Assessment relies heavily on students' verbalizations,
both written and oral, during as well as after their work
is done.
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Numerical calculation s performed for problems
presented in symbolic terms, with the assumption that
an exact result is appropriate.

In most classes the teacher or the book shows the
students how to do something, and they practice doing
it.

All work is done on the chalkboard or with psper and
pencil.

For most assignments, the time available for

“finishing” is limited.
Students mostly work individually.

The teacher most often tells the students what they
should have gotten from the lesson. He/she says who is
correct and why. The teacher wraps up for the class.

There is a consistent interest in closure. The teacher

brings completion each day.

Student homework consists primarily of practicing the
particular gkill taught in the day's lesson.

There are many discrete "learning objectives® which
draw attention away from students' larger under-
standings and use of mathemetics in situations with
meaningful context.

Formal assessment is concerned almost entirely with
performance on problems similar to ones students have
practiced.

Assessment is based primarily on the answers students
get on test problems.
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Mathematics (cont.)

Assessment is
time.

based primarily on students' work over

The primary objective of instruction is to develop the students'
mathematical understanding--the ability to discern mathematical
relationships, to reason logically, and to use mathematics techniques
effectively. All studen.s master the major concepts and skills of
each strand of mathematics: number, measurement, geometry, patterns
and functions, statistics and probability, logic, and algebra. The
surricu'um is organized to enable all students to (earn these
concepts and skills. Teachers in the department are comritted to
develcping in each student this kind of mathematical understanding.

The curriculum continually reinforces and extends the previously
learned mathenatical concepts and skills through problem assignments
that require the use of these concepts and skills in a variety of new
situations with real-world settings. The relationships among
concepts and skills, both old and new, are stressed in all classes so
that students can connect new or extended concepts to what they
elready know. The students experience mathematics as a cumulative,
unified subject.

Students learn problem sol.:ng as a process and experience the
rewards of arriving at solutions through their own efforts. The
thinking skills of problem solving are highly valued by both teachers
and students. Each student takes an active role in problem solving.
{he students systematically develop their ability to apply
mathematical knowledge, skills, and experience to resolve new and/or
perplexing situations.

Estimation is taught as a regular part of the instructional
program. Students use estimation as an aid in computation, in
problem solving to evaluate the quantitative aspects of situations,
and to test the reasonableness of their conclusions.

Teachers and students routinely use calculators and computers in
the mathematics classes. Calculators are used to decrease the time
students must spend on computation and increase the time they spend
on concepts and problem solving. T+ use of computers helps students
explore, discover, and create mathematical relationships.

The primary focus in e 1 course is each student's understanding
and applying ccncepts rather than his or her ability to memorize
rules and procedures. Instructional methods require interaction
among students and between teachers anc students to communicate
mathematical reasoning and understanding. Students experience the
fascination and excitement that mathematics provides through

Each assessment is based on a test given at a specific
time and scored independently of any other work.

practical applications. Such applications engage the student in
situations that reveal the way mathematics is .sed. Students have
practical experiences in applying mathematics ‘n other disciplines.

Teachers use concrete materials and real-world applications to
help their students understand mathematical concepts and relate new
concepts to those already learned. Students' understanding of
concepi. is enhanced by their use of concrete materials.

Instruction in each course covers the content planned for the
course and is flexible enough to address the learning needs of each
student. The mathematical knowledge of the students is regularly
assessed so that specific areas of difficulty are identified and
retaught as needed. Students who learn rapidly are given
assignments of greater depth and extent. Students' performance in
all courses is such that Llater courses in a sequence can be
completed without extensive review of previously taught content.

The mathematics program offers alternative sequences of courses.
There are sequences for students preparing for college, for honors
and advanced placement students, for students ready to go beyond
eighth grade curriculi. but not preparing for college, for students
who have not yet mastered the seventh and eighth gr~de curricula,
and for students who need individualized work in the elementary
curriculum. Placement and counseling 9f students are based on
thorough and ongoing diagnosis, with opportunities for students to
transfer into a more appropriate sequence as their needs change.
Students who need more time to maste- core content en~oll in course
sequences that allow for it.

The mathematics department meets regularly to discuss, plan,
implement, and evaluate its program. The teachers and chairperson
often interact to coordinate departmental objectives and collaborate
on achieving the objectives.

Staff development activities aimed at improving instruction and
students' achicvement are held periodically, and the teachers are
personally involved i, the improvement process. Professional
renewal is valued and recog~zed. The principal and chairperson
often meet to collaborate on ways they will lead and support the
raising of mathematical expectations among faculty, students, and
parents.
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Mathematics (cont.)

EXEMPLARS

Students are regularly encountering new and unexpected
situations, such as problems that can be solved with previously
acquired skills but are different from and more complex than
problems they have solved before in their mathematics classes.

Students demonstrate their abilfty to think mathematically by
their competence in constructing and inventing mathematical
solutions to problems. They learn to:

- Formulate problems. - Find solutions,
- Analyze problems and - Verify and interpret solutions.
select strategies.

Students demonstrate the ability to wuse the
problem-solving strategies:

following

Estimate.

Draw a picture or diagram.

Look for a pattern.

Make a list or table.

Write an equation.

Use models.

Guess and test.

Act out the problem,

Work backward.

Solve a simpler but related problem.

Teachers create a classroom atmosphere in which students feel
comfortable trying out ideas; they model problem-solving behavior
and encourage students to explain their thinking during problem
solving. Students are encouraged to solve problems in a variety
of ways and accept solutions in many different forms.

Teachers utilize concrete materials and familiar experiences to
increase students! understanding of mathematical concepts, to
connect their understanding about real objects and their
experiences to sathematical concepts, and to provide direct
experience with the underlying principles of each concept.

Each student has a calculator available in his or her mathematics
class. Scientific calculators are used for common tables such as
thise for roots and powers, Llogarithms, and trigonometric
functions,

Computers are used often for creating problem-solving aids such
as geometric displays, organization and graphing of data,
simulations of real-life situations, and numerical sequences and
patterns.
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Teachers assign practical spplication projects that enable
<tudents to solve problems that exemplify the use of mathematics
in the everyday world. Applications are derived from the areas
of interest to the students such as:

- Sports - Surveying
= Auto mechanics - Navigation
- Schedul g - Projections oni, screens
= Architectural space - Loanc and credit
planning - Retail inventory and pricing

- Voting and elections Population and census
Instruction in all classes is flexible enough to address the
Llearning needs of each 12 lessons, and assignments are based on
ongoing diagnosis and assessment of each student and are
designed to ensble all students to master the essential concepts
of the curriculum.

Classroom instruction includes whzle-group fnstruction,
cooperative learning groups and {individualized {nstruction,
teacher-directed remediation using alternative approaches, and
horizonta! enrichment.

Homework assignments are designed to give students the
additional exposure needed to master a concept through
meaningful and creative experiences that supplement classroom
activities.

A program for students of the lowest competency is available
that concentrates on the student's “number sense,* his or her
sppreciation of the sizes of numbers, and the estization of
results to be expected from calculations.

Students who are competent in the basics of erithmetic but who
have Llearned Llittle about measurement, geometry, functions,
statistics, logic, and algebra have available to them a basic or
general mathematics course concerned primarily with these
strands.

Students who were moderately successful in eighth grade but are
not prepared for a rigorous college preparatory algebra 1 course
have available to them an academically oriented alternative
(mathematics A of the framework) that moves beyond eighth grade
in all strands and keeps open the option of subsequent transfer
to the college preparatory sequence,

The first course in the college preparatory sequence {s for
students who are strongly prepared and motivated. Students
passing this course are prepared to take further college
preparatory courses with little review or reteaching.
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Mathematics (cont.)
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A senior elective is available for average a, ° above-average
students who will not take college preparatory mathematics as
seniors.

An applied elective course is available for students who have
passed the minimum competencies but who will not take an
academically oriented course.

Calculus, if offered, is given as an advanced placement course.

The development of the weakest students is monitored closely.
They are given individualized relp and encouraged to enroll in
regular classes after succeeding in the remedial efforts.

Regular meetings are used by the mathematics teachers to develop
and coordinate the objectives of the mathematics program and
collaborate on the implementation and evaluation of those
objectives.

Staff developmental activities are designed to improve
mathematics instruction. Teachers are committed to delivering a
high-quality mathematics program and are supported by the
principal and department's chairperson as they work to increase
their skills.
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SCIENCE

Because of the increasing technological demands on our society,
the role of science in the academic spectrum is continually being
expanded, revised, and updated. Science has assumed a new

significance in the lives of Americans, and all students should have
the opportunity to develop scientific Lliteracy.
learn scientific concepts primarily by engaging
process.

Science students
in the scientific
Science experiments help internalize the content of acience

R R I R Yy

and give them an appreciation for acientific inquiry and problem
solving.

Apply this criterion equally to all students, including average
students, limited-English-proficiant atudents, students achieving at

a ievel significantly below thair peers, gifted and talented
studants, studanta receiving special aducation instruction and
servi~es, and students who are membara of ethnic groups

underrepresented in colleges and universities.

PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS INEFFECTIVE

EFFECTIVE

gurrizulum

All gtudents take two years of the biological and physi-
cal sciences as part of their core program. The science
department offers other courses for students expressing
an interest in broader, deeper science coursework.

The overall science program includes a balance of Llife,
earth/apace and physical science concepts.

Students participate in
approximately 40 percent of the instructional time.
Demonstrations, simulations, and student's discussion
tvime contribute to the experimental gcience program.

lLaboratory activities

The sequential teaching of the science process sgkills is
8 regular part of the curriculum. Teachers understand
the difference between teaching these skiils and asking
students to apply the skills without diagnocis and
instruction.

Students are asked to retrieve and apply concepts learned
in elementary and intermediate schools and are
sequentially reintroduced to those concepts at a higher
cognitive level.
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INEFFECTIVE

Studenta taking a college preparatory schedule take
biology and chemistry. They never receive inatruct on
in earth/space science.

Some content areas are left out of the curriculum,
catiraly. For example earth sciance is listed among
the strands of the phyaical scienca courae, but ia not
actually taught during that courae.

Students have sporadic science activities that engage
them in activa learning. Vocabulary-ladan text read-

ing, noninteractive software and vidao viewing, and
lecture contribute to pasaive sciance lesaons.
Students ara asked to use a procesa skill, such as

formulat‘ng a hypothesis, without being taught the
enabling skills needed for succeas. For example, thay
are atked to deaign an experiment without first
learning to effectively observe, communicate, compare,
maanize, or formulate hypotheses.

Students are introduced to concepts aelected at random
with emphasis placed on those concepta preferred by the
teacher. Concepts are taught from the beginning level
ragardless of previous learning in that area.
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Teachers are actively involved in a plan to provide the
articulation needed to make the spiraling concept work.

Regardless of what entry-level science students take,
they are able and encouraged to enter the advanced
(college prep) science.

Instruction

By applying the process skills in problem solving,
students are put in charge of their own learning. The
students observe, record and organize data, formulate
hypotheses and design experiments, analyze experimental
data, draw conclusions, develop alternative solutions,
and solve complex meaningful problems.

The teacher emphasizes experiential Llearning through
activity-based instruction. The students perform
laboratory activities in order to understand and verify
concepts and natural phenomena. They demonstrate their
abilities to apply a variety of laboratory techniques and
manipulative skills.

Instruction in the science curriculum focuses on the
content and process of science through problem solving by
experiments and other means of investigation.

Students have frequent experiences that develop their
thinking, communication, and learning skills in science.
These activities are open-ended, student-directed, and
interdisciplinary.

Teachers are not aware of which concepts are taught in
the elementary and intermediate schools, nor the depth
of instruction in those concepts. A plan to provide
for effective articulation is not evident, or is not in
use. Teachers plan their lessons with outdated or
inaccurate ideas of what is being taught at other
levels.

Students who enroll in general Llife and physical
science are considered terminal.

The *eacher shows the students how to solve the problem
and then the students perform the experiment or
investigation. Students are not encouraged to design
their own hypotheses in trying to solve a problem.

Students learn concepts by reading the hook, listening
to the teacher, watching videos, and doing worksheets.
Cemonstrations are provided by the teacher, but
students do not particizate in hands-on activities.
Students use the laporatory only for verifying concepts
and/or learning lub techniques. Students already know
the answers to problems they are asked to solve in the
laboratory. Students spend most of their time in
experiences that only require recall and comprehension.
Problem-solving experiences are scheduled in the
curriculum only once or twice a year. Most of the
experiences are teacher directed.

Lessons follow the textbook. Analysis and discussion
of ethical issues occur only when they are addressed in
the book. Ethical issues are selected out of context
and the students see no relationship between the issues
and its importance in their Llives. An issue is
analyzed and discussed, but the science concepts
involved in the issue are not included in the lesson.

Teachers are not members of any professional orga-
nizations which could be a resource for science.
Teachers are not aware of what resources are available
in their community.
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Science (cont.)

Students have regular opportunities for analysis and
discussion of the ethical issues of science and technol-
ogy. The discussions ara based on an undarstanding of
tha sciantific concapts and ralatad to {ssuas that
studants are interested in and care about.

Teachers utilize community resources by forming allfances
with museums, science fairs/expos, organizations of
scienca teachers, educational television, universities
and colleges, industry, and government agencies.

ALl science taachers are highly knowledgeable about
science, skilled in the scientific process, and are able
to instill in their students a positive attitude about
science and a desire to learn more.

-

The teachers utilize staff development opportunities to
keep current with scientific advancement and to refine
their instructional skills.

The department staff works together to evaluate the
science curriculum and instructional methods in order to
ensure consistency, coordination, and alignment among the
courses and to plan programmatic improvements as needed.

The administration at the school and the district support
the science program by providing the facilities,
equipment, and materials needed to {mplement a high-
quality science program.

Asgsesgment

Students' perforrance is evaluated consistent with tha
currfcular and instructional codes set for the science
classes. That is, a balanca of items dealing with aarth,
life, and physical sciance (depending on the course); a
consistent assessment of the science process skills and
simulations and performance tests of roughly 40 percent
laboratory skill development.

Grading focuses on how well students can apply science
learning to new and meaningful problems or situations.

Student performance is regularly monitored and fed back
directly to students.
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Some of the teachers have limited science backgrounds,
do not like teaching science, and/or ara not intarastad
in learning more. Saveral taachers ara taaching
classas in sciance as wall as other subjact areas.

Teachers do not attend conferences, extended education
courses, or district/school staff development
activities in science or {nstructional methods.

Thare is no plan for regular departmental articulation.
The science curriculum and instruction program is not
evaluated by the staff on a regular basis. The program
remains the same regardless of student needs unless
changes are made by the administration.

The facility does not have adequate safety equipment
such as goggles and sterilizer, proper storaga for
chemicals and equipment, or adequate water supply.

There 1{is only enough equipment for demonstrations
instead of individual student or group activities.

There is no allowance for the replacement, upkeep, and
repair of equipment.

Paper and pancil assassment that amphasizes !ifa
science content knowledga and axcludes othar typas of
information and ways of knowing.

Grading practice emphasizes factual recall and does not
require problem solving in & way that creates a
meaningful assessment function.

Students are assessed only twice in a 3semestar and
little diagnostic feedback is provided.
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Science (cont.)

Students help build assessment and grading procedures
based on their
science.

interests and abilities in Llearning

The primary goal of the science program is scientific literacy
for all students. Students develop scientific literacy by developing
interest and enjoyment in learning how things work and why things
are; learning fundamental concepts of science and how the application
of these concepts affects their daily lives; learning techniques of

the scientivic method to validate science knowledge; developing
thinking skills for Llifelong learning; and using attitudes and
knowledge about science to Llive as informed citizens in a

scientifically developed nation. Students have a positive attitude
toward science and take an active interest in science.

The science curriculum is comprehensive, rigorous, balanced, and
sequential and is built on the concepts learned ir elementary and
intermediate schools. As students progress through the sequential
curriculum, they encounter basic scientific concepts repeated at
higher cognitive levels. Teachers understand this spiraling nature
of the curriculum and work on the articulation needed to make the
spiraling concept work.

Students Llearn the facts, terminology, laws, and theories of
physical and bioslogical science by engaging in the processes of
science and problem solving through experiments and other
investigative strategies. Students experience the connectedness of
science content and the scientific process and are able to integrate
the two.

The curriculum emphasizes experiential learning, and instruction is
activity-based. Students learn by hands-on experiments that develop
both the rationale and intuitive thinking inherent in science inquiry
and problem solving. They have the opportunity to explore natural
phenomena, formulate experiments to solve specific problems of their
own choosing, and develop alternative solutions to problems. Active
learning is both serious and fun; students are learning in novel,
creative situations.

All students achieve the level of scientitic literacy necessary
for them to function in our highly technological society. They apply
their scientific knowledge to current situations and to life around
them and discuss the societal implications of scientific and
advances. Students have regular opportunities for
in-depth analysis of ethical issues ana for discussions of attitudes
and values as they affect science and technology. They realize that
science is a human endeavor, and not a value-free body of kn>wledge.
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Students take tests that do not relate to the projects,
labs, science fairs, and other performance-oriented
aspects of science instruction.

Direct instruction, independent and small-group laboratory work,
science projects, and discussion sessions are used to develop the
students' conceptual understanding of major scientific phenomena.
This variety of teaching methods is employed for each major
curricular objective as reinforcement and to take advantage of
different students' learning modalities. Students are frequently
asked to explain their own ideas about natural phenomena and
formulate testable hypotheses in their own words. Teachers
facilitate such discussions with <pen-ended and divergent questions
so that the students expand their views and understanding as they
explore the complex ethical issues in applying science to a
technologically advanced society. The school's Llibrary offers a
collection of science materials that support independent research
projects by students.

While concentrating on the essentials of the science curriculum,
teachers foster and maintain students' interest in a wide variety of
topics by wusing stories of great scientific discoveries,
biographies, and other high-interest science readings. Teachers
relate science concepts to the major ideas of art, Lliterature,
history, and mathematics. They draw on and develop alliances with
the science resources found in the conmunity: museums, universities
and colleges, educational television, industry, science fairs and
expositions, science teacher organizations, and military and
gesernmental agencies. Field trips and science fairs are important
parts of the science program and are used to maximize students!®
interest as well as achievement. Teachers encourage parents to
provide science experiences for their children.

All students receive at least two years of science instruction
that incorporates a balance of physical and biological sciences.
Science programs are flexible enough for students to prepare for
advanced courses in biology, chemistry, physics, and earth/space
sciences. Students planning for careers in science-related fields
take at least three years of science and three years of mathematics.
If they are interested and able, students who take general Life
science and physical science are ercouraged to take more advanced
courses.

The science teachers exemplify high
knowledge and teaching expertise.

standards of scientific
They are regularly involved in

staff developmental programs aimed nt personal renewal and improved
Teachers regularly collaborate on
The curricula of various

competence in science education.

curricular and nstructional issues.
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Science (cont.)

courses and grade lsvels are carefully articulated and sequenced. - Plar: functions, including the processes of photosynthesis
( Staff is commitied to students' mastery of the articulated and plant respiration
1 curriculum. - Reproduction, genetics, and theories of evolution
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coordinated within the department.
instructional
chairperson regularly discuss the science program and its role in the
school's total program.

Efforts to plan, imp:ement, and evaluate the science program are
Teachers regularly meet to share
and experimental techniques. The principal and

Administrative support of the science

program is translated into updated and well-maintained science
facilitias, aquipmant, and instructional materials needed for a
quality program.

EXENF ' S

Tha scianca curriculum focus«:. ... tha content and processes of
scianca through problem solviig by experiments and other means of
invastigation. Students deminstrate their ability to integrate
the content and processes of science Ly their competence in
conducting axpariments to Llearn science concepts. Scienca
experimants put students in charga of their own learning.

Studants laarn the basic concepts of physical science, including
an undarstanding of:

- Atomic 3atructure, molecules and el  rents and compounds and
their properties

Phases of matter and ths kinetic theury

Dafinition of measurement of physical characteristics
Chamical reactions and nuclear science

force and motion

Energy sources, transformation, end conserv-tion
Wwavas: fluid, sound, and electromagnetic

Heat and heat transfcr

Electricity and magnetism

Gaological processes

Water cycle, climate, and weather

Astronomy and space expturation

California landform

Oceanography

Students learn the basic concepts of biological science to
include an understanding of:

- Structure, functions, and interrelationships of cells, tissue,
organs, and systems

- Categories and roles of organisms in the web of life

= Animal and human behavior, growth, and development
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- Ecosysfems and ecology
- Technologice! advances in medicine and agricultura

The science teachers build on .ne students' previous science
education. Spiraling of knowledge and skills is evident in tha
courses,

Tha teachers emphasize experiential
activity-based instruction. Tha students:

learning througk

Explora natural phanomana.
G:.ganiza tha data collactad.
formulate experiments.

Develop alternativa solutions.
Solve problems.

Students hava frequent axperiences that davalop thair thinking,
communication, and learning skills in scienca. Thasa activitias
a, ¢ open-endad, studant-directed, and intardisciplinary.

Students have regular opportunities for analysis anc¢ discussion
of tha athical issuas of scienca and tachnology. Tha
discussions ara basad on an undarstanding of tha sciantific
concepts and ara ralatad tu .ssuas that studants ara intarasted
in and -~re about.

Teachers utilize community resources by forming alliancas with:

*  Museums - Educational telavision

- Science fairs and - Universities and colleges
expositions - Industry

- Organizations of science - Governmental and military
teachers agencies

AlL science teachers are highly knowledgeabla about science,
skilled in the scientific process, and able to instill in their
students a positive attitude about science and a desire to {earn
more.

ALl students take two years of the biological and phvsical
sciences as part of their core programs. Included in tha two
years ere concepts of earth and space science. Tha sciance
department offers other courses for students who wsn: more
scientific knowledge.

The teachers utilize staff development opportunities to keep
current with scientific advencement and to rafina their

instructional skills,
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The departmental staff members work together to evaluate the
science curriculum and instructional methods in order to ensure
consistency, coordination, and alignment among the courses and to
plan programmatic improvements as needed.

The administrations at the school and the district support the
science program by providing the facilities, equipment, and
materials needed to implement a high-quality science program.
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The high school history-social science program provides learning
opportunities that challenge students' growing ability to think
abstractly and analytically. Students develop formal thought which
supporta their abstract understanding of historical casusality (i.e.,
the complex patterns of relationships between historical events,
their multiple antecedents, and their consequences considered over
ime). The curriculum ia preaented in a way that allows students to
graap the workinga ef political, social, and economic systems and to
engage in higher levels of policy anslysis and decision making.
Studenta deepen and extend their understanding of the more demanding
civic learninga. They understand, for example, political conflict in
a free aociety and its resolution under law, the fundamental substan-
tive and procedural values guarantesd by the Constitution, and the
close and reciprocating relationships between society and the law
within a nation whose Constitution is & statement of principles. The
atudy of history transmits to students the political vision of
liberty and equality that unites us as Americans. Students develop an
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EFFECTIVE

At each grade Llevat the high school history-social
science program refiects a chronological and in-depth
study of historical events in their geographic setting.

The teaching of history is integrated with the humanities
and other social sciencea. History-social science
teachers work with teachera in other disciplines and
librarians to achieve correlation across subject areas.

Teachers bring the past to life through the use of
literature of and about the period of history being
studied enabling students to relate to the lives of
people in other times and places.

Modern historical eras, turning points, and events in
United States and world history are studied in depth
through the use of a variety of nontextbook materials.

The experiences and effects of men and women of diverse
racial, religious, and ethnic groups are included in the
curriculum st every grade level.
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PROGRAM CHARACTERISTICS:
EFFECTIVE VERSUS INEFFECTIVE

HISTORY-SOCIAL SCIENCE

understanding of the qualities required of citizens Lliving in a
democracy and evamine major turning points in modern times. They
~zontinue to be provided with concrete illustrationa and
inatructional approachea which enable them to underatand and relate
these political and hiatorical studiea to their daily Llivea.
Hiatory is broadly interpreted to include not only the political,
economic, and social arrangementa of a diven aociety but alao ita
beliefa, religions, culture, arta, architecture, law, litereture,
sciences, and technology. The curriculum ia enriched with
literature, integrated with the other humsnities, and correlated
acroas the other subject areas.

Apply this criterion equally te all atudenta, including average
students, limited-English-proiiciens. atudents, atudenta achieving et
a level afgnificantly below their peera, gifted and talented
students, students receiving special education inatruction and
services, and students who are members of ethnic groups
underrepresented in colleges and univeraities.

INEFFECTIVE

History is presented as a series of isolated events or
topics such as “conflict," and geography is studied aa
a separate topic.

History, the other humanities, and the aocial sciencea
are taught aa aeparate couraea or unita.

Teachers rely primarily on the text and their lecture
materials in their preaentation of history. Litereture
is not included as an integral part of the program.

The curriculum is organized as s survey of great spans
of time, with no attention given to understanding the
complex patterns of relstionships among events and
societies or discussion of the consequences of events.

The contributions of diverse groups are mentioned in
the textbooks but are not fully developed.




(163

Q

EE

Aruitoxt provided by Eic:

History-Social Science (cont.)

RIC

Controversifal issues are presented from a variety of
perspectives with honesty and accuracy and within their
historical or contemporary context.

Comparative analysis across time and across cultures is
used in teaching the significance of events occurring
simultaneously in different cultures and geographic
settings. The concept of global interdependence is
stressed.

The importance of religion in human history is studied
and discussed within the history-social ccience curric-
ulum.

Students discuss and analyze the rights and responsibil-
ities of citizens in a democracy, the commitment of a
democratic society to human rights, and the responsibil-
ities of each citizen, including voting and participating
or volunteering in school, community, and civic programs
and affairs.

All students use a wide range of thinking strategies in
the history-social science curriculum as they define and
clarify problems, judge information related to a problem,
solve problems, and draw conclusions.

Instruction reflects a wide variety of content-appro-
priate teaching methods that engage students in the
learning process, including reading literature, doing
research, writing, cooperative learning, and partici-
patiny in debates, simulations, and dramatizations.
Educational technology is used in the curriculum.

Primary sources such as original documents, newspapers,
court decisions, and speeches are used to give an
accurate portrayal »f the times, events, and issues.

GOALS OF THE CURRICULUM

ALl high school students learn history-social science within the
context of a full, balanced, and integrated curriculum which is
enriched by literature and draws upon students' own experiences. The
curriculum incorporates the three goals of (1) knowledge and cultural
understanding; (2) democratic principles and civic values; and (3)
the academic and social skills necessary for effective participation
in a democratic society and the world.

concrete
the

still need
and history,

Alchough
illustrations

school students
to understand politics

many high
fn order
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In-depth exploration of controversial issues is avoided
in texts and in classroom discussions.

The study of the connections and interdependence, past,
present, or future, among the countries in the world is
minimal.

The role of religion in history is avoided or minimized
in texts and classroom discussions.

Democratic principles underlying the U.$S. Constitution
are addressed briefly or only within the government
course.

Instruction for most students focuses on low-level
tasks such as memorizing dates, names, and places.

Instruction consists of reading the text, answering the
questions at the end of the chapter, and studying for
tests. Teaching methods and resources are not varied.

S+tudents use the text as their only source material for
an interpretation of historical events.

secondary school curriculum challenges students' growing abstract
and analytical thinking capabilities. Through formal thought,
students develop an understanding of historical causality, social
systems, and policy analysis.

The content of the high school history-social science curriculum
at each grade is aligned with the History-Social Science Framework
for California Public Schools, Kindergarten Through Grade Twelve,
(1988).

q
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Yistory-Social Science (cont.)

INTEGRATION OF CURRICULUNM

The teaching of history is integrated with the other humanities
end social sciences. Instruction in English-language arts, the
sciences, and the visual snd performing arts is correlated with the
history-social science programs. The study of history includes not

only tha political, economic, and social arrangements of a given

society but also its values, beliefs, religion, culture, art,
architecture, law, literature, sciences, technology, and relationship
to othar societias.

THE CURRICULUM IN TNE NIGH SCHOOL

For grada nine, students take two semesters of substantive study
in history-social scienca electives. Courses may be one or %two
semesters long and should include significant topics such as
California in the twentieth century, geography, humanities and
comparative world religions, culture studies and anthropology,
psychology and sociology, women's and eth. ic studies, and law-related
studies.

The tenth-grade world history, culture, and geography course
focuses on major turning points in the modern world (i.e., from the
late eighteenth century to the present). Students study the rise of
democratic ideas and their relationship to the industrisl revolution;
specific casa studies of imperialism, colonjalism, totalitarianism,
and nationalism; and an understanding of human rights and the role of
democratic government to protect those rights.

The United States history and geography course in grade ten
exsminas major turning points in the twentieth century. Special
attention is given to the framing of the Constitution as well as to
political, social, and hemispheric issues. By the end of the year,
students are able to place the recent past in historical perspective,
discuss long-term trends and assess their meaning, and be aware of
the influence of the Constitution on daily events.

Each of these courses begins with a review unit which emphasizes
major issues or ideas from earlier periods in history approached from
the perspective of a mature mind.

The ona-semester course on American government and civics in
grade twelve is the culmination of the civic literacy strand and
prepares students to vote and participate in community activities.
Students investigate the major concepts, events, personalities, and
issues which formed and erriched our government over the years. They
then compare the system of government in the United States with other
forms of government in the world today.

The one semester course on economics in grade twelve is the

culmination of the economics literacy strand. Students deepen their
understanding of the economic problems and institutions of the
nation and world through studying economic concepts, different
economic systems, microeconomics, macroeconomics, and international
economic concepts.

INSTRUCTION

Students laarn history-social science concapts and skills
through s dynamic process of active involvement as individuals and
as members of small groups and whole classes. Teachers use various
content-appropriate strategies which are challenging and exciting
and are relatad to tha livas of the students and other subject
areas.

Activities include research and writing projects; reading and
anslysis of primery source material-i; the study of humunities and
literature, art, music, dance and drama of the historical periods;
storytalling and simulations; debates, oral prasentations, and
dramatizations; community service activitier: cooperative learning,
individual, and group projects; and other inténsive student-centered
activities. Questioning techniques encoursge student participation,
interaction, and use of higher-order thinking skills. Students
often engage in problem-solving as well as personal and group
decision making. Students are increasingly rasponsible for and in
control of their own learning. They employ a variety of cognitive
strategies to monitor and adjust their progress and their
activities. Technology in a variety of forms allows students to use
and understand the primary methodological tocls of the social
sciences. They understand the influence that information
technologiec have had on the study and understanding of geography,
economics, and the other social sciences. Studants who are limited-
English proficient have equal access to the history-social science
curriculum for all students. The teacher uses strategias in English
and the student's primery language, as appropriate, and works
collaboratively with support staff to ensure that, as a group,
nonnative English speakers make normsl prograss through the
curriculum at a pace and success rate comparable to native English
speakers.

CLASSROO:* AND SCHOOL RESOURCES

Teachers bring the past to life through the use of lively texts,
literary works. and primary s.urce materisls such as archival films,
tepes, and otner mass ttorage medis. Textbooks and accompanying
materials are aligned with the goals of the state framework. The
school has an established list of literary works which address all
course descriptions and units of the history-social science program.
For limited-English-proficient students, materials are available in
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History-Social Science (cont.)

their primary language and in English accompanied by rich contextual
support. Instruction is supported in the classroom and the school
library by a wide variety of equipment and materials. Students use
audiovisual materials and technology, including computers with
telecommunications capacities, as resources for discovering and
storing information, cnalyzing data, conducting simulations, sharing
information, and developing their own oral, written, and visual
expressions. Teachers and students draw upon the school library or
media center, local and national telecommunications services, the
district instructional materials center, community library,
historical and cultural centers, members of the com~unity, and city,
state, and national government as resources to support and extend the
classroom program.

EVALUATION

Evaluation of student progress in history-social science is
systematic, ongoing, and aligned with the state framework and the
California Assessment Program test criteria for grade twelve.
Evaluative data, both quantitative and qualitative, are regularly
collected and used to improve the history-social science program.
The evaluation activities include a broad range of areas such as the
ongoing assessment of critical thinking and research skills, writing
activities, historical analysis, debate, cooperative problem-solving,
public speaking, and surveys of students, teachers, and parents.
Students have regular opportunities for self-assessment and peer
evaluation. Evaluative feedback is provided regularly to students
and parents through test scores, grades, conferences, peer critiques,
awards, and other forms of recognition. Progress of all students,
including those with special needs, is monitored; modifications are
made in the instructional program, but not in the curriculum, to
promote the optimal development of all students.

PROGRAM SUPPORT
Teachers and site administrators

history-social science program and
collaboratively for program improvement,
solve during implementation, to learn new and effectiv> teaching
practices, to support each other in developing new ckills and
techniques, to coordinate their activities for students th:y have in
common, and to accomplish intra- and interdepartmental articulation
and integration.

express eathusiasm for the
allocate time to plan
to coordinate and problem-

Time and resources are allocated for staff development s.tivities
that are based on staff's assessed needs rclaied to the curriculum
and instructional strategies described in the framework.
Administrative support for the library ensures a wide variety of
reference and research materials for the history-social science
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program. Supplementary services for special needs populations are
provided to ensure that all students receive and succeed in the core
curriculum in history-social science. The school is successful in
its organized efforts to seek and maintain parent and community
support for the program. Teachers and students take a<vantage of
community resources such as institutions of higher Learning, diverse
cultural groups; senior citizens; primary language resources;
historical societies; museums and galleries; music and performing
artists; hands-on materials; artifacts; visual aids; speakers; sites

of historical and geographic significance; and city, state, and
county government.,
EXEMPLARS
o Teachers develop students' knowledge and undarstanding of
history and the social sciences in an interdisciplinary context

by:

- Employirg small-group discussions, debates, and role-playing
to study issues

- Developing the ability of students to use literature, dance,
drama, music, the visual arts, and other cultural expressions
in their study of history

- Coordinating assignments with other subjects

- Requiring projects that utilize specific language
mathematical, scientitic, and basic study skills

- Encouraging students to participate in school government and
activities and in local civic and political activities

- Using individual and cooperative learning projects

arts,

- Assigning long-range projects that require students to
research, interpret, and app'y history and social science
concepts

- Assigning projects that challenge students to investigate and
participate in current events that clarify historical and
social concepts and theory

- Studying the major events, places, and persons in history and
government to gain an understanding of the key iaeas, issues,
decisions, and relationships

- Using the community as a resource

- Using computers for simulations,
bases, and telecommunications

writing, drawing on data

0 1ii studying the basic tenets of the major religions and their
ethical traditions, students understand the impact and
~ontinuing influences of these ideas on people, places, and
events during the periods under study and in their own lives.

o Democratic values are modeled and taught in the classroom, in

the curriculum, and 1n the daily lLife of the school.
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History-Social Science (cont.)

o Students are prepared for civic responsibility ..rough observing
and participating in the activities of student government,
community groups, and local, state, and national government, and
by registering to vote at age eighteen.

o Problem-solving is developed in individual and group projects,
debates, essays, role-playing, writing, mock trials, and
classroom discussions and in the application of critical thinking
to historical and related contemporary issues, events, and
personalities.

o0 The School Site Council, parent committee, or other community
organizations regularly review the operstion and effectiveness of
the program.

o Teachers encourage parents to assist their students to succeed in
the programs through the foilowing activities:

- Reading and discussion of current events depicted in
nevspapers, magazines, and the media

- Reading and sharing books of literary merit, including but not
limited to historical fiction and nonfiction

- Modeling good citizenship and individual responsibility for
ethical behavior by voting, discussing public issues and
candidates for office, and volunteering for community service
activities

o Parents and other members of the community, including senior
citizens, are invited regularly to share information on their
culture and spec’<iz areas ot axpertise (e.g., careers, skills,
oral histories, and so forth).

0 Teachers utilize cultural evenis taking pla in the community to
emphasize the variety of religions, langu , and ethnic and
cultural gioups in Caiifornia and the United 5. ites.

o Students explore and discuss current conwrcversial issues such as
war and terrorism, global consequences of the destruction of
natural resources, global trade relationships, and government-
produced famine in Africa. At grade twelve, students analyze
major social issues and produce research papers.

o Students develop a concern for ethics and human rights by
studying the ways in which different societies have aitempted %o
resolve ethica! issues and by examining the lives of those who
have led movements for freedom.

o Students use interviews, role-playing, and simulations to explore
the variety of ways an event such as the Jazz Age, the Great
Depression, or the wars affected the lives of people in the
Unitod States and other nations.
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Students compare and contrast the political practices of earlier
eras with those of today.

Teachers introduce and constantly reinforce concepts through the
study of current issues and case studies which enable students
to compare and contrast the political and economic system of the
United States with those of other nations.

Students visit and report on school board, city council, and
planning commission meetings.

Students practice their writing «nd problem-solving skills in
several ways appropriate to their individual abilities (e.g.,
college blue-book essays, assignments requiring short answers,
letters to the editor, letters to a foreign student, a letter to
& lana.ord objecting to not having a deposit returned, or a
letter to a planning commission expressing support or opposition
to a growth measure under consideration).

RESOURCES

The

following publication is available from the 8ureau of

Publications, California State Department of Education, P.0. Box

2an,

Sacramento, CA 95802-0271 (phone: 916-445-1260):

o - Scien Framewor for
Schools, Kindergarten Through Grade Twelve, 1938.

160




FOREIGN LANGUAGE

Students need to prepare themselves to live in a global society
in which foreign language skills and multicultural understanding are
increasingly essential. The mastery of & second language, enabling
students to communicate mesningfully in that language, is the primary
goal of foreign language instruction.

Students develop the ability to communicate in a second language
by continually using the language for communication both in and out-
side of the classroom. Studen‘s learn the language in a contemporary

VIR

All students have the opportunity to learn a foreign language as
part of their high school education. Several different languages are
offered, so students have a choice of languages to study.

The foreign language curriculum is designed to motivate students
to continue study beyond the first year. Students with previous
foreign language experience can profitably take advanced classes and
study subject matter in the foreign language in order to gain greater
proficiency in the language.

The focus of the entite foreign language program is on meaningful
and useful communication in the language. ALl classes in each
language are taught with communication as the primary gosl and the
dominant activity. Instructors and students speak in the language to
the maximum extent possible. Students have the opportunity to
improve their Llistening comprehension daily; they read the language
to understand what is written; they speak in the language, conducting
meaningful, purposeful interchanges; and they write in the language
to send messages to other people.

Each |* juage is taught within the contemporary cultural context
of countries where the language is spoken, including the United
States. Learning activities emphasize that each language is an
expression of a particular culture or of several retated cultures.
Students 'earn that many cultural universals exist but that cultures
vary and are i equal value.

The courses in each foreign language are proficiency ". sed.
Specific proficiency levels are established and articulated for
listening, speaking, reading, writing, and learning the culture of
the language. Teachers incorporate these proficiency levels in their
objectives for courses and lessons, and *:2y regularly assess each
student's proficiency in listening, speak .3, reading, writing, and
knowledge of the culture. Grading guidelines focus on the successful
performance of communicative tasks over a sustained period of time.
These guidelines are given to the students early in the semester so

]~(.. that they know how their performance will be evaluated.
)

The foreign language department meets regularly to plan,
implement, and evaluate the program. The teachers and chair~erson
often interact to coordinate departmental objectives and collaburate
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cultural context.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at
& level significantly below their peers, gifted and talented
students, students receiving special education instrustion and
services, and students who are members of ethnic gro.ps
underrepresented in colleges and universities.

on achieving the objectives. Changes made in order to develop
higher ctandards for the teaching and learning taking place in the
foreign language classes are the result of regular evaluation of
students' achievement, instruction, and the curriculum. The
principal and chairper..n meet regularly to discuss the role of
foreign language instruc “on in the school's total program. The
department hes implemented plans that make foreign Language classes
more accessible to all students. The teachers are involved in
foreign language training programs that he.p them develop the.r
communication and teaching skilis. The school's leaders encourage
and enhance such staff developinent efforts.

EXEMPLARS

o Foreign language is provided for all students at every readiness
level. Advanced courses and subjects taught in the foreign
language are available for students who studied the language ir.
elementary and intermediate schools and for native speakers.

0 M~aningful communication is the main goal and the major activity
e\ .dent in the foreign language courses.

o Classroom language interchanges include:

- An obvious purpose in communicating

- Personal significance in the content

- Resolution of uncertairnties as a result of communicating

- The cultural features of the language and society

- Spontaneity and unpredictability ‘n vwn.ersational
communication

0 Students ere taught, in the receptive areas of listening ana
reading and the productive areas of speaking and writing:

- Language functions

- Structura. differences

- Vocabulary 1,70
- Communicative and/or graphic signals -




Foreign L..Juage (cont.)

o Specific proficiency levels have been established for perceptive
and productive skills, and means of assessment are in place.

- e Studants learn to understand and appreciate:

- Cultural univarsals, the physical and psychological basas of
cultural behaviors, and tha unconscious ways in which thay
themsalvas prejudje behaviors different from their own

- Tha significanca of special behaviors in target cultures

= Cultural skills in selacted target culture contaxts or
situations

» Cultural connotations in selacted key words and phrases,
gesturas, facial exprassions, and other body languaga

o Administrators facilitate and encourage opportunities (language
camps, tiavel abroad programs, students' exchange programs, and
holiday celebrations) that integrate foreign languaga competency
skills with on-campus activities.

o Departmental faculty members meet regularly to ensure a
coordinated program that meets the needs of the students and the
goals of the department.

o The regular evaluations of students' academic performance and
proficiency, instruction, and curriculum have resulted in higher
standards for teaching-laarning in the foreig~ language program.

o Foraign language programs are accessible to all students.

o The staff devalopment activities help teachers improve their

methodotogical and languaga/cul tural foreign lenguage skills.
The school's laaders activaly support this staff development.
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VISUAL AND PERFORMING ARTS

The visual and performing arts curricula enable all high school
students to study the arts and to realize and value the role that the
arts play in human experience. Students acquire and extend
knowledge, develop and master skills, expand creative abilities, and
develop their potential for Llifelong amateur or professional
endeavors in the arts. Students recognize the arts as an essential
part of the curriculum and an important component in the enrichment
of their lives.

The arts curricula include dance, drama/theatre, music, &nd the
visual arts. They are planned and address the broad range of
individual differences, talents, and interests of all high school
students and provide balance and enrichment to the total program.
The development of wunique intellectual, physical, social and
emotional responses through both verbal and nonverbal communication
are reflected in the curriculum. These curricula reflect the unique

characteristics of each of the arts, and they integrate and
interrelate the arts with each other and with the core curriculum as
appropriate. Stud.nts are taught the content and techniques that
make each of the arts unique and learn to see the characteristics
that the arts hold in common. Aesthetic perception, creative
expression, historical and cultural heritage, and aesthetic valuing
are fundamental components upon which all instruction in the arts is
based.

Apply this criterion equally to all student, including average
students, limited-English-proficient students, students achieving at

a level significantly below their peers, gifted and talented
students, students receiving special education instruction and
services, and students who are members of ethnic groups

underrepresented in colleges and universities.

PROGRAM CHARACTERISTICS:
EFFECTIVE VERSUS INEFFECTIVE

EFFFCTIVE

The written visual and performing arts curricula are
systeratic and articulated through the grade levels.
They include sesthetic perception, creative expression,
historical and cultural heritage, and aesthetic valuing.

The visual and performing arts curricula provide all
students with an understanding of the arts in their lives
and in the world, past and present.

All students are given an opportu~ities to express
themselves creatively, both nonverbally and verbally.

All students have the opportunity to participate in the
arts program. Serious students develop proficiency in an
art form before graduation.

Dance, ./theatre, music and the visual arts are
taught hoth as discrete disciplines as well as integrated
in other content areas to achieve correlation across
subject areas.

.
L
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INEFFECTIVE

The visual and performing arts curricula emphasize

production/performance with L(ittie or no attention
given to aesthetic perception, creative expression,
historical and cultural heritage, and aesthetic
valuing.

The arts curricu'a offered to students have little

relation to the environment, world cultures, history,
or the ongoing need for human expression.
Arts experiences are scheduled only for those who

demonstrate a talent for the subject.

Participation in the arts program is limited to a
minority of the student body. Serious students are
forced to develop proficiency in their chosen art form
outside of school 1f at all.

Dance, drama/theatre, music, and the visual arts are
taught only as separate disciplines with no sonnection
to other arts disciplines or other curricular areas.
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Visual and Performing Arts (cont.)

Students are engaged in visual and performing arts
activities in school and within the community, including
attending a variety of performances; visiting museums;
and participating in experiences brought to school by
artists, arts providers, touring groups, or artists in
residence. These activities are part of the planned arts
program.

The school library and other district or local resources
provide students and teachers up-to-date arts reference
materials such as video tapes, instructional films,
slides, art reproductions, cassettes, records, scripts,
reference books, software, and published music to
enhance, expand, and strength~: the arts program.

The district and school have a policy in place to provide
support services, staff development, and time for
planning the arts program.

There are storage facilities, adequate raterials, and
teaching space at each site for each of the arts.

There are a variety of measures used to assess student
and program success including data collected from
attitudinal surveys, teacher observations of perform-
ances/products, critiques, and teacher-developed tests.

2K

>
k&
CURRICULUM

Comprehensive visual and performirg arts programs are sequenced,
well-articulated, and they build on the knowledge and skills acquired
at the elementary and middle grade levels. They are aligned with the
Visual and Performing Arts Framework for California Public Schools:
K-12 and the Model Curriculum Standards. Grades Nine Through Twelve
for the arts. They emphasize the interests, abilities, and talents
of high schoel s.udents, enabling them to make informed personal
choices regarding the arts in their lives.

The visual and performing arts programs provide students with
inte{lectual, physical, creative, social, and emotional experiences
that connect them to a common core of knowledge that transcends
subject areas and demonstrates the relationship of the arts to
students' own cultural heritage as well as to human experience in
general. Not only do they gain insights into other cultures,
students understand how the arts reflect historical contexts, and
they are able to recognize universal themes and concepts. The arts
programs identify the interrelationships between knowledge and skills
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There is little evidence that students participate in
field trips or that the community works in partnership
with the schools to enrich the arts progrem.

The school library has limited arts reference materials
available for students and teachers, and appropriate
resources are not identified or made available.

Time for planning and appropriate staff development is
not provided to support the arts program.

The school does not have adequate storage facilities
for arts equipment or materials nor appropriate space
for arts instruction.

Assessment is infrzquent and not considered as part of
the learning and improvement process for the students.
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gained in the four disciplines and those gained in other subject
areas.

Courses in the arts offer to all studente an in-depth study of
one year in one of the four major arts disciplines. Each student
has opportunities to explore and experience other forms as well.
Multiple-level courses are offered by the arts departments for those
students who want more specialized training in and appreciation for
an arts discipline.

INSTRUCTION

Goals and objectives of visual and performing arts instruction
are clearly stated te include the promotion of critical thinking as
well as creativity and cognitive cevelopment in the arts. Students'
acquisition of knowledge leads tc th: development of skills,
concepts, styles, and an understanding of the unique principles of
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visual and Performing Arts (cont.)

dance, drama/theati:, music, or visual arts as well as the
commonalities among these disciplines.

Students describe, discover, write, view, compare, observe,
perform, and/or listen to selected works of artists and/or compasers.
Students research and read books that reflect the ideas and values of
artists from their own cultural backgrounds as well as those of other
cultures. Students engage in activities which enable them to share
past experiences and address arts themes in group projects.

Teachers use their artistic abilities to demonstrate, model, ask
questions, and motivate students to high levels of achievement in the
arts. Teachers also create a classroom climate that encourages
students to take risks and experiment.

MATERIALS AND RESOURCES

Community resources are used to enhance the total visual and
performing arts program. The high school arts program provides
appropriate and diversified materials and resources that allow
students to participate in a variety of urts experierces. Students
have access to up-to-date textbooks, scripts, published music,
musical instruments, films, videotapes, art reproductions and slides,
art supplies, and equipment. Performance and display space is
provided with proper technical equipment including effective sound
and Llighting systems for musical and dramatic presentations.
Community and local higher education resources provide the high
scho~l with access to, for example, guest artists, arts providers,
artists in residence, resource materials, performances, museums,
galleries, and arts or historical societies.

EVALUATION

Evaluation of arts courses and programs addresses four components
(1) aesthetic perception; (2) creative expression; (3) historical and
cultural heritage; and (4) aesthetic valuing. All arts courses with
credit fer graduation include these components.

A broad range of assessment methods are used to evaluate
students. These measures include teacher and peer obser vation,
student demonstrations, critiques, oral and written tests,
multidisciplinary presentations, portfolios, exhibits, pe:r ‘ormances,
and the type and quality of student questions and their respcnses to
teacher questions. Monitoring of the high school students' growth in
the arts program i. systematic and frequent. Students get daily
feedback on tneir progress.

There is a comprehensive plan that defines and aligns the
assessment with the goals and objectives of each of the arts. Data

collection and analysis provide fecZback to students, teachers,
administrators, and the community about the program.

PROGRAM SUPPORT

A statement of philosophy and written, sequential high school
visual and periurming arts curricula, articulated with the elemen-
tary and middle grade programs, are adopted by the school board.
Through in-service training, all staff become more knowledgeable
about the arts, and arts instructors incrzase their skill in
teaching the arts curriculum. School site administrators provide
released time for staff development, program planning inclusiing
grant writing, school visitations, collegial coaching, and eval-
uation.

The school utilizes both human an naterial resourres to expand
its educational program in the arts. The resources beyond the
school may include professionsl artists; charitable and service
agencies/organizations; universities and col.eges; museums, art
galleries, and libraries; historical societies and sites; local,
regional, and state arts agencies/organizations; senior :zitizens;
and business and industry. These resources are utilized in a spirit
of collaboration so chat a mutually beneficial partnership is
established between the district, school, anc the community.

EXEMPLARS

0 The curriculum for each course is based on the Visual and

Performing Arts Framework, Kk-12.

- Instruction in aesthetic perception emphasizes the
individuals® ability to respond to th. sesthetic elements of
a work or event and appreciate it in greater depth. By the
end of the high school years, students (earn to identify
accurately, expressively, and confidently a variety of
techniques, styles, artistic trends and movements,
conventions, and characteristics of particular art forms and
artists.

- Instruction in creative expression emphasizes creating,
performing, and interpreting. Students expand their
capability for imaginative thinking which is reflected in
their artistic expression. They use the skills, media,
tools, and processes required to express themselves in one or
more of the arts.

Instruction emphasizes the historical/cultural context of
creative artists, their work, their stylistic developmen:,
and their ei/fects on society in the past and present,
including cultural similarities and differences expressed
through the arts. Students understand the social, political,
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Visual and Performing Arts (cont.)

and intellectual influences affecting artistic expression.

- Instruction in gesthetic valuing emphasizes awareness and
response to beauty in many forms. Students study the sensory,
intellectual, emotional, and philosophical bases for under-
standing the arts in order to develop criteria for arriving at
personal judgments about their form, content, technique, and
purpose.

Visv={ and performing arts credit toward graduation is only
granted for courses which are part of the planned, bosrd-adopted
visual and performing arts curricula. Each course irncludes the
four elements of aesthetic perception, creative expression,
historical/cultural context, and aesthetic valuing.

Dance

- Students identify and describe, using the appropriate
vocabulary, dances of various cultures and historical perfods.

- Stu” ts analyze various techniques, styles, and choreographic
forms.

- Students express perceptions, feelings, and original movement
in dance images, improvisations, compositions, or choreog-
raphy.

- Students evaluate a dance performance.

Drama/Theatre

- Students identify and descrioe, using the appropriate
vocabulary, different kinds of plays and dramatic forms from
different historical periods and cultures.

- Students analyze the structure, plot, characterization, and
langusge of & play, both as a literary document and as a
theatre production.

- Students evaluate a theatre production.

- Students demonstrate proficiency and self-expression by acting
in a play, by improvising, by writing a play, or by directing
or working behind the scenes of a theatre production.

Music

- Students identify and describe, wusing the appropriste
vocabulary, various musical forms and styles from different
historical pe. iods and cultures.

- Students Llisten perceptively to music, distinguishing such
elements as pitch, rhythm, timbre, harmony, and dynamics.

- Students read and write music.

- Students evaluate a musical work or performance.

- Students know how to express themselves by demonstrating
proficiency in playing an instrument, singing in a group or
individually, or composing music.
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The visual Arts

- Students identify and describe, using the appropriate
vocabulary, various visual art forms and styles from
different historical periods and cultures.

= Students analyze the structure and composition of a work of
visual art.

- Students analyze and evaluate the aesthetic qualities of
works of visual art.

- Students demonstrate technical proficiency and self-
expression ir. one or more of the visual art forms such as
drawing, painting, photography, w«aving, ceramics; or
sculpture.

The visual and performing arts support and enrich history-social
science, English-language arts, science, and other subjects in
the curriculum.

ALl students take at least one course in the visual or
performing arts curricula as part of their core curriculum. The
school offers a variety of courses, in dance, drama/theatre,
music, and visual arts, to meet students' finterests, talents,
and developmental Llevels. Each course fincludes the four
framework components. Studenti who have developed exceptional
interests or abilities in the arta have an opportunity for more
in-depth study.

There is flexibility and creativity in the school schedule to
allow for arts classes during the regular school day as well as
in other time frames and at other locations.

ALl students, in developing a common core of knowledge, learn
that universal concepts are expressed throughout the arts both
in verbal and nonverbal forms of communication.

Students' cultural awareness and literacy are improved as they
gain deeper insights into the role that the arts play in the
development and transmission of cultures throughout the world.
Stude~t; Llearn that:

= The arts in America reflect ideals and values of various
cultures.

- The arts contribute to the customs, ceremonies, and
celebrations of all cultures.

- The arts reflect what a culture enshrines as important.

- Their personal values and ideals can be expressed through the
artistic disciplines.

= Culture is transmitted across generations through the arts.

In developing and refining their kinesthetic, aural, tactile,
ind visual sensibilities through the arts, students improve
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Visual and Performing Arts (cont.)

their appreciation for and enjoyment of works of art. They use
higher-level thinking skills such as analysis, synthesis,
evaluation, and application as they observe unique interrelation-
ships within and among the arts.

© Students engage in creative activities that help them:

- Learn to salue their own ijnaginative thoughts through

experience n the arts.

Transform personal experiences into original artworks.

- Engage in activities directed toward refining and mastering
artistic skills and performance/production techniques.

o Students, with feedback from the teachers and peers, exercise

judgment and discrimination in each area of the arts through an
analysis of the criteria for excellence within that discipline
and apply these criteria as they evaluate their own artistic
performances, works, and compositions on a regular basis.

o Students' works of visual art are exhibited for recognition and

appreciation throughout the school's buildings and in the
community. Dance, drama, and music students have opportunities to
perform both in the school and in the community.

0 Students engage in activities which promote their understanding

of the arts for lifelong involvement including the potential for
careers. They can identify the role of the arts in business and
industry, architecture, communications, etc.

o The guidance staff encourages students with spec'al artistic

interests or skills to include visual and performing arts classes
in their schedule.

[} Teachers of the arts:

- Teach the arts as academic disciplines as defined in the model
curriculum standards.

- Use their own artistic abilities to model for and motivate
students to high levels of achievement in the arts.

- Employ experiential teaching methods.

- Use community resources, inzluding professional artists,
museums, theatre, concerts, and dance performances.

o0 The necessary resources for arts instruction, production, and

performance are secured through the joint efforts of the leaders
in the district, site administrators, and staff. Parents and
community members also assist in  securing supplementary
resources.

RESOURCES

The following publications eare available from the Bureau of
Publications, California State Department of Education, P.0. Box
271, sacramento, CA 95802-0271 (phone: 916-445-1260).

Caught In the Middle: Fducational Reform for Young Adolescents in

California Public Schools, 1987.

Model Curriculum Standards, Grades Nine Through Twelve, Visual and
Parforming Arts, 1985.

Quality Criteria for Elementary Schools: Planning, Implementing,
Self-study, and Program Quality Review, 1988.

Quality Criteria for Middle Grades: Planning, Implementing, Self-
Study, and Program Quality Review, 1988.

ruality Criteria_ for High Schools: Planning, Implementing, Self-
study, and Program Quality Review, 1988.

Technology in the Curriculum, vicual and performing Arts Pesourcsz
Guide, 1987.

Visual and_Performi. g Arts Model Curriculum Guide, Kindergarten
Through Grade Eight (scheduled for pub'ication in 1989).

Visual _and Performing Arcs Framework for California Public Schools:

Kindergarten Through Grade Twelve, 1987 (Second Edition scheduled
for publication in the spring of 1989).
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PHYSICAL EDUCATION

Physical education is a vital element in a com nensiv |
well-balanced educational program. The learning exps,1ence offe.ed
in this subject area can be a major contributing factor in the
of imum development of an individual in all phases of life--physical,
mental, emotional, and fal. The exemplary pi.ysical education
progrem focuses on developing {n the student the asility to demon-
strate good sportsmanship and socially desirable behavior ts an indi-
vidual and as a member of a group; providing each ..udent with the
knowledge and opportunity to work toward his or her maximum physio-
logical development; motivating the student to maintain a high level

RS

curriculum each student's

education
‘itness, sportsmanship, and self-respect, and the knowledge,
skills, and velues that support lifetime participation in fitness and

The physical
physica.

develops

sports activities. Students actively participate on a daily basis as
an integral part of their secondary school experience. The program
is well articulated; it is built on the concepts and skills
previously learned, and as students progress through the curriculum,
they encounter concepts and skills repeated at higher cognitive and
physicslly more demanding levels. As a result of participation in
this planned program, students gain a working knowledge of fitness,
motor skills, and the value of attaining and maintaining a healthy
body. At the same time, the curriculum is a condit‘oning program
that develops the fitness ¢f all participants.

Physical education activities lead tcuard
maintaining optimum fitness.

achieving and
These activities are purposeful,
sequential, and proficiency-based. Through direct participation,
students learn ard apply the terminology, facts, and theories of
ohysical activity and fitness. Knowledge and application of these
fitness concepts enable them to develop effective, personalized plans
for a positive life-style that addresses cardiovascular corditioning,
flexibility, relaxation, and healthful nutrition.

Students participating in the proyram develop a strong sense of
self-respecy. They are treated and expected to treat each other with
dignity and respect, encourages to put forth their best efforts, and
recogni~ed for achievement. Students learn in a nonthreatening
environment in which success is not dependent on athletic ability,
and the characteristics and values of good sportsmanship are taught
and practiced, inciuding the values of fair play, teamwork, striving,

soncentration, and winning and losing well. Students who have
exceptional needs, including serious health problems, receive
assictance and counseling that enable them to succeed in an

appropriate physical education program.

The physical education program focuses on the establishment of
lifetime habits and values, including a positive self-image, physiral
fitness, and sportsmanship. Students recognize that strenucus
exercise has recreational, psychological, ana emotional value and
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of physical fitness and guod health throughout life; improving the
student's self-image; and providing knowledge and skills which can
be used by the student in worthwhiie lifetime physical activities.

Apply this criterion equally to all students, fncluding average
students, limited-English-proficient students, students achieving at
a level significantly below their peers, gifted and talented
students, students receiving speciat education instruction and
se~vices, and students who are members of ethnic groups under-
represented in colleges and univergities.
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that healthful play is as important as productive work.

Sports and
games are valued by students and staff for the enjoyment they
engender and the character they develop, as well as for the health
benefits they provide.

Physical education classes are managed for meximum student
safety and engagement in physical activities. Class periods are
utilized effectively in order to allow time for purposeful activity,
as well as preparation before and after the activity. Equipment and
supplies are sufficient to allow maximum student participation, with
8 minfmum of pessive observatior.. Lessons are characterized by
direct instcruction, student {involvement, skill demonstrations,
guided practice, and pre- and postevaluation. Teachers sctively
demonstrate and model the concepts, skills, and values they teach.
Assignments are directly related to the planned instructional
program and allow students to apply new skills and knowledge to what
they know and can do. Teachers utilize & variety of evaluative
techniques for determinine students' {ndividua! skills and needs.
Student achievement is compared to local, state, and national norms,
as well o~ to the goals and objectives set by the student and the
teacher. '

Physical education teachers meet regularly to asset3s the quality
of the currfculum and the effectiveness of the program and to plan

improveme¢nts. Changes are implemented as the result of the ongoing
assessment of student needs, student performance, curricular
innovations, e&nd professional research. Teachers participate in

staff development activities that enable them to remain cognizant of
and responsive to recent developments in curriculun and instruction
and are allowed and encouraged to participate in developmental
activities which enhance their professional effectiveness. They
also take an active role in schoolw’de staff development activities,
both as participants and as presentears.

B S S S I A
SR

EXEMPLARS

o Students experience physical education as a regular part of a
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Physical Educ:tion (cont.)

ERIC

balanced curriculum.

Students develop and maintain a high level of fitness and
wellness by:

- Regularly participating in activities geared to individual
fitness goals, including muscle strength and endurance, body
flexibility, cardiovascular endurance, and an appropriate
ratio of Lean and fat body mass
Demonstrating knowledge of exercise components and scoring
progressively highr~ than the 25th percentile of stat> or
national norms of i1i1tness tests
Learning CPR, basic safety rules, and procedures and
unierstanding the value of warm-up, conditioning, and
cool-down in injury prevention

- Undergoing periodic posture and body composition screening

Students develop and maintain a positive self-image and exhibit
appropriate sociai behaviors while participating ‘n physical
education by:

- Accepting their physical characteristics, capauvilities, and
limitations, valuing their personal identity, appre=iating the
performence of others, making humane comparisons, and
supporting the deveiopment of their peers
Interacting with teachers and students in a positive,
nonthreatening ctmosphere and identifving stre:sful situations
and dealing effactively with them
Exhibiting democrat:c leadarship skills and abiding by rules
and regulations
Deriving enjoyment from both the struggles and successes
related to participation in physical activity

Students exhibit interest and proficiency in movement skills by:

- Observirg and participating in a wide variety of physical
activities, including aquatics, dance, gymnastics, outdoor
educati.n, conditioning, sports, and special or modified
activities, where necessary

- Utilizing available s.hool and community resources for partic-
ipation in extracuri.cular physical activities, including
intramural sports and recreational activities

- Improving fine and gross mot-r skill performance

- Demonstratina transfer of learned skills and concepts from one
activity to e.i0ther

Students strive to achieve their higrest Llevels of physical
performance by

- Forthrightly appraising their own progress and establishing
realistic personal goals

1v-36

Demonstrating perseverance, concentration, confidence, and
cooperation

Expressing a sense of personal satisfaction and seif-worth
related to peak physical performance

Intramural recreational activities and interscholastic sports
are available to complement the physical education program.

Academic instruction is integrated with other departments and
includes offerings in:

Biomechanics Nutrition

Physiology Safety

First aid History of sport

Substance abuse Prevention and treatment of
Health and hygiene injury

Kinesiol ogy Anatomy

Stanidards for studerc performance are written and communicated
to all students and parents. Grading guidelines are based on
departmental goals and communicated to &sll. Student profile
information, as well as grades, is maintained to record progrecs
from year to year.

Students participate in physical education classes throughout
their secondary school vears.

Instructional groups are flexible and relate to the
instructional levels of the students for each activity or
academic area.

Teachers employ community resources such as:

- Doctors and hospitals - Community leaders

- Educational television - Organizations of physical
- Universities and colleges education teachers

- State and national parks - Recreation departments

- Industry

Physical education teachers are highly knowiedgeable about the
subject area, understand learning theory, are skilled in
instruction, and instill in their students a positive attitude
about physical education and a desire to learn more.

Teachers take advantage of staff development opportunities in
order to refine instructional skills &nd remein abreast of
recent developments in physical education curriculum.

The departmental staff works together with administrative gteffy
to evaluate 1nstructional methods and curriculum in ordsr -tg
ensure consistency, coordination, and alignment among courses I’7’7




Physical Education (cont.)

and to plan improvements in the program.

o The school and district administrations support the physical
education program by ensuring that sufficient staff, facilities,
eauipment, and materials are available to implement a high-
quality program.
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VOCATIONAL-TECHYICAL EDUCATION

Vocational-technical education provides students an opportunity
to explore, evaluate, and prepare for careers. Vorational-technical
education comolements and reinforces the core curriculum common to
virtually all students.

Vocational-technical education is a continuum of well-planned,
coordinated, articulated, and sequential education and vocational
training experiences that prepare students for successful
participation in the community, home, life, work, and college. It
encompasses awareness of careers, exploration ot jobs, vocational
guidance and counseling, establishment of career goals, employability
skills, development of personal skills, job skilis' clusters, and
general to specific job skills. It prepares individuals for job
entry, job advancement, more advanced training, job retraining, and
eritrepreneurship.

Vocational-technical education in California comprises nine major
subject-matter programs: agricultural education, office education,

marketing education, consumer and homemaking educsation, home
economics-related occupations, health careers education, industrial
arts education, technical education, and trade and industrial
education.

Students learn about various careers so they can make meaningful
choices related to careers and develop plans for careers. They
develop general employability skills that are necerssary for success
in a career and apply to successful Lliving. Lcudents have the
opportunity to study occupational clusters, and they have access to
vocational-technical education programs to Llearn the specific
occupational skills and concepts required for employment or
advancement in a particular occupation. Students' basic academic
skills are reinforced throughout the entire vocational education
program by applying basic academic skills to hands-on tasks.

Students are assisted in making meaningful choices about their
careers through their participation in awareness studies of careers
and activities that include examining the prerequisites and the
characteristics of various orcupations. The students prepare plans
that address career goals, the course sequences leading to the goals,
and other integral components of the students' educational programs,
including participation in supervised community-based educational
experiences and students' vocational organization activities.
Students learn general employability skills, including job interview
techniques; interpersonal relationships with customers, coworkers,
and supervisors; and «ork ethics such as punctuality, accuracy,
neatness, and efficient and effective use of time.

Students have the opportunity to participate in the study cf
occupations in the areas of agricultural education, office education,
marketing education, ccnsumer and homemaxking education, home
economics-related occupations, healtt careers ec:rition, industrial
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Vocational -technical education has a dual purpose in its wission
to benefit individuals as well as society as a whole. All students--
males and females, the gifted and disadvantaged, the handicapped,
and minority and nonminority students--have the right to select a
career and receive education and training to make their goals
possible.

Students whose career goals include employment immediately after
leaving high school and who want to learn the skills and concepts
required for an 9Jccupation have access to specific occupationat
training programs from a var:ety of snurces: the comprehensive high
scnool, the regional occupat.onal center/program (RCC/P) associated
with the school, the community college, adult education, and the
community.

In applying this criterion, consider how the comprehensive high
school, the ROC/P, the community college, adult education, and the
community interrelate to maximize vocational-technical education
opportunities for students. Also, apply this criterion equally to
all participating handicapped students, students in nontraditional
projrams, pregnant students, single parents and homemakers,
ecoomically and educatiorally disadvantaged students, and students
witt limited English proficiency.

arts education, technical education, and trade and industrial
educition. Students gain broad concepts of an occupational cluster,
geneal skills, and specific ckills with wide application, and they
acquire an understanding of the nature of work in the various
occupations within the cluster.

The comprehensive high school, the ROC/P associated with the

schvol, the community college, adult education, and comm.nity
cooperate in providing students whose career plans include job
preparation with access to an articulated occupational training

program. In these programs students learn skills and concepts
identified by practitioners and representatives of business,
irdustry, and labor as those that are curreitly required in specific
occupations.

Students reinforce their basic academic and critical thirking
skills by applying theoretizal concepts to practical tasks, such as
the application of English language skills to writing business
letters ayd mathematical calculations to diagnosing and repairine
electronic components. Skills and concepts learned by students i
vocational -technical education are used as an alternative way tc
satisfy graduation requirements in core academir subjects when they
aie comparable to those taught in academic cours=s.

Students in voc.tional-technical education programs progress
through sequentially structured units of instruction and courses
offered by the comprehensive high school, the ROC/P, th~ community
college, and the adult school and in community facilities. The

lemd
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Vocational-Technical Education (cont.)

programs ere designed with objectives of performance and provide
adequate duration and intensity for the students to accomplish their
cbjectives. Teachers in the schools snd employers in business and
industry understand the sequential nature of the programs and work
cooperatively to ensure that the units of instruction currently
taught in schools and the skills and concepts reinforced through
community-based experiences coincide.

Students participste in Llearning activities conducted in
classrooms and laboratories in the schools and in supervised learning
activities in the community.

Students having difficulty succeeding :n the vocational-technical
education program are given appropriate special assistance to help
them successtully complete the program. Students with limited
pr:ficiency in the use of the English language may be helped by s
bilingual tutor and with textbooks and written instructions in the
language witl which they are most familiar. Students with learning
handicaps receive special assistance or remedisl instruction. Other
students needing assistance receive help to overcome the difficulties
that prevent them from succeeding in the vocational-technical
education program.

Vocational-technical education oiganizations provide students
with the opportunity to develop interpersonal, leadership,
citizenship, and occupational skills as an integral part of
instruction. Students experience the democratic process 1n action
and gain self-confidence by participating in both cooperative and
competitive activities.

Vecational-technical education curricula are reviewced regularly
by subject-matter advisory committees. The purpose of these reviews
is to keep the programs pertinent to the workplace, to .ew and
emerging technologies, and to the current labor market.

Vocational-technical education teachers are experienced in their
occupational fields and keep current with changing technologies. The
teachers meet regularly for forma! staff development activities, for
infcrmal opportunities to exchange {ideas and concerns, and for
coordination in planning, implementing, and evaluating the program.

The lead person fur each vocational-technical education
subject-matter area meets regularly with t.e school's principal to
discuss the vocational education program and its role in the school's
total program.

The administrations of the school, the district, and the ROC/P
support vocationa.-technical education by encouraging students to
enroll in the program, making time available for the students to take
the classes, providing qualified teachers, and providing students
with access to adequate facilitiec that meet health and ssiety
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requirements, equipment currently being used in business and
industry, and necessary materials and supplies for implementing
quality vocational-technical education instruction. Such qGuality
instruction is required for the students to prepare for the

occupations of their choice.

EXENPLARS

o Students develop awareness of careers by making use of services
and activities such as:

gathering and
career

= Receiving assistance in
information on careers in the
classroom, and from guest speakers

- Completing aptitude and interest tests for careers and having
the results explained to them

- Participating in erploratory and general work experience
education programs to explore the world of work realistically

- Developing career plans, with the assistance of <ounselors
and teachers, that contain immediate and long-rat.ge career
goals

interpreting
center, in the

o General employability skills and concepts are {nterwoven
throughout the entire vecational-technical education curriculum.
Students learn job interview techniques and on-the-job
interpersonal relationships in specific units of fmatruction in
vocational-technical education courses. In all courses, wnrk
ethics, such as punctuality, accuracy, neatness, and efficient
and gffective use of time, are learned and reinforced during the
daily activities of the course.

0 Students Llearn concepts and skills common to e variety of
occupations within an occupational cluster. Examples of akills
common to a cluster are typewriting/keyboarding that have broad
application in the clerical and data processing cliusters of
occupatiens, and to other clusters as well, and blieprint
reading, which is applicable to a wide range of mechanical,
construction, and design occupati.ns.

0 Students whose career goals include immediate employmen. on
leaving high school have access to specific occupational skills
training programs. The occupationa for which the training is
provided have a present or projected demand fcr new employees,
and interest surveys indicate students' demand for the training.
The skills and concepts learned by the students are ijdentified
by practitioners and representatives of business, industry, and
labor as thos® currently required for entry into the occupation.
The skills and concepts are expressr 1n performance objectives.
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Vocational-Technical Education (cont.)

o The curriculum is arranged sequentially and presented to the - Allowing appropriate vocational-technical education units of
students in a variety of methods, including: instruction to meet some of the core academic graduation
requirements
- Large-group instruction - Simu'ated jobsite work - Scheduling enough periods per day in the school for students
- Small-group instruction - Supervised occupational to have time for vocational-technics! education teachers who
- Individual instruction experiences at sites in have sufficient and appropriate professional preparation and
- Laboratory work the community occupational experiences in the subject
- Selecting vocational-technical education teachers who have
0 Vocational-technical education students participate in the sufficient and appropriate professional preparation and
activities of students' vocational organizations that are occupational evperiences in the subjects
approp.iate to their occupational areas of study. The - Providing access to a properly equipped and supplied work
organizations are: station for each student in a facility that meets all safety
and health standards
- Distributive Education Clubs of America, DECA - Providing necessary support services for special needs
- Future Business Leaders of America, FBLA students in vocational -technical education
- Future Farmers of America, FFA - Providing teachers adequate time for any vocational-technical
- Future Homemakers of America/Home Economics-Related Occupa- education program that conducts year-round activities
tions, FHA-HERO - Providing teachers adequate time for integral activities that
- Vocational Industrial Clubs of America, VICA occur outside the classroom
- Providing adequate opportunities for vccational-technical
0 A subject-matter advisory committee, whose members include a education teachers %o participate in conferences, workshops,
practitioner and representatives of business, industry, and and other appropriate activities designed to help them keep
labor, regularly reviews the curr cuiun and nakes recommendations current in their areas of vocationai-technical instruction

concerning such areas as:

- Curriculum content
- Adequacy of equipment and facilities
- Placement

[} Vo.ational-technical education teachers:

- Have adequate work experience in the occupations they are
teaching.

- Have professional preparation in the vocational subjects they
teach.

- Remain current in their areas through activities such as
participation in professional and technical conferences and
woerkshops and by wotking occasionally in the relevant
occupations.

[} The lead person of each vocational-technical education subject-
matter area meets regularly with the school's principal to
discuss the status of curriculum, facilities, equipment, and
staffing and to coordinate the goals and objactives of the
subject-matter area with those of the total school.

o The admin’-tratfons of the high school, adult education, the “ o
(\ J I district, and the ROC/P support vocational-technical education St Tx
Cwu by:

- Providing adequate vocational guidance and counseling services
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STUDENTS' PATHS THROUGH HIGH SCHOOL

buring high school each student takes his or her own path through
the courses offered. This criterion describes how these paths are
constructed and the impact of the path taken on students' learning.
Two fundamental curricula issues are:

o Does each student's path take him or her through a core of
Learning expected of all high school graduates?

o Does each student's path go beyond this common core through
the courses and learning that enable the student to meet his

i ,'i:%;;;;;{f};,;’ e i R e B

All students achieve a core of common learnings that enables them
to understand, participate in, and carry on the civilization in which
we live. Beyond this common core, electives and specialized courses
of study give all students the opportunity to prenare themselves for
higher education and/or the workplace. Students are earolled in the
most challenging and engaging sequence of courses that suit their
different talents, needs, and aspirations; programs for honors,
advanced placements, college preparation, vocational-technical
education, general education, and remediation are available. Taken
together, the core and the specialized courses provide a four-year
path for each student to develop to his or her greatest potential »nd
be prepared to achieve pos secondary gosls.

The curriculum experienced by each student as he or she
progresses along his or her path through high school is brosd-based
and balanced. In addition to the core curriculum of Englisk,
history-social science, mathematics, science, the fine arts, and
foreign langusge, students are guided to take the courses that will
prepare them fully for entrance into higher education and/or
employment for their chosen careers. Each course selected along the
student's path challenges him or her to be an active learner, to
apply what he or she is learning, and to synthesize new ideas and
concepts with those previously learned. Students have alternatives
for acquiring core skills and knowledge; there are different courses
with comparable core content.

The students leurn about a wide range of careers and what they
must do to prepare for careers of interest to them. They are
encouraged to set career goals and plan paths through school that
will prepare them to achieve their goals.

Students are able to move from one path into another by way of
bridges that invite them to cross over tc more challenging paths. The
school has definite pracedures for identifying potentially capable
and/or underchallenged students at the lower and average levels of
instruction and has developed support systems that help these
students to achieve in higher-level classes. Where appropriate,
transitional classes are designed to help students to be successful
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or her goals and prepare the student for success in higher
education and/or the work place?

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at
a level significantly below their peers, gifted and talented
students, students receiving special education instruction and
services, and students who are members of ethnic groups under-
reprecented in colleges and universities.

B R R

The scheduling procedures

in a more challenging environment.
facilitate transfers into more challenging paths. Regular classes
are being made more challenging so that all rntudents will be better
prepared to lead prodictive and satisfying Lives after high school.

All students have equal opportunities and experience widespread
access to quality instruction. Attention to equity and access is
apparent in the design and implementation of the curriculum and in
tee scheduling process. As a result, all students have access to,
and receive support for, success in the core's program. Students
from groups underrepresented in college are encouraged to enroll in
college preparatory courses. Regardless of gender, ethnicity, o
handicapping condition, students have access to vocational-technical
education programs related to their career interests.

Parents, teachers, and counselors help students set paths that
aim toward their highest, most realistic goals. Students are abls
to discuss their programs of study, life goals, and career ambitions
with their teachers and/or counselors. A schoolwide system of
guidance facilitates such interaction and emphasizes the
collaborative nature of the processes of course selection. Parents
are actively encouraged to participate in the processes of course
selection as part of the established procedures. The timeliness of
taking certain critical courses is emphasized in the counseling of
students and is known to the perents. TYeachers, counselors, and
students regularly evaluate each student's path to ensure that it is
both comprehensive and balanced. Information gained from these
evaluations is used to make needed changes in course offerings and
scheduling. Students' placements are based on standard criteria and
not just on personal Judgments.

Students and parents are given timely, accurate, and clear
assessments and advice concerning the students' learning progress.
These evaluations are given to improve performance and encourage
each student to attain his or her highest potential.

Students are encouraged to develop a four-year perspective and
to clarify their goals accordingly. They understsnd and experienrs

186



"1

Q

ERIC

Aruitoxt provided by Eic:

Students' Paths Through High School (cont.)

how what they are learning is interrelated. They feel that what they
are learning is important to thei~ lives now and in the future.

R R

EXENPLARS

o Students and parents are aware that there is a common core of
knowledge that the students will be expected to master prior to
graduation. They see the value of this core of studies.

o This core covers the skills, knowledge, and values each student
needs to be an active and productive member of our society.

o Each studant has access to courses that fulfill his or her needs
and talents, enabling the student to meet his or her goals for
high school and beyond.

o Students experience a program that is continuous in concept and
development of skills:

<= The courses' contents are not unnecessarily duplicated.

- The courses' contents are part of a continuum of learning--no
gaps in learning exist.

- Succassful completion of the courses leads students to the
acquisition of the identified base of knowledge of the ccre
currfculum.

o Students and parentc are encouraged to consider more challenging
alternatives that will promote broader career opportunities on
graduation.

o The school has a process that enables students to take advantage
of bridging into more challenging paths.

- Transitional courses are readily available.

- Students have high expectations for their careers and maximize
the educational options available to meet these.

- Progrems are offered to encourage the students to explore
expanded opportunities.

- Students are encouraged to consider career goals that are
nontraditional for their gerder or background.

o Transitional classes enable students with lower skill levels to
acces> higher-level content.

0 Students and parents have been made aware of the various options
and paths available to them, based on the students' strengths and
unique inte~ests and abilities, and parents are actively
encouraged to participate in the course selection process.
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Students have and take advantag® of regular opportunities to
discuss their various educational paths, life goals, and career
ambitions with their teachers, counselors, and role models from
business, indusiry, and labor.

- The paths fulfill students' needs and meet students' goals.
- Students are assisted by trained, interested, and ~oncerned
school-site staff.

Teachers and counselors regularly review with the student his or
her educational plans and progress toward them.

Students understand how each course is an integral part of their
own four-year program, and understand and experience how what
they are lesrning fits together.

The school's personnel and programs focus 9n the students®
personal and academic successes. Students ieel that what they
are learning is important to them now and in the future.




ERIC

Aruitoxt provided by Eic:

INTEGRATED SKILLS

Integrated skills are those skills that students mus: deve..p and
employ in order to master the content of the courses they take during
high school. skills and content are integrated by both instructors
and students to achieve learning outcomes. These skills have
departmental and schoolwide agreement, and skilt acquisition and
development are integral parts of all coursework. Consistent
application of these integrated skills enables students to master the
contents of the courses.

R
Students are developing and using the skills of thinking,
learning, Llfiatening, speaking, writing, reading, and cslculating.

Written schoolwide policies and departmental implementation plans
ensure that these skills are developed in all students regardless of
the paths the students take through high =school. Uniform
expectations for development of skills are practiced departmentwide
and schooluide. All departmental plans specify the skills developed
in each course offered by the department and describe how the skills
are integrated in each subject-matter area. Departmental plans set
up a system that enables progressive and developmental skill
training. Faculty members are implementing the departmental plans in
each course syliabus.

As a result of this focus on these integrated skille, students at
the lower and average 'evels of achievement are able to move into a
more demanding curriculum. An emphasis on integrat:d skills in the
core courses in the first two years of high school gives these
students both the skills and content needed to succeed in the more
demanding curriculum. At the same time, strengthening the skills of
the students in higher-level courses challenges them to excel
continually.

All students are expected to {increase their thinking skitls.
Assignments require students to regularly use higher-level mental
processes that include analysis, interpretation, evaluation, problem
solving, application of principles, and creativity. Faculty members
continually model such skills, and the materials of instruction, the
learning and teaching processes, and the methods of testing reflect
this emphasis on higher-levél mental processes. Schoolwide support
for raising expectations for students’ thinking is present; and
parents, students, and community members understand and support the
commitment to developing the thinking skills of each student.

Students receive regular foedback on their skill development
progress. Time and effort a:e taken to extend the atudents'®
proficiency levels in each of the integrated skills.

Students receive instruction and assistance in 'ibrary and media

use and learn how to access and use a range of information sources.
The litrary offers ample collections of books that support extension
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The continued development and use of these integrated skills is
a significant objective of the school, which recognizes the need of
all students for lifelong learning.

Apply this criterfon equally to all students, including average
students, limfited-English-proficient students, students achieving &t
a level significantly below their peers, gifted and talented
students, students receiving special education instruction and
services, and students who are members of ethnic
underrepresented in colleges and universities.

interest in the priorfty curricular objectives of the
school, thus enabling students to explore and research in an
in-depth manner. Libraries are open before and after school to
encourage the maturation of students as indeperdent learners.
Libraries offer support services for teachers to integrate library
use {n regular assignments.

groups

of students’®

The faculty's in-service projrams address the training needed by
the faculty to become increasingly proficient in planning and
executing objectives of skiil deveiopment in their courses.
Administrators and faculty members continue to raise their own
levels of skills through both {in-service programs and personal
development programs.

EXENPLARS

o The spec:fic skills integrated into the curriculum include:

- Reading--Students extract mesning from printed material. The
prucess requires decoding, comprehension, interpretation, and
learning.

- Writing--Students communicate ideas effectively
form, with correct usage and spelling.

- Speaking--Students effectively communicate :deas orally in
differert situations: one-on-one, small and large groups,
public speaking, and dramatic presentations.

- Listening--Students understand both the content and emotional
meaning from the oral language of other people. Attending
behaviors and active Llistening are necessary components of
this skill.

= Thinking--Students reason and reflect and use judgment to
make effective decisions. Thinking involves knowing facts,
comnretending the data, applying infaormatfon to a particular
fssue, analyzing, synthesizirg, and evaluating. Thinking
engages the higher mental processes of problem solving, the
application of principles, and creativity that enable
students to relate what they are learning to the probloun of
day-to-day life.

fn written

130




Integrated Skills (cont.)
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= Calculating--Students use numbers, arithmetically and
algebraically, in both conceptual and practical applications
and to understand the relationships and logic of mathematics.

= Learning--Students gain knowledge and understand information
in some systematic order and then use what is mastered in both
an academic and practical-life context. Learning is the
continual discovery of better ways of acquiring knowledge and

the ability to assess and use the knowledge. Learning
requires the effective use of study skills. Students are
encouraged to examine the organizational and conceptual

strategies they use to learn and are helped in becomind more
effective learners.

A schoolwide agreement that all students need to develop the
skills of reading, speaking, Llistening, thinking, calculating,
and learning and the teaching of these skills is part of every
teacher's curriculum and instructional strategies.

The leaders at the school ensure that these skills are integrated
into the courses both in the instructors' plans and i’ the
students’ work.

Each teacher within sach department infuses these skills into &all

aspects of the curriculum, building on skills learned in a

variety of other contexts. A cumulative advancement of all

students' skills is present.

The development of thinking skiils is central to instruction:

- Instructional materials include an emphasis on the higher
mental processes.

- Instruction includes observations, reflections on
observations, wuse of ¢tirsthand information and daily
experiences, primary source material, and experimentation.

- Students learn the nature of the subjects and the ways of
thinking they represent along with factual content.

- Instruction tends to be based on inquiry with higher mental
process questioning.

- Testing includes formative tests with feeaback and corrections
on higher mental process questions.

Emphasis on these skills is especially evident within the core
curriculum require! of the students during the first two years of
high school. A schoolwide plan organizes this effort.

Students needing specific help in the basic skills of reading,
writing, speaking, listening, and mathematics receive help in
special classes or at special times in regular classes.

Transitional classes enable students with lower skill levels to
have access to higher-level content and place special emphasis on

s
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the integrated skills to facilitate students' mobility between
courses.

The Llibrary's services and hours and teaching practice encourage
students to explore and use the library for assigned work and
their own interests.

In-service programs on development of skills enable faculty
members to receive appropriate and timely instruction on
integrating each of the skills into their instructional programs
and on refining their own skills.

In all courses at all grade levels, students receive regular
feedback on their development of skills in each skill area.

fon v




Q

ERIC

Aruitoxt provided by Eic:

INSTRUCTIONAL PRACTICES

The instructional practices criterion focuses on the teaching snd
learning that {s taking place in every classroom in the school. It
fncludes methods for teaching content and design of methods of
thought end communication of e discipline; design of lessons to
promote students' Llearning; methods and materials used in instruc-
tion; atudents' asaignments and classroom sctivities; atudent-teacher
interaction in the classroom; and teachers' expectationa for the stu-

Teechers know the central issues, the major works and people, and
the primsry methods of thought and communication associated with the
subject areas thoy are teaching. They model genuine interest and
enthusiasm for the subjecta, show the students what {a interesting,
and excite in them a deaire to learn more about the subjects.
Learning time is concentrated on the important prioritiea of the
particular subject, and students are taught how to learn the subject
and how to evaluate the relative importance of its varied content.
School leaders support staff members' efforts to improve instruction
and are knowledgeable about curriculum and instructional practices.

Students engage in the methods of thinking and communiceting
che~acteristic of the discipline. Classroom activities encourage
students to develop and elaborate ideas, to synthcsize new knowledge
with their own previously acquired ideas, and to express these {deas
orally and in writing. Students periodically explore selected topics
fn an in-depth manner as part of projects completed over extended
periods of time. The proportion of learning time allocated to such
projects and the average length of time per project increase over the
duration of the course and over the grade levels.

Lesaons are desizned so that students experience a complete
learning cycle. Students ere prepared for the new content; the
content is introduced, then taught to the students; the students
apply the content first with guidance and feedback, then
independently; finally, they transfer the content to riew situations
fn synthesis with other content. Throughout this cycle, more
frequently {in the early phases, the teacher monitors the
understanding of the students, adjusting and reteaching ss necessary.
Teachers employ o wide repertoire of tesching methods to match the
kind of learning desired, style of learning, style of teaching, type
of content, and resources available. The instruction the student
receives provides him or her with the skills and knowledge necesssry
to develop the capacity to think and learn on her or his own.

Students have frequent opportunitiec to emplo, .heir strengths
and interests in learning activities. Varijations in assignments and
teaching methods are utilized when needed to match students’ needs
and ways of learning; help is given when students need it. Pace,
depth, and focus are sdjusted to keep students of every abiiity level
engaged in learning common topics. Students unde;stand the purpose
of their assignments and what they ere expected to do; they know what
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dents' success.

Apply this criterfon equally to all students, including average
studens, limited-English-proficient students, students achieving at
e ‘'ceel significantly below their peers, gifted and talented
students, atudents receiving special education instruction and
aervices, and students who ere members of ethnic groups under-

represented in colleges and universities.

they will learn by completing the work; and they heve & good chsnce
of doing so successfully. Students with language difficulties
engage in guided language development activities appropriate to each
subject taught. Students' motivation to learn is recognized and
encouraged throirghout the school.

Classroom discussions are used to help students recognize the
central i{ssues of the subject and to analyze, synthesize, and
evaluste what they are (earning. Strdents of every level of ability
are asked questions of appropriate difficulty. Classroom
discussions stimulate students' {interest in the subject. All
students fe~l free to participat® in classroom learning activities;
each student tskes an active part in the class.
frequently and informatively to students' responses.

Expectations for learners' behavior are clae-ly defined and
consistently maintained. Grading policies and standards sre known
to students and parents; they are applied fairly. S$Students are
alerted to their progress and provided specific suggestiona for
improvement at regular intervals. Students receive Prompt feedbeck
on their completed assignments.

The allocation of the teacher's attention to groups and
fndividual students is balanced, timely, and fair. Positive verbal
and nonvserbal support encourages lesrning effort and progress.
Interactions are guided by the evident belief that all atudents can
and will learn. Time {s managed to maximize learning. Students'
attention to the Llearning activity is not diarupted by other
students, announcements, or other noninstructionvl events. Nor do
they have to wait for directions, clarifications, or raquired
materials. Excellence in work and essignments {a exhibited by
students at sll Llevels of achievement; the craft of learning fis
taught und nurtured in day-to-day activities. Studenta are tsught
to help esch other learn.

KiTa?
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EXENPLARS

o Teachers in each curricular area are thorough!y knowledgeable of
the subject. They know and are able to teach the central issue;
they are fsmiliar with the major works, &know the roles and
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Instructional Practices (cont.)

impacts of the major people associated with the works, and are
able to use these works and perple in assignments that give life
to the subject for the students. They know the primary methods
of thought and communication of their disciplines and are able %o
teach those methods to their students.

Teachers' knowledge of their subjects enables them to concentrate
instruction on the important priorities of the subjects and to
teach students how to evaluate the relative importance of the
ideas, events, works, and people by using knowledge of the
subjects.

Teachers are interested in and enthusiastic about their subjects
and are able to instill a like interest and enthusiasm in their
students.

Teachers design classroom activities that require students to
develop and elaborate the ideas of their disciplines, to combine
these new ideas with their own ideas, to write regularly about
them, and to discuss them.

Individual and group projects are assigned to allow students to
explore areas of the discipline in depth. These projects are
extended cver time and bacome more frequent and more in-depth as
the students progress through the discipline.

Lessons include all the steps of the learning cycle:

- Students are prepared for the new content by a2 review for
continuity with previous learning and a check for knowledge of
the prerequisites to the new cortent.

- Advance organizers, such as the purpose and objectives of the
lesson, some ideas of what will be learned, activities and
assignments to be used, and so forth, further prepare the
students for the new content.

- The content is introduced.

- Students participate in interactive leerning activities suited
to the content.

- Tt y use the new content with guidance and feedback.

- They work independently with the content.

- They transfer the content to other knowledge and skills.

Teachers monitor students' wunderstanding, giving feedback,
adjusting the activities and assignments, and reteaching as
necessary. These feedback-corrective procedures occur at
regular, frequent intervals.

Teachers have and use a wide repertoire of teaching methods to
ensure students' learning.

Instruction emphasizes the students' capaci:ty to think and learn
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on their own.

Lessons are designed to engage students' interest and employ
their strengths; and pace, depth, and focus are adjusted to keep
each student engaged in the 'esson and motivated to learn.

Students know what they are expected to do and what they will
learn, and they expect to succeed.

Students with limited-English proficiency, those using
nonstandard English, and those with underdeveloped |anguage
skills are provided guided (anguage developmental activities
appropriate to the subject being taught.

Clasr discussions regularly are used to help students identify
the major issues, ideas, and events; to analyze, synthesize, and
evaluate what they are learning; and to stimulate interest in
the subject.

In class discussions:

= All students participate.

- Students at¢ all levels of ability are asked questions of
appropriate difficulty.

- Teachers direct questions to keep all students <nvolved.

- Students who are stuck or answer incorrectly are cued or
coached to a correct response.

- Time is given to allow students to formulate an answer.

- The questions help the students analyze, synthesize, and
evaluate what they are learning.

- Teachers respond by acknowledging, supplying additional
clarification and illustration, modi fying, applying,
comparing, and summarizing students' responses.

Class time is used for learning activities that benefit most
from teachers' interaction; homework time is wused for
assignments suited to independent work.

Students know what is expected of them as leainers; they
understand grading policies and standards, and they believe the
policies and standards are consistently and fairly applied.

Students receive regular progress reports in addition to prompt
feedback on assignments, including homework, and specific
suggestivns for improvement.

The teachers' attention to groups and individual students is
balanced, timely, and fair.

Inscruction is managed to marimize learning.




\ ; s Inscructiorsl Practices (cont.)
g™

= Students know how class time is oryanized, what they sre
supposed to be doing, and when assignments are to be
comp'eted.

= Time commitments are kept.

= Students do not have to wsit for directions, .lsrifications,
er required materials.

= Use of scarce equipment or materials is scheduled to minimize
unproductive wafting.

- Class interruptions by arncuncements, other atudents, or other
noninstructional events are kept to a minimum.

= Learning is encouraged, supported, and valued in the
day-to-day intersctions between teachers and students.

- Excellence in work and assignments is exhibited by students at
all levels of achievement.

- Students help each other to learn.
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SPECIAL NEEDS

Special needs programs °‘n secondary schools are those that
provide services for educationally disadvantaged students, limited-
Erglish-proficient students, gifted and talented students, and
students receiving special education services. The services provided
to these students support their acquisition of the core curriculum
and their participetion in the scnool's total program and enable them
to become successful learners. Students with special needs are not
isolated from their peers; they enjoy access to this core of common
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The special services the students =re receiving support their
acquisition of the core curriculum, ana e~ch student with special
needs is exnected to master, to the extent of his or her ability, the
core curriculum provided to all students. The total curriculum
experienced by the students 1is comprehensive, balanced, and
appropriate to the students' career goals. Special services help
students complete and learn from the assigned work of the regular
curriculum, rather than disptacing the regular curriculum. Students
are experiencing success in learning the skills and concepts of the
curriculum commensurate with their highest potential and are feeling
positive about themselves as learners.

The methods, materials, and assignments used in the coursework
are appropriate to the special needs and activities of sach student
whether those needs result from a handicapping condition, a primary
language other than English, or achievement levels significantly
above or below those of the majority of students. Special servires
provide access to the core curriculum by providing comprehensive
instruction that promotes normal progress. Beyond the core
curriculum, students with special needs nave access to vocational and
college preparatory programs that fit their career goals. Students
develop their potential by means of challenging coursework,
appropriate course placements, mentorship, and advanced placement
whenever possible. For the high-sbility or high-achieving student,
special services remove ceilings, raise the conceptual level, and
extend the breadth and depth of the core program.

The school environment encourages academic success for special
needs students. Each adult working with the students is
knowledgeable about their needs, capabilities, and learning progress
and expects them to be successful in school. ALl adults
enthusiastically assume the responsibility of helping the student
with special needs realize his or her potential as a lvarner by
planning and coordinating efforts to provide a coherent and
well-articulated program. Work with students is supported by
appropriate staff development activities relating to special needs
and is focused on curriculum, instruction, assessment, and students'
schievement.

sounseling and personnel servic < for studen-. provide a strong
link between special needs students and core ¢ .sses. Perscnnel
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learnings and participate fully in those activities that compose
daily life at school.

Apply this criterion equally to all students, including average
stidents, limited-English-proficient students, students achieving at
8 level significantly below their peers, gifted and talented
students, students receiving special education instruction and
services, and students who are members of ethnic groups under-
represented in colleges and universities.

......

practices for students ensure access to, and support success ir,
this core by coordinating the studerits' schedules to maximize
participation in the school, fecilitating the ease in which students
move from one path to the next, and focusing students' attentions on
choices likely to lead to a strong foundation in the skills and
kncwledge necessary for postsecondary education and/or a career.
Students regularly use the services available in addressing a wide
range of concerns and feel comfortable doing so.

The schoolvwide policies and procedures reflect equity in
providing opportunities that maximize the students' potential and
create an environment where all students realize success in
learning. The academic success of the students with epecial neuds is
actively supported by the administration, staff, parents, and
community. Ongoing communication and collaboration smong teachers,
specialist staff, counselors, and parents have -=2ulted in an
integrated program for each student, allowing him o¢r her to
experience a continuity of learning.

EXENPLAKS

o Students with special needs have equal access to the core of
common learning provided for all students.

-~ The curriculum received by students with special needs is
well palanced. It includes literature, mathematics, history-
social science, science, and visual and fine arts.

- The student's primary language is used as a vehicle of
instruction to the degree necessary for him or her to have
access to the regular core of common learnings, to make
normal progress through the curriculum, to experience
success, and to sustain adequate psychosocial adjustment.

- Opportunities exist for gifted and talented students to take

challenging courses and move rapidly through the core
curriculum.
- Students with individualized education programs (lEPs)

participate in the core curriculum to the full extent
permitted by their handicapping conditions.




Special Needs (cont.)

The special services received by each special needs student
support his or her participatioh in the core curriculum.

- Special services focus on providing students with the skills
they need in order to be successy¥ul Llearners in the regular
curriculum.

- Special services f{nstruction is ~oordinated with regular
instructicn through the wuse of textbooks and other
instructional materials, as well as through articulation of
the skills and concepts being learned in each curricular area.
Special services instruction includes the major concepts being
addressed in the regular curriculum.

- The curricular materials, methods of instruction, and
assignments in each course are appropriate to the student's
needs, abilities, and language proficiencies.

- Llearning activities in each course build on and extend the
student's current level of knowledge. Initial and ongoing
assessment of students' Llearning is \imely and employs a
variety of modes as appropriate to the learner, including
assessment in the student's primary language.

= Students with special needs work on cooperative projects and
assignments with other ttudents; when they need help with a
specific skill or concept, it is provided in class by the
teacher, a peer tutor, a volunteer, or a paraprofessional.

- Special services are provided with minimum disruption to the
student's participation in the core curriculum.

- Special services supplement the quality of the instruction
students would receive from the core currfculum.

The lessons and assignments received by the students with special
needs are as rigorous and challenging for their diagnosed levels
as those received by all students.

- Lessons and assignments challenge each student to eaercise
creativity and to develop the critical thinking skills of
inquiring, analyzing, solving problems, and evaluating
situations. .

- Students use information and {deas from several content areas
to solve problems.

= Students are expected to reason and reflect snd use judgment
and problem-solving strategies to make effective decisions.

- Staff and students expect all students to be successful
learners and to achieve their highest potential.

- Gifted and talented students are encouraged to use the
integrated content areas to investigate, design, and create
beyond the expectations of the regular curricula. They are
encouraged to develop learning and ingquiry habits in order to
become producers of knowledge.

Students' work shows that students are experiencing success in
iearning skills and concepts of the curriculum, and it is evident
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that they feel successful as lesrners in each curricular ares.

Academic

Students master the skills and concepts of each part of
the currficulum before moving to new material.

A variety of materials and activities are used with students
who need additional time on a given concept or skill.

LEP students are moving at paces and at success levels
commensurate with their diagnosed abilities, and English s
not an impediment to normal academic development.

students with

success for special needs s

enthusiastically supported by administration, faculty, and
specialist staff.

Faculty and specialist staff work together to plan and
coordinate efforts to provide a coherent and articulated
program for students.

Soth inftial and ongoing assessment data are shared between
the regular faculty and specialist staff.

ongoing opportunities exist for regular faculty counselors
and specialist staff to meet and share information about the
student's progress and to plan instructional and support
services for him or her, such as through team teaching or a
student study team approach.

Parents are kept fully informed of the student's progress and
participate in diacussions with the student, counselor, and
specialist gtavf regarding his or her program or courses.
Adults working with students model effective thinking
behaviors, including withholding judgments, searching for
alternatives, striving for clarity, and other strategies that
reveal the valuing of thinking skills.

Administration, teaching staff, and counselore are trained to
understand the varying needs of students with special needs and
are aware of Llearning opportunities appropriate for these
students. They are:

Trained to interact with students and provide opportunities
to enhance students' status in the school and in the
classroom

Trained to provide comprehensible instruction in English to
nonnati*e speakers for second-language acquisition and
subject matter

Trained on the role of the primary language at school and at
home to support scademi:z achievement and psychosocial
adjustment
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STUDENT SERVICES:

This criterion describes how services for students help students
sticceed in school. The termn student services refers to a
comprehensive program of guidance and counseling for all students in
support of their academic studies and their participation in school
life. The guidance and counseling program helps students develop an
academic plan that aims at their highest goals and determines unique
personal paths through high school; supports a positive school
climate for success in school; helps students overcome behaviors dis-
abling to learning; and removes barriers to equal access and equity.
The result of high-quality student services is that atl students
learn how to plan effectively, deal with societal and educational
change, and take personal responsibility as independent lifelong
learners.

Y

INTEGRATED PROGRAM

Clearly articulated policies and procedures ensure that every
student receives an integrated program ¢’ services which facilitates
personal and academic success and includes academic counseling, a
guidance curriculum, individualized student planning, and systems of
student support regardless of the number of counselors at the school.
Students experience a schoolwide system of guidance in which they are
able to discuss their own paths through high school with their
teachers and/or counselors. All students are encouraged to pursue
the most rigorous course of study at which they could be successful.

RUIDANCE CURRICULUM

Students are systematically taught the guidance curriculum
through classroom and aroup activities, thereby acquiring necessary
and timely decision-making information. They learn that the primary
purpose of schooling is the acquisition of knowledge and skills.
They receive knowledge of self and others, develop positive mental
health, and acquire and use life skills. In addition, students learn
and aoply planning and survival skills to academic, personal,
prevocational, and precollege problems and decisions and develop
personal visions of their futures and what they want to be. Students
experience a rewarding learning environment based on the cooperative
involvement of guidance and counseling staff, teachers, students, and
parents.

INDIVIDUALIZED STUDENT PLANNING

Timely 3Juidance, counseling, and referral services enable
students to address educational, career, personal, and social
corcerns and to engage in careful planning, programming, and

monitoring of their learning and development. Through individualized
planning, students are assisted in appraisal and placement so that

GUIDANCE AND COUNSELING

Students receive academic counseling, a guidance curriculum,
individualized student planning, and delivery systems of student
support. The goal of the program of these services is to enable
students to understand their growth and development and to acquire
the knowledge and skills needed to make decisions on their
educational and career paths.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at

a level significantly below their peers, gi‘ied and talented
students, students receiving special education instruction and
services, and students who are members of ethnic groups

underrepresented in colleges and universities.

they can plan, monitor, and manage their academic learning and their
personal and career development. Students receive timely and
regular counseling services to meet their immediate needs and
concerns. Through these services and individualized planning,
students are able to remove barriers and to pursue effectively their
unique paths through high school. Administrators, guidance and
counseling staff, and teachers actively identify, encourage, and
assist minority students who are underrepresented in college to
pursue paths that will (ead to admission to a four-year college or
university.

STUDENT SUPPORT SYSTENS

Student access to support systems within and outside of the
school enhances learning and successful participation in school
life. Student services are clearly defined and widely known, and the
total school community understands its specific role in these
services. The school's student services, including student health
care, psychological support, and services for students with special
needs, are comprehensive ard well integrated. Administrative
leadership and guidance and counseling staff members coordinate and
collaborate with the community in prevention and early intervention
programs for students at risk of dropping out of school and provide
educational alternatives and opportunities for minority students who
are underrepresented in college.

ASSESSCED STUDENT NEEDS

Assessed student needs are addressed in priority order through a
written scheduled program of activity which includes academic
guidance, chailenging aducational programming, character
development, individual and group counseling, group guidance, peer
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Student Services:

Guidance and Counseling (cont.)

counsaling, and

student snd parent sdvisement. The use of

appropriste technology and computerized guidsnce systems ensbles

students' essy sccess to informetion.

The progrsm of services, which

fncludes a guidsnce calendsr, is well publicized.

PROGRAN SUPPORT

evident throughout the school.

Administrative leadership in the ares of student services is
Lesdership promotes the integrstfon

of counseling roles and guidance strstegies into the totsl school

curriculum
tesching stsff is open and productive.

Communication between counselors snd
Staff development activities

snd program.

are designed to help guidsnce and counseling stsff members snd school
staff efficientiy deliver support services in order to meet the

fdentified needt of students.
services provided,
students, parents, snd staff.

An ongoing review is made of the
which are evaluated in s timely wmanner by
As s result of the evslustion, the

allocation of resources, including time, is exsmined snd chsnges sre
made to improve the quality of services to students.

EXENPLARS

The guidance program consists of support services provided by a
number of school stsff, including counselors, administrators,
teachers, psraprofessionals, snd others, to help students:

- Gsin understsnding of
emotional development.

- Become knowledgesble about educationsl, career, snd social
opportunities,

- Lesrn decision-making,
skills.

- Combine these insights snd skills in becoming {ndependent,
sctive lesrners.

their socisl, intellectusl, snd

problem-solving, snd self-msnsgement

The counseling progrsm is sn important and centrsl focus of
guidsnce. It ensures communication between school counselors snd
students sbout issues thst fscilitste or {nhibit personsl growth,
scsdemic schievement, and plsnning snd decision msking.

A progrsm of services is comprehensive. It includes scademic
counseling, curriculum guidsnce, individuslized student plsnning,
snd support systems within snd outside of the school.

Students scquire regular snd timely informstion to ensble them to
mske informed choices ss they plan and select their progrsms.
They sre provided with curriculum guidsnce, sdvisement,
individusl snd group counseling, computerized guidsnce systems,
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guidsnce hsndbooks,
mentorships.

neusletters, bulletins, workshops, snd

Students develop plsnning snd survivsl skills through guidsnce
snd counseling sctivities:

= Guidsnce curriculum units snd sctivities

- Student sdvisory groups

- Shsred sctivities between and smong counselors,
psrents, students, snd outside resource people

- Individusl and group counseling

teschers,

Plsnning and survivsl skills include:

- Educstionsl snd career - Interpersonal skills plsnning
plsnning - Conflict management

- Study techniques - Stress mansgement

- Goel-setting - Self-estaem

- Decision-making = Multicultural understanding

Effective comunication

Students experience s rewsrding learning environment that fis
chsracterized by:

Rewards for scademic success
ss well as success in extra-
cyrricular and co-curricular
activities

= A clear sense of the -
school's acsdemic purpose

- Contsct with supportive
csring sdults

= A sense of community - Student and parent involve-

- A batanced curricutum ment

- Clesr acsdemic objectives - Tesm problem-solving

- Monitored scsdemic - School-community cooperstion
progress = An orderly and safe cempus

Students acquire sssistsnce in removing barriers to equsl access
snd equity snd overcoming dissbling educstionsl, caress,
personsl, snd socisl problems through cooperstive schoolwide
guidsnce and counsel ing spprosches:

- lo::lsr encoursgement to pursue more rigorous courses of
study

- Systemstic monitoring of students' scademic progress whereby
students and psrents sre {informed when a student s
performing below potentisl before the problem becomes chronic

- FEarly f{dentificstion snd estsblishment of progrsms for
scsdemically sble students from groups trsditionslly
underrepresented in colleges and universities

- Early identificstion procedures by teschers and counselors
for studente with poor sttendsnce 9r poor study hsbits,
dropout potentisl, snd cther st-risk factors

- Timely and regulsr counseling
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Individual and group counseling

Peer counseling

Identification and referral process to outside social agencies
and community-based organizations for problems invo.ving
alcohol, drug asbuse, suicidal tendencies, pregnancy, eating
disorders, and other life-threatening situatiins

Student study-tesm approaches to review individual student
profiles

Multidisciptinary approaches by means of student support
service teams

Affective curriculum and programs that increase feelings cf
self-esteem and combat social isolation and alienation
Cooperative strategies to build peer, cross-age, and/or adult
tutorfal and mentor programs

Guidance and counseling are acknowledged by and reflect priority
needs as a result of:

School board policy statement

Guidance and counseling program goals and objectives
Student outcomes and compete~.ies

District plan for guidance and counseling services
Guidance calendar for service delivery

Leadership roles within guidance and counseling are evidenced by:

= A systematic program of activities to support students'
educational process, such as grode-level curriculum guidance,
timely and regular counseling, and community mentorships
Coordination of school and community resources to meet
emotional, physical, and social needs of all students
Consultation with parents, staff, and community through
individual meetings, workshops, seminars, large-group
discussions, and other means directed to the educationai,
career, personal, and emotional/social development of students
Presence of proactive (prevention) services, such as dropout
prevention programs; developmental services, such as affective
curriculum; and reactive (remediation) services, such as
drop-in or crisis counseling
Assistance to currfculum specialists, teachers, and staff in
formulating instructional practices which ensure equal access,
fnstruction, and opportunities for all students
Articulation and collaboration with institutions of higher
educatior, business and industry, and professiors to encourage
and support underrepresented minority students

Staff development activities are designed to help guidance and
counseling staff and school staff deliver support services
efficiently to meet the identified critical needs of students.

Student services are evaluated continuously and annually by:

Administration, analysis, and reporting of needs assessment
data

Analysis by an outside consultant

Interviews with students, parents, and staff

Evaluation of individual guidance and counseling activities
through questionnaires




IMPROVEMENT PROCESSES

The improvement processes are all those activities that involve
the school and its staff in continuous organizational, curricular,
and psrsonal development in order to improve the quality of the
instructionat program, che environment and culture of the school, the
skills of the ctaff, and students' learning. The criteria for as-

sessing the professional and finstitutional renewal efforts at the
school revolve around the extent to which the activities promote a
high-quality educational program.

A key goal for the school as an

The school's decision-making processes are clearly defined and
widely known, and all persons involved understand their roles in
these processes. The processes emphasize broad-based collaboration
and include parents, students, and the community at large. The
school site council is integral to the school's decision-making
p;ocon;, :nd it plays a central part in the decisions made to improve
the school.

Improvement goals reflect a strong academic orientation
throughout the school, and the school's improvement processes focus
on preparing students to lead productive and satisfying Llives.
Changes {in the larger society as well as the local community,
demographic changes, intellectual and cultural transformations,
technological changes, political movements, and changes in the
expectations people have for schools are considered in the setting of
improvement goals.

The school's leadership promotes and supports improvements in the
schools’ program consistent with the school's and district's goals.
Time is allocated to a regular process of analyzing and evaluating
data about students' performance and motivation, staff's performance
and morale, and implementation of the instructional program. Based
on discussion and understanding of what causes the results evident in
these data, plans for improvement are made and implemented.

The goals and objectives of the program are clearly defined, and
standards and expectations for students' achievement and behavior are
known and shared by staff members and students throughout the school.
The allocations of resources, Iincluding time, and the working
relationships of everyone at the school are focused on achieving
these goals and objectives. The school's plan provides a focus of
aligrment of curriculum, {instructional practices, and evaluation.
The coordination between the regular program and sarvices for
students with special needs is maintained througl ongoing planning
efforts by teachers, specialist teachers, the principal, and other
administrators.

An open snd trusting rapport {is evident among teachers and
administrators. Administrative and faculty leaders recognize that
teachers are the primary decision makers in their classrooms and
actively support their effcrts to improve instruction. Teachers
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organization {s the establishment of an effective and meaningful
improvement procesas.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at
a level significantly below their peers, gifted and talented
students, students receiving special education instruction and
services, and students who are members of ethnic @roups
underrepresented in colleges and universities.
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implementation of

readily participate in the development
improvement efforts throughout the school.

Staff development activities are ongoing and are planned,
carried out, and evaluated for the purpose of improving the job-
related knowledge and skills of principals, teachers, instructional
aides, classroom volunteers, and other student support personnel,
including parents, who regularly interact with students. Commitment
to continued participation in staff development activities is
obvious. Time allocations reflect the importance attached to
personal and organizational renewal by individusul faculty wmembers
and administrators und collectively by the school community. Adult
fnteraction at the school sustains high interest in professional
growth and improvement.

Supervisfon of i{nstruction {is ongoing and systematic. The
procedures are understood by all staff members; the process is
clearly aimed at instructional improvement; and the results

demonstrate the efforts of the entire staff to make supervision
effective and purposeful. Teachers receive feedback that
facilitates finstructional improvement as it {is related to their
teaching methods and students' learnings. The feedback {s based on
data collected in classroom observations, students’ work, and
discussion. Principals and other supervisors receive feedback about

the process and their skills used in making the process work.

EXEMPLARS
o Teachers, administrators, parents, students, and community
members work collaboratively to plan, implement, provide

follow-up, and assess the school improvement efforts.

- The improvement efforts are designed to involve the school
and staff members in continuous organizational, curricular,

and personal development and to affect students' learning
outcomes.
« A regular assessment of staff and school Improvement

activities helps promote better student learning.

.. -
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The schools' staff

process:

is knowledgeable about the decision-making

- Who is responsible for what

- What kinds of evaluation data are routinely collected

- How those data are analyzed, b, whom, and how they are used in
planning programmatic changes

- How to wuse the ongeing planning process to institute
programmatic changes
The school-site council is at the center of the improvement

efforts at the school:

= Council members participate in the assessment of schoolwide
needs and establish priorities for improvement efforts.

= Council members, working with others at the school, establish
improvement goals and objectives and design strategies to
achieve those goals and objectives.

= Council members determine how resources, including school
improvement funds, will be used to achieve the goals and
objectives. .

= Council members periodically monitor the implementation of the
improvement activities and at least annually evaluate their
effectiveness.

The improvement goals and objectives focus on enabling students
to lead successful and productive lives. They address concerns
beyond the immediate school, such as:
- Changes in society = Intellectual and
- Technological changes cultural transformation
- Demographic changes - pPolitical movements

- Expectations for the school

The improvement efforts of the school are consistent with the
district's and school's goals.

Administrators and faculty organize,
ongoing improvement process that has
parental participation and commitment.

manage, &nd support an
brcad-tased s.aff and
This process includes:

- Evaluation of students' and staff's performance

< Evaluation of the curriculum and its implementation
- Analysis of symptoms and determination of cause

- Plans for action

- Strategies for implementation

Time is regularly allotted for collecting, analyzing, and
evaluating data about the school's program and students' learning
and for discussions about prooable causes and solutions in areas
in need of improvement.
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A broad-based collaborative planning process results in:

- Standards and expectations for students' achievement and
behavior are known and implemented throughout the school.

- The efforts of everyone at the school are focused on
achieving the goals and objectives of the plan.

- Alignment exists among curriculum, instruction, and
evaluation in each department.

- Services for students with special needs are coordinated with
the regular instructional program through the ongoing
planning efforts of those providing the services.

The teachers demonstrate commitment to the school's ongoing
improvement process:

= A trusting and open rapport exists among teachers and between
teachers and administrators.

- Teachers are recognized and supported as the primary decisicn
makers withip thair classrooms.

- Teachers arz motivated by their sense of efficacy--the bel ief
that what they do makes & difference in students' learning.

Staff development activities are teacher-directed, experiential,

and problem-centered.

- Staff development is school-based and uddresses individual
and schoolwide goals and specific student needs.

= The assessment of students' progress in relation to the
curriculum determines the instructional areas requiring
either individual or whole staff instruction and support.

- The assessment of the participants' strengths, competencies,
interests, and needs determines the content of the staff
development program.

Tne staff development activities are helping staff members
refine existing skills, as well as learn new skills, attitudes,
and behaviors that are more effective in the classroom setting,
and gain knowledge necessary for effective implementation of the
curriculum.

activities effective teaching

The staff development use

practices, including:

= Modeling - Peer observution, support,
- Guided practice and assistance
- Coaching - Fo'!low-up support for staff

Staff are directly involved
development activities and
participation.

in planning and evaluating staff
are committed to continued

0




Improvement Processas (cont.)

The sdministrators actively support the program through partici-

pation, allocation of time. and use of fiscal and personnel
resources.

instructional supervisors give timely feedback to teachers based

on observations of classrooms, students' performsnce, and discus-
sfon. Feedback and coaching include:

Implementation of goals and objectives of the curriculum
Management of the classroom, including maximum use of time for
fnstruction

Inte-action with students

Design and presentation of lessons

Development of thinking and communizations skills
Opportunities to express creativity
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THE CULTURE OF THE SCHOOL

The culture of the school relu.tes to the impact of the school's
total environment on those who are parts of the organization and
those who interact with it. The school's culture affects not only
the faculty and students; it also affects the parents and the
community at large.

Culture is a tone, an atmosphere that is apparent throughout the
school. The culture reflects the school's shared values, its sense
of mission, its dominant ideas, its philosophy. Culture identifies
what is important; it provides meaning to staff, parents, and
students; it integrates the several objectives of the organization
into a sensible whole.

falture is communicated by symbols, ideologies, language, and

The sc-~ol's culture is directed toward students' iearning.
Principals, faculty, parents, and others working with the students
demonstrate a shared purpose to develop each student's cultural,
moral, intellectual, and emotional character to its greatest
potential. There is evident belief that this purpose is primary for
the school and possible to achieve for virtually every student. The
school's goals, policies, practices, and attitudes reflect the
primacy of this purpose.

The school's L(eaders (administrators, faculty, students) actively
shape and promote the culture of 1h. school; they build purpose into
the social structure of the school; ihey shape the vision of the
school; tkey promote and protect the school's values; they strive to
develop the school into an institution tha: responds to :he highest
academic, moral, and social standards. The school's leaders initiate
activities that focus the creative energies of the organization so
that the school's purpose and vision shape the everyday behavior of
teachers and students inside the classrooms.

The environment of the school is <afe, orderly, and supportive.
Students find school a good place to study and a pleasant place to
be. Schoolwide standards for students' behavior are perceived by
students and staff me bers to be fair and equitably enforced.
Instances of vandalism and/or violence on campus are very rare;
students' absenteeism and dropout rates are maintained at a minimum
level. The faculty's and students' expectations of students'
behavior help make the school's environment conducive to learning.

Leadership is sharad among administraters, faculty, : i students,
and collaboration mong the leaders is evident. Departmental
chairpersons grovide leadership in their departments and throughout
the school that p jmotes high standards of faculty professionalism.

Teachers' and students' organizations and their leaders contribute
significantly to the promotion and protection of the school's
culture, including the school's mission and purpose.
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the culture is primarily shaped by the
school'sleaders, it is communicated most effectively by the people
who make up the school. The more that the students, faculty, and
parents speak of what is really important to the school, the more
pervasive are the shared values that make the school what it is. A
school's culture that is well articulated by its storytellers is
effective in enabling the school to achieve its mission.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at

stories. While

8 level significantly below their peers, gifted and talented
students, students receiving special educatfon instruction and
services, and students who are members of ethnic groups

underrepresented in colleges and universities.

A climate of innovation and experimentation allows faculty
members the professional freedom to pursue the school*s mission with
greater accomplishments. The teachers feel a strong sense of
efficecy, and they believe in their own ability to attain high
levels of students' learning. They are inspired by the vision of
the school's educational mission and work to translate that vision
into reality in their classes.

Administrators and teachers continually seek to develop
themselves as professional educators and as human beings. peer
relationships include frequent informal discussion on educational
issues, mutual help, mentoring support, training, and retraining;
they help in defining and redefining school values; they support the
notion of educating and reeducating. Problems and weaknesses are

openly recognized, and there is a candid <earch for improvements.
and

The values of serving students, professional development,
self-renewal are integrated in the school's cu:ture.

EXEMPLARS

0 The school's focus on Llearning is commonly
administrators, teachers, students, and parents.

shared by

The educational misuion of the school is easily identified by

people who visit the school.

- The school seems vibrant, healthy, successful, businesslike,
and effective.
- The atmosphere evidences the learning that is taking place.

- The behavior of the people in the school reflects the
learning mission.

- The acadenic achievements cf students and faculty are
evident.

().'
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The Culture of the School (cont.)

Faculty, students,
school's culture by:

parents, and administrators communicate the

Recounting the tales of its heroes
Acting out its myths

Participating in its rituals
Developing its image

Clarifying its metaphor

The school's focus on students' learning is reflected in:

The school's philosophy and policies
Daily decision making

The school's climate

Attendance and discipline policies

School and classroom management practices

The values of the school are known to all. Administrators,
faculty, and students are able to articulate the values and are
comfortable sharing them with outsiders.

= The leaders are known to protect and promote the enduring
values of the school.
= The values affect the behavior of the people in the school.

The school's Lleaders promote transcending values that motivate

faculty, administrators, students, and parents to raise

themselves and the school as an organization toward higher

ethical and social purposes.

~ These transcending values are clearly articulated in the
school's philosophy.

= Justice and equity are evident in the interactions of teachers
and students, administrators and faculty, and the school's
staff and parents.

- HRigh expectations of behavior promote an environment that
bespeaks the transcending moral and social values.

Standards and expectations for students' behavior have been
establithed schoolwide and are equitably and consistently
enforced. The consequences for violating schoolwide rules are

well established, widely known, and fairly enforced.

The school's culture places a high priority on a safe and orderly
environment.

= Disruptive behavior is at a minimum.

- Personal safety is not a problem in the school.

- The classes, library, corridors, and lavatories are monitored
to prevent discipline prublems.

= Students are motivated to exert self-discipline and to develop
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high expectations of behavior for themselves and other

students.

A clear.system exists for recognizing and rewarding outstanding
students' and faculty's accomplishments.

Absenteeism of both students and staff is not a problem at the
school; established procedures exist for maintaining attendance
at a high level.

Violence and vandalism are rare occurrences.
The students' dropout rate is minimal.

The schools' leadership 1{s shared among administrators,
teachers, and students. The educational leaders of the school:

- See their major function as sheping the culture and the
vision of the school.

- Speak often of the school's mission,
reflects a deep commitment to {t.

= Work to develop the community's consciousness of the school's
mission.

and their behavior

The school's leaders, including leaders of teachers' and

students' organizations, engage others to improve themselves and

their school continuously. They:

= Influence others toward organizational
{mprovement.

= Interact with others to develop mutual goals for the school
and themselves.

= Care about others, their professional development, and their
creative application of the school's purpose to their offices
and classrooms.

= Instruct others in the school and then work with them closely
over a period of time.

personal and

Teachers enjoy a large degree of professional autonomy; they are
encouraged to use their best professional judgment {n carrying
out the school's mission of achfeving high levels of studentst
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This publication is one of over 650 that are available from the California

State Department of Education. Some of the more recent publications or
those raost widely used are the following:
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